Muiltiple Realities of the Classroom 89

group is “first and second generation bilinguals” (p. 4). This group has
limited proficiency in both English and Spanish. The third group repre-
sents immigrant students who are fluent Spanish speakers with limited
English and who come from various countries. In many cases immigrant
students speak colloquial Spanish and formal education has been sporadic
(Pino 1997).

Heritage language programs present challenges to those who try to
develop a curriculum, assess the language level of the heritage learner,
and provide meaningful instruction to the diverse groups. There are few
models and limited materials for the various learners in these programs
who may have learning disabilities or who are gifted. In heritage lan-
guage classes, one would expect and does find the same conditions and
concerns as in regular foreign language classes. Even when conditions
are satisfactory, program planners must still be concerned with the
training of teachers, scheduling of classes, and finding appropriate
textbooks and materials to help implement the curriculum. It is easy for
educators to theorize what should be done. It is difficult however, for
teachers and coordinators in schools to actually maintain the integrity of
heritage language courses once they have been formulated and put in
place. These are the realities of the classroom. The good news is that help
is on the way.

Brecht and Ingold (1998) provide information on the initiatives that
began when the National Foreign Language Center (NFLC) and the Cen-
ter for Applied Linguistics (CAL) collaborated on devising an “education
system” that would help heritage language programs and communities.
The objectives of the initiative are to

1. Initiate and support dialogue among policy makers and practitioners on
both the need to address heritage language development and the most
effective strategies for doing so.

2. Design and implement heritage language development programming in
pre-K-12, community colleges, and college and university settings and
foster better articulation among those settings.

3. Provide support in terms of policy, expertise, and resources for heritage
community systems wherever they exist, and support their development
where they do not.

4. Encourage and support dialogue leading to collaboration, resource shar-
ing, and articulation between formal education systems and the nation’s
heritage community language schools and programs.
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5. Encourage and support research, both theoretical and applied, on heri-
tage language development and on related public policy issues (Brecht
and Ingold, 1998, p. 2).

In addition to the NFLC and CAL initiative, there is a task force that
is looking at heritage speakers, their needs and solutions to age-old prob-
lems. This task force, according to Lewelling and Peyton (1999), is part
of the American Association of Teachers of Spanish and Portuguese
(AATSP). They also report that there is a Special Interest Group (SIG) for
heritage-language speakers in ACTFL, a newsletter, and a listserv (list-
proc@cornell.eduSUSCRIBESNS-L, p. 2).

Teacher Preparatlon and Staffing Issues

While our student clientele is diverse, diversity in qualifications infil-
trates the teaching staff that one finds in today’s foreign language class-
room. With fewer trained teachers available and a greater demand to ac-
commodate the growing numbers of students registering for foreign lan-
guage to meet more stringent graduation requirements, more and more
systems are turning to neighboring counties, the Internet, and interna-
tional agencies, to complete their staffs. It is not unusual for the school
year to begin with vacancies in this now-recognized “critical area.” Some
colleges and universities have cut back their teacher training programs
due to a shortage of interested students. Other institutions of higher edu-
cation, however, experiencing their own shortages in professors to teach
the courses, are turning candidates away. Staffing and budgetary concerns
in higher education are thus creating shortages at the lower levels of edu-
cation. Many school districts are finding the need to hire recent retirees
to fill slots that would otherwise go vacant or to turn to distance learning
programming offered via satellite or intra-system broadcasts. Still others
are hiring adults with minimum competencies in the subject area and little
or no formal training in teaching. The result is ironically a teaching force
of varying abilities, experience, and instructional training that is placed
in classrooms where student diversity warrants the need for higher ability,
wider experience, and more training than in the past.
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Table 2. Characteristics of Diverse Learners

Any one of the characteristics below may contribute to lack of success in for-
eign language classes and most of the recommended strategies to help learners
in one group will work with other groups. Pacing instruction and using learner
strategies will help all students help themselves. Below are a few points that
will help teachers begin the process of planning appropriate activities for their

impairment

learners.
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While the lack of qualified teachers is an issue in some districts, the
issue in others is how their limited teaching staff will be used. Fewer
qualified teachers in these districts leads to greater numbers of students
in each classroom. Budget considerations are also restricting teacher al-
lotments in some school systems, and it is not unheard of for middle and
secondary principals to receive fewer than three new teaching positions
a year, Rising enrollment figures are addressed with an eye toward filling
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the core subject areas of English, mathematics, science, and social studies
first. Sadly, foreign language is not designated a core area in every public
school district. Thus, administrators faced with such a dilemma will use
their meager allotments to accommodate courses that all students must
take, not those that are only “open to all.” This is true especially where
qualified candidates cannot readily be found for non-core teaching posi-
tions.

It is indeed ironic that during this period of low unemployment, a
booming stock market, and low inflation that overcrowding of public
schools is the norm, rather than the exception. When such conditions are
widespread, budget considerations at the state and local levels are most
often blamed. Sometimes the blame can be attributed to greater numbers
of students registering for particular courses. Quite often this situation
stems from the absence of a sufficient number of qualified or certified
teachers that are needed. This is especially true at all levels for Spanish
courses. As construction costs and school-age population figures rise,
many school systems are relaxing the lower pupil-teacher ratios that were
put in place just a few years ago. The same factors create crowded con-
ditions when school boards mandate the conversion of resource space and
even supply closets to classroom space. While the pupil-teacher ratio un-
der these conditions may be more in keeping with the ideal, the limitation
of space itself will affect the teaching climate.

The Impact of Classroom
Organlzatlon on Instruction

R .

The diversity of students and instructors within a classroom setting is
also matched by the diversity in scheduling models. The cookie-cutter
approach to the organization of classroom time has undergone major
changes in recent decades. No longer does every classroom in this nation
operate under a daily schedule of six to seven periods lasting from fifty
to fifty-five minutes each. The number of different plans being followed
across the nation, throughout individual states, and even within individual
school systems is diverse in its own right.

During the 1990s poor comparisons with educational counterparts
throughout the world led the American public high school and its feeder
schools to undergo major structural renovations. Among the issues ad-
dressed first was the scheduling of instructional time during the school
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day (National Commission on Excellence in Education, 1984). Schedules
have a great impact on the effective use of personnel, space, time, and
resources. Schedules either help with the delivery of instruction or create
problems for this delivery (Canady & Rettig, 1995). Proponents of edu-
cation reform scrutinized earlier versions of modular scheduling from the
1960s. The resulting curriculum delivery system, revamped with an eye
toward little unscheduled time for students and large, consistent blocks
of time carved out for classroom instruction, emerged as what today is
termed block scheduling. The premise behind this form of classroom
scheduling focuses on “in-depth instruction and extended learning se-
quences as opposed to practices characteristic of the traditional model”"
(de Lopez, 1996, p. 1) and is already in place. A variety of block-sched-
uling models is being used across this country and in schools around the
world. All of them have in common that there are fewer classes per day
but substantially more time for instruction in those classes.

The 4x4 block plan allows for the completion of a year’s worth of
content in one semester. Students take four different courses per semester,
eight per year. Each course covers the content of a traditional year-long
course. Compression of content is made possible by a format that allows
the four classes to be taught every day for ninety minutes: twice the time
allotted per day per course under the traditional scheduling model. At the
end of the semester a student will have completed and earned credit for a
full year’s work. Advocates of this plan reason that if you give double the
time per day for instruction, you can complete the task in fewer total days.
Thus, instructional depth, not breadth is emphasized. At the end of a se-
mester, students select four new courses and repeat the process. This re-
sults in the possibility of students taking eight courses per school year,
thus making more room for electives and/or the completion of ever-in-
creasing graduation requirements.

Another very popular version of scheduling involves six to eight
classes spread out over alternating days throughout a full year. Names
under which these forms of block scheduling are identified include the
rotating block, alternating block, flexible block, eight-block schedule, A-
B block, odd-even block, day 1/day 2. Each has in common that the ma-
jority of classes offered are not taught daily. The time allotted when the
classes meet ranges from ninety to one hundred minutes, or double the
time associated with the daily traditional class schedule. These varieties
of block classes are not compressed within one semester like the 4x4 block
plan, but rather operate over an entire year. As with the 4x4 block, how-
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ever, students can wind up with eight credits earned per school year. Over
a period of four years in a high school setting students at schools using
block scheduling will earn up to thirty-two credits. Students at more tra-
ditional schools will earn from between twenty-four to twenty-eight cred-
its (six to seven per year for four years).

Numerous variations of the 4x4 and alternating block scheduling mod-
els exist. One of the many hybrids of these two models incorporates ele-
ments of both block and traditional classroom organizational plans. Here,
all eight classes meet each Monday, Wednesday, and Friday for forty-five
minutes. On Tuesdays the three odd periods meet in blocks of ninety min-
utes to one hundred minutes each; the three even periods meet on Thurs-
days. Thus, there are longer blocks each week for each class as well as
shorter periods. All classes meet at least four times a week and allow for
the inclusion of the same variety in the use of instructional strategies that
is offered in other forms of block scheduling. For foreign language this
alternative addresses critics’ concerns with the need for language to be
used more than two to three times a week.

Changes in the organization of school time naturally affect the indi-
vidual teacher. At the beginning of the block scheduling movement, the
more astute teacher recognized that with more courses offered to students
per year would come more classes to teach and even more preparations than
with traditional scheduling. On the 4x4 block plan, instructors teach three to
four classes every day, not the traditional six to seven associated with tradi-
tional scheduling. On the A-B alternating block plan there could be as few
as two classes taught per day to four sections. Recommendations from vari-
ous professional organizations addressed the need to limit the number of
classes taught per day or per year. The Virginia Education Association went
on record as stating that “no teacher should be required to teach more than
five classes per year for which graduation credit is awarded” (VEA, 1994,
pg. 11). Adherence to such recommendations varies from building to
building as evidenced by the variety of comments posted by educators on
web sites devoted to block scheduling issues. (LeLoup & Ponterio, 1998).
Most, but not all, schools that use block scheduling counter the addition
of a course taught with the addition of time devoted to planning. Admin-
istrators are also becoming more mindful of the number of preparations
a teacher undertakes annually. Teachers, too, are realizing that they, like
the students, have two nights with the alternating block format to get ready
for the next class. Both disadvantages and advantages for instructors are
associated with a change in the set-up of the school day.
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With a change in the manner in which the school day runs have come
specific concerns for planning these longer periods of time. There is no
teacher undertaking block teaching for the first time who has not ques-
tioned how to use effectively the additional time in each class. Many sur-
mise initially that teaching two fifty-minute lesson plans per block will
do the job. This “quick fix” leads almost immediately to burn-out for
student and teacher alike. With no time to assimilate or process informa-
tion between two lessons taught back-to-back, frustration becomes the
real lesson of the day. Varied activities combining active learning on the
part of the student must be incorporated to enhance motivation and gen-
erate the in-class practice for second language instruction to occur. Teach-
ers who have completed no more than the first several days of block
classes will tell you that additional time means additional planned activi-
ties. The length of the instructional time at one sitting requires that activi-
ties be varied and changed often. It is equally important that the learning
styles represented by the individuals in the room be addressed in the strate-
gies used by the instructor. By giving attention to the variety and appro-
priateness of classroom activities used, the instructor will spark interest
for everyone during every class.

Time spent in planning different activities incorporating action on the
part of the student also ensures effective learning with fewer discipline
issues. Chaos or even mutiny can be predicted if an instructor relies on a
full block of lecture. The sound of snores is equally predictable if that
same instructor relies on a video library to while away the time. The way
to avoid either of these scenarios lies in planning and correlating a variety
of clearly defined instructional sections per class period. Limit the formal
introduction of the day’s major topic(s) to ten or fifteen minutes. Proceed
then to an investigative activity utilizing cooperative learning or a struc-
tured search of the Internet for thirty minutes, followed with reports from
each team. Tie everything together via a closure activity that incorporates
an assignment to reinforce the objectives covered during the period. Such
a plan of action results in the class becoming one of active, rather than
static learning. Teachers find that they deal with far fewer discipline prob-
lems in classrooms where students have ownership in the learning proc-
ess. This is true not only in schools where traditional scheduling is in
place, butis even more evident in schools where there is block scheduling.

For the second language teacher in a block situation there are addi-
tional concerns that most other disciplines do not face. One such concern
is that of time employed in using the target language. However, with block
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scheduling there is the problem of lapses between instructional blocks.
Schools on a 4x4 classroom scheduling pattern should allow levels one
and two of a language to be taken back-to-back or, at most, with only an
intervening summer between the two. Such was the concern voiced in a
recent doctoral study where French I students in traditional, 4x4, and al-
ternating block classes were studied (Wallinger, 1998). Without such at-
tention, first- and second-year students may not have the foundation and
realize the initial success needed to sustain them in higher levels. Teachers
may need also to offer extensive review of these levels at the start of the
next courses in the sequence.

Review, likewise, is of great importance to the teacher of second lan-
guage courses on the alternating A-B schedule. Here, however, the review
occurs briefly at the start of each class period. It links lessons to each other
whether the gap is one intervening day (Monday to Wednesday to Friday)
or over several intervening days (Thursday to Monday or even longer
when a Monday holiday occurs in the schedule). Special considerations
in scheduling courses and in designing lessons from one day to the next
address the problems of continuity associated with block scheduling.

The variety of available scheduling models from which administrators
can choose indeed alters the second language classroom at the turn of the
century. While some models seem to pose fewer problems for teacher and
student alike, each one offers a change and new challenges for all parties
involved. The strength of the schedule may lie not in what is implemented,
but in the new ideas generated as lessons are planned, strategies are de-
signed, and technologies are accessed for the attainment of the prescribed
instructional objectives. Our classroom can in reality be more conducive
to learning as a result of the organizational model used in structuring its
time.

Curriculum Development and Implementation
% -y

In the twenty-first century, foreign language leaders will continue to
ask school districts to align their curricula with national standards and the
ACTFL Proficiency Guidelines. In addition to the Proficiency Guidelines,
ACTFL has developed “Performance Guidelines for K—-12 Learners.” All
these documents help frame the goals and objectives for foreign language
education in K—12 programs in the United States. The national assessment
by the National Assessment Educational Progress Board will assess the
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Spanish of twelfth graders in the nation in 2003 and the focus of the as-
sessment will be based on the national goals and standards.

The five national goals are Communication, Culture, Connections,
Comparisons, and Communities. The Communication goal, which will
frame the national assessment, focuses on three modes: Interpersonal,
Interpretive, and Presentational. These modes help teachers focus the per-
formance tasks for learners in the classroom. Therefore, curriculum plan-
ners and writers have been asked by foreign language policy makers and
leaders to develop objectives in K—12 foreign language programs that
allow all students to gain knowledge and develop proficiency in a second
language. Experts in the field believe that if the focus of national standards
guides the development of a curriculum, it will ultimately help develop
the skills of students in becoming proficient as they communicate. Many
of the language-specific associations — French, German, Japanese, Span-
ish and Portuguese — firmly believe that using the standards and the
proficiency guidelines will continue to shape the direction of second lan-
guage learning in the United States.

The diversity of learners described earlier in the chapter requires a
curriculum that gives a variety of opportunities to the learners. Therefore,
a curriculum with performance objectives should have performance tasks
to help guide foreign language instruction. These tasks may be assessed
in a variety of ways in order to ensure that all of today’s diverse learners
will be successful when they complete a sequence of study.

McTighe (1998) advocates when developing performance tasks for a per-
formance-based curriculum including goals, objectives, and ten other com-
ponents: performance outcomes, student indicators, assessment tasks, char-
acteristics, developing tasks, criteria for evaluating performances, valid and
reliable measures, standards for learning outcomes, communication of re-
sults, and support to help students achieve and perform. One of the crucial
factors in reaching all students is the ongoing assessment of what they know
and what they can do in the language. In classrooms, testing is the vehicle
most often used by the teacher to measure what students have learned in a
specific class, chapter, or unit of study. Paper-and-pen tests do not always
substantiate that students can speak in real-life situations, nor do they assess
the performance of diverse learners with their different modes of learning.
Therefore, it is important to add other ways of assessing learning.

Alternative assessment is another way to allow diverse learners to
demonstrate that they know the content and can function well in the target
language. Alternative assessment includes the process (e.g., cooperative



