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02:00:14:02
02:00:17:02
02:00:45:22
02:00:47:25
02:00:49:17
02:00:50:29
02:00:52:23
02:00:56:00
02:00:58:22
02:01:02:04
02:01:04:12
02:01:05:28
02:01:08:08
02:01:09:28
02:01:11:24
02:01:13:27
02:01:16:01
02:01:17:19
02:01:20:17

02:01:22:29
02:01:24:11

02:01:26:26

02:01:30:12

02:01:33:04

02:01:36:19

02:01:39:09

02:01:43:18
02:01:44:27

02:01:46:20
02:02:00:27

02:02:02:22
02:02:04:05
02:02:05:15

02:02:06:29
02:02:07:29
02:02:10:07
02:02:11:09

02:00:17:00 [lighthearted music]
02:00:25:01 §8

02:00:47:23 Welcome back

to Connecting with the Arts.

02:00:49:15 I'm Reynelda Muse.
02:00:50:27 This is the second program
02:00:52:21 in a workshop

for middle school teachers

02:00:55:28 about integrating the arts
with other subjects.

02:00:58:20 In our first program,

we looked at classroom examples

02:01:02:02 showing three types
of curricular connections:
02:01:04:10 informal,
02:01:05:26 complementary,
02:01:08:06 and interdependent.
02:01:09:26 The members

of our discussion group

02:01:11:22 talked about

the classroom examples
02:01:13:25 and shared some
of their own experiences
02:01:15:29 with arts integration.
02:01:17:17 In this program,
02:01:20:15 we'll explore reasons
for integrating the arts.

02:01:22:27 We'll look at five
classroom sequences,

02:01:24:09 and, after each one,
02:01:26:24 we'll hear

from our discussion group.
02:01:30:10 In our first example,

dance teacher Noel Grady-Smith
02:01:33:02 collaborates with
a seventh grade science teacher
02:01:36:17
about the anatomy of frogs.

02:01:39:07 As the students learn
classical ballet movements,

02:01:43:16 they compare their own anatomy
to that of the frog.

02:01:44:25 As you watch,

02:01:46:18 notice how the students
become engaged

02:01:48:27 in both dance and science.
02:02:02:20 (Grady-Smith)

Grand plié.

02:02:04:03 Good.

02:02:05:13 Through the center.
02:02:06:27 Here's your balance.

Hold it.

02:02:07:27 Pull your tummies in.
02:02:10:05 Hold long and tall.
02:02:11:07 Nice.

02:02:12:22 Fourth position--

whose students are learning
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02:02:12:24

02:02:15:01
02:02:16:15

02:02:18:01

02:02:20:21

02:02:22:19

02:02:24:20
02:02:26:04

02:02:30:03

02:02:33:01

02:02:35:03
02:02:36:29

02:02:40:00
02:02:41:10

02:02:42:29

02:02:48:18
02:02:50:00

02:02:53:00
02:02:55:05
02:02:58:16
02:03:01:00
02:03:03:22
02:03:05:12
02:03:07:02

02:03:10:08
02:03:12:14

02:03:15:08

02:03:19:12
02:03:22:24
02:03:24:09
02:03:26:24

02:03:29:05
02:03:31:13
02:03:34:02

02:03:37:03

02:02:14:29 right foot in front,

big space between the feet.
02:02:16:13 Demi-plié.
02:02:17:29 Here's that fourth position
of the arm.

02:02:20:19 I've got so much
that | want them to get,

02:02:22:17 | wish middle school
was six years.

02:02:24:18 Grand plié,

nice and even on both sides.
02:02:26:02 Not easy to do, is it?
02:02:30:01 This is the peak time

for them to experience dance

02:02:32:29 because they are
so on the edge

02:02:35:01 of their opinion
about themselves.

02:02:36:27 Fold out.
02:02:39:28 | find this to be
just very exciting.

02:02:41:08 Arabesque.
02:02:42:27 They're beginning
to understand

02:02:48:16 that the body is not this

one-dimensional housing for them
02:02:49:28 that they walk around in.
02:02:52:28 It is actually

layers and layers of systems,

02:02:55:03 and so we're getting them

to understand that

02:02:58:14 in a very hands-on

kind of way.

02:03:00:28 And finish

in your best pose.

02:03:03:20 Good.

Take a bow.

02:03:05:10 Very nice.

02:03:07:00 How does my human anatomy
02:03:10:06 compare to something that's

completely not a human being

02:03:12:12 but does have similarities,
02:03:15:06 and what kind of questions
does that bring up?

02:03:19:10 What kind of interesting paths
is that going to take us on?

02:03:22:22 Hands on your hips.
02:03:24:07 Pretend you're a frog.
02:03:26:22 Open to wide second.
02:03:29:03 Ease down, like you're
sliding your back

02:03:31:11 down the wall.
02:03:34:00 Come back up.
02:03:37:01 And picture yourself

with frog legs doing that.

02:03:39:27 Ease down,
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02:03:39:29
02:03:42:08

02:03:45:06

02:03:48:27

02:03:50:29
02:03:52:04

02:03:54:25
02:03:56:17
02:03:58:22
02:04:00:23
02:04:03:10

02:04:06:28
02:04:08:14

02:04:11:19

02:04:14:10

02:04:16:01
02:04:18:17

02:04:21:06
02:04:22:27
02:04:24:26
02:04:26:04
02:04:27:04
02:04:28:00
02:04:29:09
02:04:30:25

02:04:32:07
02:04:34:00

02:04:37:03

02:04:40:07
02:04:41:25

02:04:45:01

02:04:47:04
02:04:48:18

02:04:50:10
02:04:51:18

02:03:42:06 and come back up.
02:03:45:04 See how much more distance
they would have.

02:03:48:25 (Hammock)

Okay, we've got some frogs
to pass out, so...

02:03:50:27 Would you like
to pick your own here?
02:03:52:02 No.

02:03:54:23 (student)

| want to pick my own.

02:03:56:15 It's a seventh grade

science class,

02:03:58:20 and we study body systems.
02:04:00:21 And since we have--
02:04:03:08 we order frogs

to look at the body systems

02:04:06:26 and compare the frog's systems
to the human,

02:04:08:12 since they're very similar,
02:04:11:17 and we had a tie

to the dance studio there,

02:04:14:08 and we were looking at all those
joints down there yesterday.

02:04:15:29 And we were using

quite a bit of them

02:04:18:15 and a lot of the muscles, too,
02:04:21:04 so we're hoping

there's a connection.

02:04:22:25 Abdominal muscles
measured.

02:04:24:24 Just want to know

the length, I'm thinking,

02:04:26:02 for the abdominals.
02:04:27:02 Where are they?
02:04:27:28 Where's the abdomen?
02:04:29:07 | can't even find it.
02:04:30:23 We're doing a debate
02:04:32:05 to see if a frog

could be a ballet dancer

02:04:33:28 so when we're dancing,
02:04:37:01 we could learn parts of our
bodies and bones and stuff

02:04:40:05 that we're going to learn
about frogs.

02:04:41:23 And we gather data
02:04:44:29 until we know if a frog

would be a good ballet dancer

02:04:47:02 or if it wouldn't be

a good ballet dancer.

02:04:48:16 Will we measure this?
02:04:50:08 (Hammock)

Is that the abdomen?

02:04:51:16 Is it?

02:04:52:20 Looks like

it is, yeah.
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02:04:52:22
02:04:55:01

02:04:57:05
02:04:59:26
02:05:03:07
02:05:05:20
02:05:07:25
02:05:10:24
02:05:12:20
02:05:15:15
02:05:17:29
02:05:19:17
02:05:20:27
02:05:23:27
02:05:28:15
02:05:33:12
02:05:34:12
02:05:35:26
02:05:38:12

02:05:42:02
02:05:45:10

02:05:46:23
02:05:49:15
02:05:51:04
02:05:53:25
02:05:55:05
02:05:56:18
02:05:58:11
02:06:03:00
02:06:05:22
02:06:08:05

02:06:10:27
02:06:11:29

02:04:54:29
02:04:57:03

It's four centimeters.
(Grady-Smith)

| happen to have a planning time

02:04:59:24

right when Mr. Hammock

has this science group,

02:05:03:05

and I've been able to pop in,

but not regularly,

02:05:05:18

but I've sort of

kept pace with him

02:05:07:23

and checked in

with the students.

02:05:10:22

S0, moving into the lab

for the dissection,

02:05:12:18

in his setting,

02:05:15:13

in my setting,

02:05:17:27

they've seen me
and they've seen Mr. Hammock

so they've become

comfortable with that.

02:05:19:15
02:05:20:25
02:05:23:25

How's everybody doing?
Anybody need help
in terms of what we did

yesterday in the studio?

02:05:28:13

When we were in first position

with our femur rotated,

02:05:33:10

what has the frog got

as an asset that we don't have?

02:05:34:10
02:05:35:24
02:05:38:10

What's already there?
What's already--
yeah, they're already

in first position, aren't they?

02:05:42:00

Right now,

they're in a demi-plié.

02:05:45:08
02:05:46:21

The knee joint?

02:05:49:13

This is what kind of joint?
(student)

Mm-hmm, is it

a rotational joint or a--

02:05:51:02
is it?
02:05:53:23
02:05:55:03
02:05:56:16
A hinge.
02:05:58:09

it's not a ball-and-socket,
What is it?

Like a door has a...
(student)

(Grady-Smith)

It's a hinge joint, yeah,

02:06:02:28

because it works

just like our knee.

02:06:05:20
up here
02:06:08:03

and triceps are.

02:06:10:25

This is the humerus
where the biceps

The bone pointing towards

the thumb right here--

02:06:11:27
02:06:16:00

hold on, Jerry--
right here,
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02:06:16:02

02:06:19:09

02:06:20:23

02:06:22:17
02:06:24:05

02:06:28:06

02:06:32:26

02:06:35:21

02:06:40:13

02:06:42:18
02:06:44:05

02:06:46:26

02:06:50:10

02:06:53:18

02:06:55:19

02:06:57:27
02:06:59:04

02:07:00:28
02:07:02:25

02:07:04:06
02:07:05:26

02:07:08:12

02:07:10:08

02:07:11:24

02:07:13:18

02:07:16:12

02:07:18:27

02:07:21:04

02:07:23:12

02:07:26:04

that's the radial ulna

02:06:17:27 ‘cause they have

combined bones.

02:06:20:21 (Grady-Smith)

Okay, y'all?

02:06:22:15 If you've completed

your measurements,

02:06:24:03 it's time to write down,
02:06:28:04 "What ways are the anatomy of

the frog and the human similar?”
02:06:32:24 And then the next page is,
"What ways are they different?"

02:06:35:19 So let's try to get

some good thoughts down

02:06:40:11 SO we can use these

as meat for our debate.

02:06:42:16 | was in the position

for one year

02:06:44:03 of having to travel
02:06:46:24 to all ten middle schools
in the school system

02:06:50:08 and work with whatever teacher
would let me in,

02:06:53:16 so | was in this particular

position with a science teacher,

02:06:55:17 and she was not looking forward
to my coming

02:06:57:25 because they were

about to dissect frogs,

02:06:59:02 and she said,

02:07:00:26 "There's no way

that you can relate

02:07:02:23 to anything I'm doing."
02:07:04:04 It's like

our tibia, right.

02:07:05:24 It's a combination bone.
02:07:08:10 And | just happened to go
to the bookstore that afternoon

02:07:10:06 and see

Frogs and the Ballet,

02:07:11:22 which is

this great little book

02:07:13:16 that's illustrated

tongue in cheek

02:07:16:10 with frogs demonstrating
ballet positions.

02:07:18:25 | was able to get up

on the lab table

02:07:21:02 and stand and demonstrate
the positions,

02:07:23:10 and they would try to put
the frog in the positions,

02:07:26:02 and so it was

a minor-league approach

02:07:28:15 compared to where we're going

with it now.
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02:07:28:17
02:07:30:20

02:07:32:06

02:07:34:25

02:07:36:24

02:07:38:18
02:07:39:25

02:07:41:23
02:07:43:23

02:07:45:07

02:07:47:01

02:07:49:14
02:07:50:19

02:07:52:24

02:07:54:19

02:07:56:10

02:07:58:14

02:08:00:17
02:08:01:22

02:08:03:19

02:08:05:07
02:08:06:20

02:08:09:13

02:08:11:13

02:08:14:10
02:08:15:23

02:08:17:16

02:08:20:17
02:08:21:28

02:08:23:22

02:08:26:05
02:08:27:17

02:08:31:01

02:07:30:18 We've really hit our stride
02:07:32:04 in terms of knowing

what we want to accomplish.

02:07:34:23 Now you're moving

up to the arm area,

02:07:36:22 and you're gonna go
from the humerus...

02:07:38:16 To the what?

Humerus.

02:07:39:23 Radial ulna.

02:07:41:21 (Grady-Smith)

To the radial ulna.

02:07:43:21 I love being in the lab,
02:07:45:05 because they never see me
this way.

02:07:46:29 They think I'm this little
frilly dance teacher

02:07:49:12 who can't put their hands
on a frog--

02:07:50:17 "Ooh, my gosh," you know--
02:07:52:22 and | was really proud

of the girls.

02:07:54:17 Some of them

were saying, you know,

02:07:56:08 they really didn't

want to do it

02:07:58:12 and, you know, making
all sorts of noises

02:08:00:15 yesterday

and also this morning,

02:08:01:20 and they got into it,
02:08:03:17 and they actually
touched it

02:08:05:05 and actually did

some things on it,

02:08:06:18 so | was happy with that.
02:08:09:11 | was wondering if they were
really gonna shy off

02:08:11:11 and let their partner

do all the work,

02:08:14:08 but it was a collaborative
effort with the teams.

02:08:15:21 Yeah, well, | think,
02:08:17:14 your being

in the studio, you know,

02:08:20:15 they've gotten the idea,

"Hey, these two know each other.

02:08:21:26 "They work together.
02:08:23:20 They're always talking
about us," you know,

02:08:26:03 so they know we're

in cahoots on all this.

02:08:27:15 It's really fun.

02:08:30:29 | found this cool

coloring book,

02:08:34:07 so | made some overheads
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02:08:34:09

02:08:36:00
02:08:37:20

02:08:40:20

02:08:42:10

02:08:44:04

02:08:47:16

02:08:49:05

02:08:51:01

02:08:52:15
02:08:54:08

02:08:58:21
02:09:01:00
02:09:02:20
02:09:04:13
02:09:07:01
02:09:09:04
02:09:11:28
02:09:15:27
02:09:18:00
02:09:21:04

02:09:24:10
02:09:25:17

02:09:27:12

02:09:31:06

02:09:33:14

02:09:35:07

02:09:37:24

02:09:39:25

02:09:41:24
02:09:44:23

that we're going to work on.

02:08:35:28 Burl knows

that | love science,

02:08:37:18 so we've brainstormed
02:08:40:18 about ways for him

to do things in his classroom
02:08:42:08 that are

a little bit different.

02:08:44:02 So we'll do

some of these:

02:08:47:14 little temps levé,

pas de chat.

02:08:49:03 This is

a perfect frog shape.

02:08:50:29 (Hammock)
Well, | think
they probably realize

02:08:52:13 that we do have

other interests,

02:08:54:06 that we can do something
02:08:58:19 besides what they see us do
in the class all the time.

02:09:00:28 Maybe she can

try to cut a frog up,

02:09:02:18 or maybe

we can try to dance.

02:09:04:11 (Grady-Smith)

One and one, and rest.

02:09:06:29 Arms come down.
Never lose the pose.

02:09:09:02 Ecarté.

02:09:11:26 Tombé.

02:09:13:20 And come back up.
02:09:17:28 The interesting thing,
to me, in watching this

02:09:21:02 was the sense of purpose that

students had in both classes.

02:09:24:08 | think the science--
the frog dissection
02:09:25:15 lent a sense of purpose
02:09:27:10 to the kids
in the dance studio,
02:09:31:04 and--as did the dance lessons
to the dissection.
02:09:33:12 You know, | got the sense
that the kids
02:09:35:05 were really learning
something deep
02:09:37:22 in this lesson
because of this collaboration.
02:09:39:23 (Schweickert)
| was imagining learning this
02:09:41:22 in a book,
just with a textbook,
02:09:44:21 then the hands-on approach,
02:09:46:14 and then
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02:09:46:16
02:09:49:04
02:09:51:25
02:09:56:04
02:09:57:19
02:09:59:01

02:10:00:18
02:10:01:24

02:10:03:12

02:10:06:11
02:10:08:00

02:10:10:03

02:10:12:08

02:10:14:11
02:10:16:09

02:10:18:07

02:10:20:27

02:10:23:23
02:10:25:11

02:10:27:21
02:10:29:09

02:10:31:07
02:10:33:03

02:10:36:28

02:10:39:10

02:10:42:03

02:10:45:02

02:10:46:25

02:10:49:04
02:10:51:28

02:10:54:11
02:10:55:18

02:10:57:14

the whole body-on approach.
02:09:49:02 And the more you can
physically engage the students,

02:09:51:23 | think, the more they are
attached to the learning.

02:09:56:02 Well, they're very absorbed
in their physicality

02:09:57:17 at this age.

02:09:58:29 Everything's changing,
02:10:00:16 and it's changing

at such a rapid rate

02:10:01:22 that it can build in
02:10:03:10 a tremendous amount

of insecurity.

02:10:06:09 And they have

these mammoth mirrors,

02:10:07:28 and they're watching themselves,
02:10:10:01 and they're doing things
that are unfamiliar.

02:10:12:06 They're taking a huge risk,
and they're doing it

02:10:14:09 in the presence

of males and females.

02:10:16:07 And all of those things,
02:10:18:05 though they seem

like baby steps,

02:10:20:25 are great big strides

for adolescents.

02:10:23:21 | think that would cross over
into literature and music

02:10:25:09 and all of the arts,
02:10:27:19 because it's really the same
fundamental question:

02:10:29:07 Who are you,

02:10:31:05 and how are you gonna
present that to the world

02:10:33:01 through your art form?
02:10:36:26 You know, in the visual arts--
say, Picasso, for instance,

02:10:39:08 who went through

many different phase shifts

02:10:42:01 in his blue period

and the various periods

02:10:45:00 that his artwork has been
categorized into--

02:10:46:23 that would certainly

lend itself

02:10:49:02 to a discussion

of the emational responses

02:10:51:26 that adolescents go through
02:10:54:09 and the physical changes
that they're going through.

02:10:55:16 Or in music, for instance--
02:10:57:12 and that's not

my background, but--

02:11:01:02 you know, certainly we talk
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02:11:19:01

02:11:20:17

02:11:22:12
02:11:23:29

02:11:26:09

02:11:29:02

02:11:32:18

02:11:36:05

02:11:38:12

02:11:40:09

02:11:43:12

02:11:46:00

02:11:50:11

02:11:51:20

02:11:53:10

02:11:55:14

02:11:56:29

02:12:00:06
02:12:01:18

02:12:03:28
02:12:05:06
02:12:07:01
02:12:09:25

02:12:13:23

about mood and emotion in music.

02:11:03:03 Adolescents often use music
02:11:05:09 almost as a form

of self-medication

02:11:07:10 when they put on

the headphones.

02:11:09:09 And if you can tap into that
02:11:13:04 and get them to see

how different forms of music

02:11:15:14 or different styles
can express moods,
02:11:18:29 it'll help them

almost with another language.

02:11:20:15 It's always interesting
for me,

02:11:22:10 in working with students
in the theatres,

02:11:23:27 to see the students
02:11:26:07 that will use

that time to explore

02:11:29:00 the other people

that they could be.

02:11:32:16 And one of the successes
that I've had

02:11:36:03 is using that as a device
in working with students

02:11:38:10 integrating theatre

with language arts

02:11:40:07 or social studies
because of the fact

02:11:43:10 that it allows them

to step out of themselves

02:11:45:28 and into another's shoes.
02:11:50:09 (Percival)

And in language arts,
we have an ongoing journal.

02:11:51:18 If I were working with you
02:11:53:08 as the language arts teacher
on your team

02:11:55:12 and the science teacher,

| would want them to be

02:11:56:27 writing on,

"What did it feel like

02:12:00:04 "to be a scientist,

to be a biologist cutting in--

02:12:01:16 "What did that feel like?
02:12:03:26 "Do you think that's something
you would want to do,

02:12:05:04 "you know, more in your life?
02:12:06:29 "And how would it feel
02:12:09:23 to be a ballet dancer

and have to be doing this?"

02:12:13:21 You know how we like

science classes to have a lab?
02:12:17:02 Well, to me,
it seems that
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02:12:17:04
02:12:19:03

02:12:21:21
02:12:24:23
02:12:27:03
02:12:28:28
02:12:30:12
02:12:32:16
02:12:34:03
02:12:36:19

02:12:39:21
02:12:41:02

02:12:42:25

02:12:55:11

02:12:59:03

02:13:00:22

02:13:03:27

02:13:06:11

02:13:09:01
02:13:10:15

02:13:12:20

02:13:14:26

02:13:17:19

02:13:30:28

02:13:35:19

02:13:39:19

02:13:43:08
02:13:45:02

02:13:47:29
02:13:49:20

02:13:54:15

02:13:59:11

02:12:19:01
02:12:21:19

with life events.

02:12:24:21
you know,
02:12:27:01

the arts are this lab
for experimenting

And it's a safe context,

and you'd get

to learn something from it.

02:12:28:26

(Baxley)

The arts have always been,

02:12:30:10

and they have always

been meant to be

02:12:32:14
02:12:34:01
02:12:36:17
any content,
02:12:39:19

a way of exploring content,
a way of exploring our lives.
And if you don't have

it just becomes

an academic exercise.

02:12:41:00
02:12:42:23

And we've mentioned before
how the frogs gave them

a reason to dance.

02:12:44:23

to dance about.

02:12:59:01

It gave them something

Our next example

is also from Noel's school.

02:13:00:20

An eight grade

language arts class

02:13:03:25

is reading a book about

a teenager who becomes a hero.

02:13:06:09

The language arts teacher

and the visual art teacher

02:13:08:29

collaborate

on an integrated project.

02:13:10:13
02:13:12:18

Taking their inspiration
from Judy Chicago's

The Dinner Party,

02:13:14:24

they ask the students

to create place settings

02:13:17:17
in the book.
02:13:22:01

that represent the characters

As you watch, consider the ways

that students explore the novel.

02:13:35:17

You already know that you're

gonna take a place setting

02:13:39:17

and use that idea to represent

a character in a book.

02:13:43:06

First they'll brainstorm

about their place settings,

02:13:45:00
02:13:47:27

and in that process,
they'll have to go through

some planning, collaboration.

02:13:49:18
02:13:54:13

We have a handout for them
to just do thumbnail sketches

of their place setting.

02:13:59:09

We have to think in terms of:

What do we want others to know?

02:14:02:27

What do we want to tell others
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02:14:02:29

02:14:05:14

02:14:08:29

02:14:10:19
02:14:13:02

02:14:15:02
02:14:18:10
02:14:20:01
02:14:21:24
02:14:25:13
02:14:30:01
02:14:34:15
02:14:36:29

02:14:39:04
02:14:42:11

02:14:44:02

02:14:45:17

02:14:47:10

02:14:50:15
02:14:52:08

02:14:55:21

02:14:58:12

02:15:00:26

02:15:03:00
02:15:05:17

02:15:09:02
02:15:11:25
02:15:13:19
02:15:16:12
02:15:21:06

02:15:24:12

in our place setting?

02:14:05:12

Okay, and then

you're gonna have the flames.

02:14:08:27

(Jo Beth)

And the flames also represent
hatred and anger,

02:14:10:17

the way he is

02:14:13:00
02:14:15:00

of the airplane.

02:14:18:08
in terms of:
02:14:19:29
02:14:21:22
02:14:25:11
02:14:29:29

because he doesn't like

because of the plane crash.
And then these are the wings

They will begin to think

Who is the character?

What are the themes?

And think in a visual way.
They can converse and share

their ideas and thoughts

02:14:34:13

on the symbolism

that they could use.

02:14:36:27
and draw--
02:14:39:02

in those boxes.

02:14:42:09
02:14:44:00

the message.

02:14:45:15

that we saw?

02:14:47:08
an idea,
02:14:50:13

or a message?

02:14:52:06
02:14:55:19

We write one of the things down
You don't want to write anything

You want to draw pictures
that are gonna deliver

You know the art
You know how it gave us
it gave us a theme

Think of the pictures
that you're gonna use

to deliver a message.

02:14:58:10

(Ellis)

At that point, when they have
everything planned,

02:15:00:24

they can begin

to collect their materials

02:15:02:28

and start working

on their place setting.

02:15:05:15
02:15:09:00

[pounding]
The students are using

a wide range of media.

02:15:11:23
02:15:13:17
02:15:16:10

They're using fabric.
They're using paint.
They're using a printmaking

process with paint

02:15:21:04

and with foam that they have

actually cut out pieces

02:15:24:10

to glue on a block

and do block prints.

02:15:27:05

in this project.

They're using clay
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02:15:27:07

02:15:30:08

02:15:33:06

02:15:37:26

02:15:43:06

02:15:45:13

02:15:46:29

02:15:49:18
02:15:51:14

02:15:53:23

02:15:56:20
02:16:01:10

02:16:03:21

02:16:05:13
02:16:07:26
02:16:10:14
02:16:13:07

02:16:15:02
02:16:16:14

02:16:18:02
02:16:19:22

02:16:21:29
02:16:24:14
02:16:25:23
02:16:27:05

02:16:29:10
02:16:32:26

02:16:36:08
02:16:37:27

02:16:41:25
02:16:43:28
02:16:45:05
02:16:46:23

02:16:48:19

02:15:30:06 So they're able

to take all of these

02:15:33:04 and put them

into one finished project.

02:15:37:24 | think that allowing them
to use a large range of media

02:15:43:04 will allow them
to better interpret the book.
02:15:45:11 (Adams)

| think one of the most

significant parts

02:15:46:27 of this kind of learning
02:15:49:16 is that the students
actually control what goes on

02:15:51:12 in this final product.
02:15:53:21 | don't tell them,
"You must use clay,"

02:15:56:18 or, "You must use
this color of paint."

02:16:01:08 They have far more ownership,
02:16:03:19 far more control
over what they do.

02:16:05:11 (Ellis)

Oh, that one's good.

Okay.

02:16:07:24 | think this right here

will help me more to understand

02:16:10:12 how Chip felt in his body,
02:16:13:05 and | think that's it.
02:16:15:00 When | was little,

| didn't used to draw.

02:16:16:12 | used to like going outside,
02:16:18:00 playing in the mud

and stuff like that

02:16:19:20 and getting dirty.
02:16:21:27 Then it's like when | came

down here in the sixth grade,

02:16:24:12 it's like they introduced me
to arts and stuff like that,

02:16:25:21 and | just really got into it.
02:16:27:03 The plate represents--
02:16:29:08 this side represents

his scarred face,

02:16:32:24 and this side--

02:16:36:06 | tried to think of something
like coming out,

02:16:37:25 and | thought of a sunrise,
02:16:41:23 and this represents the sunrise

and represents him coming out.

02:16:43:26 And I'm going to paint

this side black,

02:16:45:03 and that's gonna be him--
02:16:46:21 I'm gonna paint him black also,
02:16:48:17 and it's gonna be him

reaching for the sun,

02:16:51:13 which means him coming--
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02:16:51:15

02:16:55:07

02:16:58:07
02:16:59:26

02:17:02:15

02:17:04:11

02:17:06:14

02:17:08:02

02:17:10:16
02:17:12:06

02:17:14:23

02:17:17:03

02:17:19:19

02:17:22:24

02:17:27:09

02:17:29:24
02:17:31:06

02:17:33:10
02:17:34:25

02:17:37:13
02:17:40:24
02:17:43:08
02:17:45:07

02:17:46:29
02:17:48:04
02:17:49:14
02:17:51:12
02:17:53:25
02:17:55:10
02:17:57:26

02:18:00:02

in transformation,

02:16:55:05
to everyone.
02:16:58:05

coming out and exposing himself

As | go around the room

and talk with the students

02:16:59:24
02:17:02:13

about what they're doing
and why they're choosing

the media that they're choosing

02:17:04:09

or the symbols

that they're choosing,

02:17:06:12

be able to tell

02:17:08:00

about that novel

02:17:10:14

I will informally
what they know

and how deeply they understand

and have comprehended

02:17:12:04
02:17:14:21
than | am

02:17:17:01

what we've read.
Cindy is far better versed

in how well students

have used the media

02:17:19:17

to portray

what they want to portray.

02:17:22:22

My assessment

will actually be more involved

02:17:27:07

in having the kids tell me

what they have intended to do.

02:17:29:22
that they say
02:17:31:04
02:17:33:08
looks like,
02:17:34:23
02:17:37:11

I will listen to the words

while | watch them
and see what their final product

but I'll be dependent on Cindy
to know how well

they've actually used the media.

02:17:40:22

What else have you thought about

with this place mat?

02:17:43:06

What's the place mat

supposed to represent?

02:17:45:05
02:17:46:27
The person

Food.
(boy)

that you're talking about.

02:17:48:02
02:17:49:12
02:17:51:10
right?

02:17:53:23

Foundation.
The foundation,
like, who the character is,

Yeah, we could, like,

put his face, like, right there.

02:17:55:08
on the plate,
02:17:57:24

We could put his face

and then, like,

on the sides of the place mat--

02:17:59:28

Put, like, different words

that describe him.

02:18:01:09

Yeah, put, like,



427

428

429

430

431

432
433

434

435

436

437

438

439

440
441

442

443
444

445

446

447

448

449

450

451

452

453

454
455

456
457

02:18:01:11

02:18:02:23

02:18:04:15

02:18:06:12

02:18:08:27

02:18:11:15
02:18:13:03

02:18:16:12

02:18:19:08

02:18:20:22

02:18:23:16

02:18:26:03

02:18:28:03

02:18:32:13
02:18:34:01

02:18:36:08

02:18:39:06
02:18:41:06

02:18:44:24

02:18:47:03

02:18:50:02

02:18:53:28

02:18:55:23

02:18:58:12

02:19:00:15

02:19:03:10

02:19:06:17

02:19:11:11
02:19:12:29

02:19:15:06
02:19:16:21

a forest--

02:18:02:21 All right, now,

we want to stay

02:18:04:13 as much away from words
as we can.

02:18:06:10 You know,

we've read a lot of words,

02:18:08:25 and so we want this

to be a real art project.

02:18:11:13 We could, like, draw, like,
the trees and stuff.

02:18:13:01 Okay, trees.

02:18:16:10 What are the trees
gonna symbolize for Chip?

02:18:19:06 (Ellis)

It's very helpful
to have two-teacher teams

02:18:20:20 working with these students,
02:18:23:14 because they're each doing
something different,

02:18:26:01 and even though

they're doing the same project,

02:18:28:01 they have different problems
that come up,

02:18:32:11 so having both of us

rotating around the room,

02:18:33:29 we can address the issues.
02:18:36:06 Kathy can help them

rethink about the themes

02:18:39:04 and rethink about the characters
in the novel.

02:18:41:04 | can go around and do that,
02:18:44:22 but I can also assist them
with technical problems--

02:18:47:01 you know, painting the fabric,
cutting the fabric,

02:18:50:00 or putting the clay together.
02:18:53:26 (Adams)

| know that adding the arts
enriches my curriculum.

02:18:55:21 It's more exciting for me.
02:18:58:10 I know it's more exciting
for the students.

02:19:00:13 When students read
and then are able

02:19:03:08 to put themselves

in the place of the characters

02:19:06:15 and then produce something
visually,

02:19:11:09 | think that it makes

a very strong connection.

02:19:12:27 The final place settings
02:19:15:04 will be displayed

in the Media Center.

02:19:16:19 We'll probably set it up
02:19:20:23 somewhat like
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02:19:20:25

02:19:22:25

02:19:24:18

02:19:26:21
02:19:29:07

02:19:30:25

02:19:33:08
02:19:35:05

02:19:37:20
02:19:39:17

02:19:41:13

02:19:45:28

02:19:48:21

02:19:52:18

02:19:56:02

02:19:57:20

02:20:00:09

02:20:04:05
02:20:06:16

02:20:13:05

02:20:17:07
02:20:18:23

02:20:22:19

02:20:24:27

02:20:30:04

02:20:33:13

02:20:35:17

02:20:37:11

02:20:40:28
02:20:42:17

02:20:44:04

Judy Chicago's piece.

02:19:22:23 The happiness,

we painted it yellow

02:19:24:16 ‘cause of the happiness
inside of him.

02:19:26:19 The blackness

is the darkness inside of him.

02:19:29:05 And this is our bowl.
02:19:30:23 This is the darkness
inside of him.

02:19:33:06 One side is darkness,

and one side is the happiness.

02:19:35:03 In the middle's a brick.
02:19:37:18 And as you can see,

the animals on the side

02:19:39:15 and the animals and stuff--
02:19:41:11 he protected the animals

in the forest.

02:19:45:26 Like, this is a bear, a rabbit,
animals, a little duck.

02:19:48:19 The left side

of the top part of the face

02:19:52:16 represents where he has got
burnt in the plane crash,

02:19:56:00 and the right side represents
where he was fine;

02:19:57:18 there was nothing wrong,
really.

02:20:00:07 And the red represents

the anger he felt

02:20:04:03 when people was picking on him
about the way he looked.

02:20:06:14 And the inside right here
02:20:13:03 represents when his whole

inside of his body was whole.

02:20:17:05 The bowl represents

the sacrifice he had made

02:20:18:21 for the bears.

02:20:22:17 He sacrificed a little bit

of his life to save the bears.

02:20:24:25 And, you know,

that's the trees,

02:20:28:08 and there goes the bushes,
the water, and the ground.

02:20:33:11 This right here

symbolize Chip,

02:20:35:15 and this right here

is just trees,

02:20:37:09 but in the background,
there's a cross

02:20:40:26 that represent for all

the dead bears in the book,

02:20:42:15 since there was a lot of them.
02:20:44:02 And then

the little squiggly lines

02:20:45:13 is just the moods he been in.
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02:20:45:15
02:20:47:08
02:20:49:24
02:20:52:07
02:20:56:17
02:20:59:03

02:21:02:27
02:21:04:26

02:21:09:06

02:21:12:19

02:21:14:05
02:21:15:19

02:21:19:02
02:21:20:17

02:21:23:26

02:21:27:20

02:21:30:05

02:21:32:05

02:21:34:16

02:21:37:11
02:21:38:16

02:21:40:08

02:21:42:07
02:21:44:05

02:21:46:11

02:21:48:14
02:21:59:15

02:22:01:17

02:22:02:28

02:22:05:08

02:22:06:27

02:22:09:11

02:22:10:21

02:20:47:06 He been in a shady mood.
02:20:49:22 He been in a quiet mood.
02:20:52:05 And then on the rest of it,
02:20:56:15 it just goes on

with the decoration.

02:20:59:01 It's, like, a plate | made

of Chip Clewt,

02:21:02:25 and it represents, like, him
through the whole book.

02:21:04:24 Like, these colors--
02:21:09:04 this, | used, like, a dark blue
and mixed it with this purple,

02:21:12:17 and that's, like, something--
through the book, he was sad.

02:21:14:03 And, like,

this color right here,

02:21:15:17 this pink is colors | made--
02:21:19:00 I made that, like,

‘cause through some of the book,

02:21:20:15 he was, like, happy.
02:21:23:24 And, like, this green--
this green color,

02:21:27:18 it represent, like,

how he felt about his father.
02:21:30:03 And this dark--

well, this other orange-red

02:21:32:03 is 'cause of how he felt
about the bears.

02:21:34:14 Like, the feathers

is, like, him.

02:21:37:09 Like, at first,

he's not soaring so high

02:21:38:14 and, like, flying.
02:21:40:06 Like, you could compare him
to a bird,

02:21:42:05 because, like,

birds with broken wings,

02:21:44:03 they don't fly.
02:21:46:09 But then it's like

when he come out,

02:21:48:12 he can fly now,
02:21:51:25 and he not scared anymore.
02:22:01:15 (Adams)

You know,

| just think the students

02:22:02:26 did an outstanding job.
02:22:05:06 Actually, they went far beyond
what | expected them

02:22:06:25 to be able to do

with this project.

02:22:09:09 One of the things | was
really concerned about is--

02:22:10:19 you know,

we had talked about

02:22:12:08 we wanted it to be

out of the box.
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02:22:12:10

02:22:15:00

02:22:17:29

02:22:20:15

02:22:23:04

02:22:28:17

02:22:30:17

02:22:35:21

02:22:37:26

02:22:40:04

02:22:44:26

02:22:50:07
02:22:51:16

02:22:53:17
02:22:55:23
02:22:58:06
02:22:59:19
02:23:02:27
02:23:05:28
02:23:08:16
02:23:11:08
02:23:13:15
02:23:18:19

02:23:21:20
02:23:24:02

02:23:26:13
02:23:27:18
02:23:29:00
02:23:31:27
02:23:34:21

02:23:37:20

02:22:14:28 We didn't want it just to be
representational like--
02:22:17:27 you know, we wanted them

to be able to portray themes

02:22:20:13 and do it through symbolism
and so on.

02:22:23:02 And I'm just amazed at what
they were able to create.

02:22:28:15 They were able to go beyond

what they normally would do

02:22:30:15 even if they were given
an art project
02:22:35:19 instead of just doing

the painting on the place mat

02:22:37:24 and that being
representational.

02:22:40:02 They were able to see
how they can manipulate

02:22:44:24 and mold and form

other things, materials

02:22:50:05 to express

the different characteristics

02:22:51:14 of that character.
02:22:53:15 They really understand
the richness

02:22:55:21 of how an author

takes a character

02:22:58:04 and shapes him or her.
02:22:59:17 | think they understand now
02:23:02:25 about all the components
of a novel

02:23:05:26 and how an author
develops themes

02:23:08:14 through, you know,

the way the plot develops

02:23:11:06 and then the way the characters
are introduced and so on.

02:23:13:13 The project

was really good for me

02:23:18:17 in that | learned, first of all,

what kids are capable of doing.

02:23:21:18 Sometimes we just see

the surface

02:23:24:00 of what kids are thinking.
02:23:26:11 Sometimes they can tell you
what the character said

02:23:27:16 or what the character did,
02:23:28:28 but they really have a hard time
02:23:31:25 talking about

what motivates the character.
02:23:34:19 They have a hard time
going to a deeper,

02:23:37:18 sort of an analytic level
with literature.

02:23:41:17 And so | really am
more aware now
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02:23:41:19

02:23:48:21

02:23:51:05

02:23:53:18

02:23:58:00

02:24:00:27

02:24:04:01

02:24:05:12

02:24:07:18

02:24:09:17

02:24:11:24

02:24:16:02

02:24:19:15

02:24:22:24

02:24:25:03

02:24:27:20

02:24:30:27

02:24:33:04

02:24:34:10

02:24:36:16

02:24:40:00

02:24:43:03

02:24:45:13

02:24:46:25

02:24:49:04

02:24:50:21

02:24:52:14
02:24:55:13

02:24:58:00

02:23:45:03 of what kids at this age level
can do with literature.

02:23:51:03 (Grady-Smith)

Knowing these students

as | do,

02:23:53:16 I'm just so pleased,
because--

02:23:57:28 | don't have the advantage
of being in that classroom,

02:24:00:25 but you can feel the learning
going on.

02:24:03:29 So | think

they were very involved

02:24:05:10 physically in production,
02:24:07:16 visually, orally,

02:24:09:15 taking in

a lot of information.

02:24:11:22 One of the teachers said
that this project

02:24:16:00 helped the students go

to a deeper analytic level.

02:24:19:13 And | was thinking to myself
that in some ways,

02:24:22:22 visual composition is easier
for students to comprehend

02:24:25:01 because it is all visible

at once.

02:24:27:18 You know, you don't
experience it over time.

02:24:30:25 You can experience the entire
composition in a moment.

02:24:33:02 (Wright)

I'm glad that Rachael
made that point.

02:24:34:08 I know in the past,
02:24:36:14 when faced

with struggling writers,

02:24:39:28 I've often pulled back and done
some kind of art project

02:24:43:01 and just let the kids

go off on their own

02:24:45:11 and create whatever it is

that they choose to create

02:24:46:23 and then come back

and discuss

02:24:49:02 how that's like

the writing process.

02:24:50:19 | think the flip side

of that--

02:24:52:12 the students

who probably struggled

02:24:55:11 at creating something visually
02:24:57:28 were helped by the discussions
they had with the teachers.

02:24:59:15 And we heard the teacher

saying,
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02:24:59:17

02:25:01:18
02:25:02:26

02:25:05:03

02:25:07:11

02:25:09:01

02:25:11:00
02:25:12:15

02:25:14:20
02:25:16:13
02:25:18:12
02:25:21:17
02:25:22:26
02:25:24:24
02:25:25:28
02:25:27:08
02:25:29:09

02:25:31:15
02:25:32:27

02:25:35:04

02:25:37:25
02:25:39:12

02:25:41:00

02:25:42:23

02:25:44:00

02:25:45:15

02:25:47:14

02:25:50:06

02:25:52:20

02:25:56:23
02:25:58:16

02:26:00:26

02:26:03:00

02:25:01:16 "Well, now, remember,

this is about the book.

02:25:02:24 "What is there about the book
02:25:05:01 "that you would want

to say something about,

02:25:07:09 and what kind of pictures

would you associate with that?"

02:25:08:29 And they spent some time
in sketches.

02:25:10:28 They planned it out
before they created it.

02:25:12:13 And it wasn't just:
02:25:14:18 "Here's some clay.

Make something about the book."

02:25:16:11 That there was
a distinct plan to that,
02:25:18:10 and it allowed

the weaknesses and strengths

02:25:21:15 of both kinds of students
02:25:22:24 to engage the other.
02:25:24:22 (Hoffman-Dachelet)

I'm a strong believer

02:25:25:26 that whenever you do
02:25:27:06 a visual arts project,
02:25:29:07 the kids need to be able
to decide some element.

02:25:31:13 They need to take

total ownership of some element.

02:25:32:25 So in this case,
02:25:35:02 the subject matter
was predetermined,

02:25:37:23 but the students

could self-select the medium

02:25:39:10 within their group.
02:25:40:28 You know, this one wanted
to work with clay.

02:25:42:21 This one wanted

to do painting.

02:25:43:28 This one wanted

to do printmaking.

02:25:45:13 And | think

that's really crucial,

02:25:47:12 that you give students
that sense of control

02:25:50:04 and ownership

of some element.

02:25:52:18 Do you think that
that's why the students

02:25:56:21 were so articulate--
because of the ownership?
02:25:58:14 | think so, yes.
02:26:00:24 | think the ownership
and also the comfort level,
02:26:02:28 because some kids
are more three-dimensional,;
02:26:04:19 some kids
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02:26:04:21

02:26:07:00

02:26:10:04

02:26:12:24

02:26:14:13

02:26:17:15

02:26:19:13

02:26:21:21
02:26:22:24

02:26:24:20

02:26:28:03

02:26:30:21

02:26:32:29
02:26:35:00

02:26:36:22

02:26:38:17

02:26:39:26

02:26:41:29

02:26:43:26

02:26:47:09

02:26:49:23

02:26:53:21

02:26:56:15

02:26:59:04
02:27:00:16

02:27:03:22

02:27:07:04

02:27:09:01

02:27:12:25

are more two-dimensional,

02:26:06:28 you know, in their thinking
and in their processes.

02:26:10:02 So giving them that out
and that sort of safe zone

02:26:12:22 of getting to pick the thing
they're more comfortable with
02:26:14:11 then, | think,

allowed them

02:26:17:13 to take more risks

with the content.

02:26:19:11 (Grady-Smith)

And the teachers framed it

02:26:21:19 so it was accessible

to everybody.

02:26:22:22 Every learner had a way
02:26:24:18 of being successful

with the project.

02:26:28:01 And | just love the fact

that there was never a question

02:26:30:19 of whether they would be able
to do this or not.

02:26:32:27 You know, it was always

that they were just gonna

02:26:34:28 keep moving forward.
02:26:36:20 And Cindy had said,

"You won't believe

02:26:38:15 what they're gonna look like
at the end."

02:26:39:24 And, you know,

| think Kathy

02:26:41:27 was drawn

into that whole process

02:26:43:24 of, "This is gonna be great,"
you know,

02:26:47:07 even though she had not really
a way to imagine.

02:26:49:21 (Wright)

Well, and she created
an opportunity

02:26:53:19 for success in more than just,
you know, the artistic areas.
02:26:56:13 | believe it was Ashley

had this wonderful plate with--
02:26:59:02 she was talking
about the symbolism behind it--

02:27:00:14 a figure that was reaching up
02:27:03:20 at a treelike shape

on the plate.

02:27:07:02 You know, it just struck me
as a language arts teacher.

02:27:08:29 She's talking about metaphor
and simile.

02:27:12:23 And how many--I can think
of many times, you know,

02:27:15:05 how difficult it is
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02:27:15:07

02:27:17:19

02:27:22:06

02:27:24:03

02:27:26:05

02:27:28:06

02:27:30:06

02:27:35:00

02:27:36:18

02:27:38:04

02:27:40:09

02:27:42:14

02:27:44:03
02:27:45:22

02:27:47:01

02:27:49:00

02:27:51:14
02:27:52:20

02:27:54:05
02:27:56:02
02:27:57:14
02:27:59:02
02:28:11:04

02:28:13:04
02:28:15:08

02:28:18:24

02:28:21:18

02:28:25:12

02:28:27:29

02:28:31:13

to teach concepts like that,

02:27:17:17

and yet here kids are,

dealing with it naturally.

02:27:22:04

Kathy said

that she usually only saw

02:27:24:01
of students,
02:27:26:03

the surface understanding

and | was thinking,

so often in language arts,

02:27:28:04

we'll read something,

and we'll discuss it,

02:27:30:04
with it.
02:27:34:28

and we'll maybe do something

But there isn't time for the

students to really reflect

02:27:36:16

on the worlds

they've just entered

02:27:38:02
they've met.
02:27:40:07

and the characters

And this project

allowed them time to do that.

02:27:42:12
Sometimes,
02:27:44:01

(Hoffman-Dachelet)

if we leave them

to their own devices,

02:27:45:20
02:27:46:29

we could give them years,
and they still

wouldn't think about it.

02:27:48:28

to manipulate,

02:27:51:12

But if we give them something

by the end of that process,

whatever that may be--

02:27:52:18
02:27:54:03

you know, by the end
of creating

the theatre production

02:27:56:00
02:27:57:12
02:27:59:00
those issues
02:28:01:09

engaged in it.

02:28:13:02

at another unit

02:28:15:06
02:28:18:22

or composing a dance--
that by the end of it,

they have worked through
because they've been

Now we're going to look

that draws on literature.
Jane Percival teaches in a small

New England community.

02:28:21:16

She and her team based

an integrated unit of study

02:28:25:10

on Thornton Wilder's

classic play Our Town.

02:28:27:27

Students explored the play

through social studies,

02:28:31:11

and visual art.

02:28:35:15

theatre, music,

As you watch, consider

how learning in one content area
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02:28:35:17

02:28:46:21

02:28:50:25

02:28:53:24

02:28:56:22
02:29:01:04

02:29:02:23
02:29:05:18

02:29:08:03
02:29:10:27
02:29:12:13

02:29:14:01
02:29:18:16

02:29:21:26

02:29:23:11
02:29:24:24

02:29:27:11
02:29:28:25

02:29:30:25
02:29:34:25
02:29:36:12
02:29:38:19
02:29:41:02
02:29:43:24

02:29:46:15
02:29:48:13

02:29:50:03

02:29:51:26
02:29:53:07

02:29:56:22

02:29:58:16
02:29:59:19

02:30:01:03

02:30:03:15
02:30:04:26

02:28:38:11
in another.
02:28:50:23

leads to exploration

(Percival)

Our Town is a play about--

02:28:53:22

well, Act |

is about growing up.

02:28:56:20

Act Il is about

love and marriage.

02:29:01:02
02:29:02:21

And Act Ill is about death.
And a stage manager

takes us through

02:29:05:16
02:29:08:01

those three stages of life
in a small town that doesn't

have much going for it

02:29:10:25
02:29:12:11
02:29:13:29

except that people stay there.
They don't move away,
because there's

a quality of life there

02:29:18:14
02:29:21:24
in 1901

02:29:23:09
Our Town?
02:29:24:22
02:29:27:09

that supports their humanity.
What else was happening

besides this story,

Because it's important we know
the historical context

of the story also.

02:29:28:23
02:29:30:23

Sonya?
Well, something that | found

really fascinating

02:29:34:23

that happened in 1901

was, the Nobel Prizes began.

02:29:36:10

There were

the first Nobel Prize

02:29:38:17
02:29:41:00
02:29:43:22

for physics and literature.
And so that all began in 1901.
In 1901,

the Nobel Prize, right.

02:29:46:13
in 1901.

02:29:48:11
02:29:50:01

Walt Disney was born

Wow.
Anything else

that you discovered

02:29:51:24

that was happening

in the larger world?

02:29:53:05
02:29:56:20
was sent.

02:29:58:14
obviously.

02:29:59:17
02:30:01:01
obviously?
02:30:03:13

Steve?
The first transatlantic message

That's pretty important,

Because why?
Why is it important

Well, before that, you couldn't

send messages quickly

02:30:04:24
02:30:06:03

over the Atlantic Ocean.
You had to send a boat.
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02:30:06:05

02:30:07:26

02:30:10:10

02:30:12:19

02:30:16:06
02:30:17:24

02:30:20:15
02:30:22:08
02:30:23:14
02:30:26:01
02:30:28:19
02:30:31:15
02:30:34:16
02:30:37:01
02:30:39:07
02:30:43:03

02:30:48:07
02:30:49:21

02:30:54:08

02:30:55:19

02:30:57:28

02:31:01:29
02:31:04:17

02:31:08:06

02:31:10:29

02:31:13:06

02:31:15:20

02:31:18:03

02:31:21:27

02:31:26:29

02:31:29:16

02:30:07:24 (Percival)
The three reasons that | chose

02:30:10:08 to use Our Town

with these students

02:30:12:17 is that they showed,
first of all,

02:30:16:04 that they absolutely love

Thornton Wilder, from last year.

02:30:17:22 And another reason is,
02:30:20:13 | had personally had a wonderful
experience with the play

02:30:22:06 with middle schoolers.
02:30:23:12 And the third reason
02:30:25:29 is, the universal truth

about living,

02:30:28:17 the way to live,

is a very beautiful message,

02:30:31:13 | think, for this age group

or any age group.

02:30:34:14 The ways we're using Our Town
in the classroom

02:30:36:29 are, first of all,

in language arts, of course,

02:30:39:05 as a piece of literature,

as a play,

02:30:43:01 as a vehicle

for learning more about drama,

02:30:48:05 about character development,
plot development, and so on.

02:30:49:19 In social studies,

02:30:54:06 it's being used

to augment what is being studied

02:30:55:17 about history,

the times,

02:30:57:26 the era in which this

was taking place--

02:31:01:27 1901, approximately,

to 1917.

02:31:04:15 It's also being used in art
02:31:08:04 as a way of building sculpture
into our program

02:31:10:27 by sculpting masks

that can then be used

02:31:13:04 in the dramatization

of the story.

02:31:15:18 And in music,

it's being used

02:31:18:01 as a way of introducing

the students

02:31:21:25 to music they might never, ever
have been introduced to.

02:31:26:27 (students)

§ Comforts and our cares. § 8

02:31:29:14 So it's just a seed,
a place to--
02:31:33:20 a touchstone that we
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02:31:33:22

02:31:36:16

02:31:41:10

02:31:44:13

02:31:48:15

02:31:51:04

02:31:53:00

02:31:55:04
02:31:56:18

02:31:59:00
02:32:00:21

02:32:02:15
02:32:03:21

02:32:05:11

02:32:07:29

02:32:10:04

02:32:12:08

02:32:14:03

02:32:16:06

02:32:17:25

02:32:20:06
02:32:22:05

02:32:25:02
02:32:27:07
02:32:51:17
02:32:53:06

02:32:55:20
02:32:57:07

02:33:00:15
02:33:02:00

02:33:04:19

02:33:06:16

come back to periodically.

02:31:36:14 All right, what are you

gonna do first?

02:31:41:08 Well, you're going to be

Joe Crowell Jr.,

02:31:44:11 and you're gonna be
delivering newspapers.

02:31:48:13 Now, think back to 1901
when you didn't live, okay,

02:31:51:02 and you will be having a satchel
that you'll have.

02:31:52:28 It might be cloth;

it might be leather,

02:31:55:02 depending on what you have
around your house.

02:31:56:16 It's gonna be heavy,
02:31:58:28 because you have all your papers
to start with.

02:32:00:19 Right?

02:32:02:13 Now, think about the day,
what kind of day it is.

02:32:03:19 It's summer.

02:32:05:09 It's probably

pretty hot.

02:32:07:27 You're walking along
probably a dirt road.

02:32:10:02 Think about whether

your shoes fit or not.

02:32:12:06 Maybe your parents can't afford
to get you new shoes,

02:32:14:01 so they may be hurting

as you're walking.

02:32:16:04 Maybe there's a dog,
neighborhood dog,

02:32:17:23 that comes nipping

at your heels.

02:32:20:04 All these things are
possibilities for you onstage.

02:32:22:03 You get to create them.
02:32:25:00 Okay, you're gonna become
Joe Crowell Jr.

02:32:27:05 One, two, three.

02:32:29:06 Go.

02:32:53:04 Freeze.

02:32:55:18 From the audience perspective,
what's working so far?

02:32:57:05 Susie.

02:33:00:13 | saw Gracie pulling up

her shoulder bag.

02:33:01:28 That really worked for me.
02:33:04:17 Okay, anything else you saw
that worked? Liam.

02:33:06:14 | could really tell

when they were, like,

02:33:08:06 rolling up the newspapers

and things.
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02:33:08:08
02:33:09:23

02:33:12:10

02:33:14:06

02:33:16:12

02:33:18:20

02:33:21:19

02:33:25:04

02:33:28:01
02:33:30:01

02:33:32:10
02:33:36:06
02:33:39:04
02:33:43:21
02:33:47:00
02:33:48:26
02:33:50:28
02:33:52:23
02:33:56:16
02:33:57:26
02:34:00:04
02:34:02:10
02:34:06:00
02:34:08:21
02:34:11:21
02:34:15:10
02:34:18:24
02:34:22:24
02:34:26:19
02:34:29:06

02:34:32:07

02:33:09:21 So that was really clear.
02:33:12:08 So | was able to pretty much
understand what they were doing.

02:33:14:04 Okay, excellent,

would you now unfreeze

02:33:16:10 and go back

to your grounded position?

02:33:18:18 | wanted them

to step into the role

02:33:21:17 of the characters

very early on.

02:33:25:02 And that's tied, also,

to the mask making,

02:33:27:29 because Joy is going

to want them to start doing

02:33:29:29 some sculpting of the mask,
02:33:32:08 and they have to have a better

understanding of the characters.

02:33:36:04 So we got to know

those characters as people

02:33:39:02 that we're then going to bring
to life through the mask.

02:33:43:19 Today the second group

of mold makers

02:33:46:28 will be making molds

on our models.

02:33:48:24 So we have

two different groups.

02:33:50:26 I made two different
02:33:52:21 information sheets
02:33:56:14 to let you know

what my expectations are

02:33:57:24 for the two groups.
02:34:00:02 Mask making is something
02:34:02:08 that's particularly interesting
at this age,

02:34:05:28 because people's images

are changing in adolescence.

02:34:08:19 They really enjoy working

with their self-image

02:34:11:19 and playing with it,

seeing how they can alter it,

02:34:15:08 seeing where they're maybe going
in life with their own image.

02:34:18:22 | just want to hear

how the whole experience felt

02:34:22:22 now that all of you have been
mold makers and models.

02:34:26:17 Well, | thought that it was
pretty gross, the Vaseline.

02:34:29:04 Well, the Vaseline wasn't

as gross as the gauze strips.

02:34:32:05 But once it was all on,
it wasn't bad.
02:34:34:12 But | thought that,

when it was getting taken off,
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02:34:34:14

02:34:37:10

02:34:39:04

02:34:41:21
02:34:43:16

02:34:47:10
02:34:48:23

02:34:50:10

02:34:52:10

02:34:54:19

02:34:56:14
02:34:57:19

02:34:59:06

02:35:01:25

02:35:04:10

02:35:07:11

02:35:09:06
02:35:10:28

02:35:13:21
02:35:15:28
02:35:18:14
02:35:21:04
02:35:23:09
02:35:25:19
02:35:27:10
02:35:28:25
02:35:29:29
02:35:31:20

02:35:34:29
02:35:36:17

02:35:39:23
02:35:41:16
02:35:42:22

02:34:37:08 it felt really good,
like, "Whoa, air."

02:34:39:02 (Kinigstein)

I'm very proud of you,

02:34:41:19 ‘cause you told me
that you were phobically afraid

02:34:43:14 to have this done,

02:34:47:08 so phobic that you wouldn't even
put it on someone else's face.

02:34:48:21 Yeah.

02:34:50:08 | thought the whole thing

was awesome.

02:34:52:08 It was so exciting,

because there was, like,

02:34:54:17 all these different feelings

that you got to have.

02:34:56:12 Like, when you first

put the Vaseline on,

02:34:57:17 it was kind of, like,
02:34:59:04 warm and fuzzy

and kind of gross.

02:35:01:23 But then you got the gauze on,
and then it kind of, like,

02:35:04:08 cooled off

the warm and fuzzy grossness.

02:35:07:09 And when you took the mask off,
that was the coolest thing,

02:35:09:04 because it felt

like someone was, like,

02:35:10:26 peeling your face off.
02:35:13:19 Speaking from the other side,

the person who's doing the mask,

02:35:15:26 it wasn't nearly as cool

as what Susie had happen,

02:35:18:12 but you got to really understand
the features of the face

02:35:21:02 and how to work with them,
sort of,

02:35:23:07 not just, like,

slap it on, and it goes.

02:35:25:17 You have to, like, press it into
all the creases in your face.

02:35:27:08 And if you do it

correctly and well,

02:35:28:23 you can really tell

who it is.

02:35:29:27 It's amazing.

02:35:31:18 It was really fun.
02:35:34:27 If my students

can experience themselves

02:35:36:15 in different ways,
02:35:39:21 if they can find

different windows or lenses

02:35:41:14 to look at their own lives,
02:35:42:20 if they can see themselves
02:35:44:20 in ways
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02:35:44:22

02:35:47:16

02:35:50:18

02:35:53:19

02:35:57:14

02:35:59:21

02:36:02:21

02:36:05:09
02:36:07:01

02:36:10:19

02:36:13:13
02:36:15:11

02:36:22:17

02:36:25:14

02:36:29:13

02:36:32:18

02:36:34:00

02:36:36:17
02:36:38:24

02:36:41:10

02:36:43:07
02:36:45:18

02:36:47:19

02:36:50:08

02:36:52:18

02:36:54:26

02:36:57:01

02:36:59:04

02:37:02:26

that they wouldn't otherwise,

02:35:47:14 | think it enriches them
wonderfully.
02:35:50:16 (Kinigstein)

It's not the students
who are theatrical

02:35:53:17 or dramatic

or are outgoing

02:35:57:12 who this is

going to impact forever.

02:35:59:19 Those students

already have it.

02:36:02:19 It's the students

who have never acted.

02:36:05:07 It's the students

who have never said yes

02:36:06:29 to having their face cast.
02:36:10:17 Those are the ones who are
going to change from this,

02:36:13:11 who will always remember
Our Town

02:36:15:09 as something that opened them up
02:36:18:06 in a way that nothing else
had before.

02:36:25:12 Let's discuss

how this study of Our Town

02:36:29:11 created reasons for learning
in other content areas.

02:36:32:16 (Wright)

| like the fact that you were
dealing with historic settings.

02:36:33:28 So many times, students,
02:36:36:15 in talking about setting,
think only

02:36:38:22 of the physical location.
02:36:41:08 You could take it to scientific
discoveries at the time

02:36:43:05 and just setting

a whole mental context

02:36:45:16 for the characters to exist in,
02:36:47:17 you know, as they get

into characterization.

02:36:50:06 (Percival)

And that actually happened

in science.

02:36:52:16 They were studying about
the energy uses of the time.

02:36:54:24 You know, what did the people
have available?

02:36:56:29 What did they use to heat
their houses, et cetera?

02:36:59:02 (Grady-Smith)

Sometimes when you read a play,
02:37:02:24
to place the playwright

02:37:05:25 in any kind of genre

you don't have that opportunity
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02:37:05:27

02:37:09:01
02:37:10:03

02:37:13:05

02:37:15:26
02:37:17:05

02:37:20:00

02:37:24:12

02:37:26:25

02:37:32:00

02:37:34:03

02:37:36:17

02:37:41:08
02:37:43:14

02:37:46:07

02:37:49:05

02:37:50:18

02:37:52:21

02:37:54:24

02:37:59:08

02:38:04:25

02:38:07:02
02:38:08:13

02:38:11:06
02:38:15:02
02:38:18:01
02:38:20:20
02:38:22:28
02:38:25:04

02:38:27:19

that you can understand.

02:37:08:29 You read the play as though
it's set apart from time,

02:37:10:01 very often.

02:37:13:03 So it's very interesting

to hear,

02:37:15:24 from the students'

point of view,

02:37:17:03 how to contextualize:
02:37:19:28 "When this was written,

what happens?"

02:37:24:10 And | know in other art forms,
if you do that,

02:37:26:23 it enriches the experience
quite a bit.

02:37:31:28 Many questions came up regarding

the era in which it was written

02:37:34:01 because of the relationships--
for example,

02:37:36:15 between the boy and the girl
in it

02:37:41:06 and how they were

socially interacting--

02:37:43:12 and the role of women.
02:37:46:05 Many of my students

were very interested in:

02:37:49:03 "Well, does the play
accurately represent

02:37:50:16 the role of women

at that time?"

02:37:52:19 And so they started
investigating questions

02:37:54:22 around the role of women,
for example.

02:37:59:06 (Rosenow)

| was really taken by your use
of the term "touchstone."

02:38:04:23 You wanted to use this play
as a seed or a touchstone.

02:38:07:00 And I'm curious

as to whether or not

02:38:08:11 there are other resources
02:38:11:04 that each of us

has worked with

02:38:15:00 that we've viewed as a seed
or a touchstone

02:38:17:29 that would spur learning
02:38:20:18 in many different areas.
02:38:22:26 | played in a brass band

in Our Town,

02:38:25:02 and | have an eighth grade
brass class.

02:38:27:17 And | just love the brass

and percussion sound together
02:38:29:23 and decided to commission
some works
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02:38:29:25
02:38:31:10

02:38:34:06

02:38:37:06

02:38:40:28

02:38:43:26
02:38:45:13

02:38:47:02
02:38:48:27
02:38:50:23
02:38:52:26
02:38:54:00
02:38:55:16
02:38:57:12
02:38:59:21
02:39:01:14
02:39:02:14
02:39:03:22

02:39:05:14

02:39:07:21

02:39:09:22

02:39:11:15
02:39:13:07

02:39:15:29

02:39:19:03
02:39:20:26

02:39:23:02

02:39:25:12
02:39:26:23

02:39:39:10
02:39:40:24

02:39:43:22

02:39:46:07

02:38:31:08
02:38:34:04

for a youth brass band,
and that led us to discovering

all sorts of things

02:38:37:04

about the Industrial Revolution

and the origins of brass bands

02:38:40:26
didn't have
02:38:43:24

couldn't handle

02:38:45:11
02:38:47:00

and how the factory workers
as much manual dexterity,

the woodwind instruments,
so they ended up

on brass instruments.

02:38:48:25
a time period
02:38:50:21

| think anytime you can find

where there was

that sort of flourishing

02:38:52:24

and, you know,

that exciting change and growth

02:38:53:28
02:38:55:14
02:38:57:10
02:38:59:19
in visual arts.
02:39:01:12
in music.
02:39:02:12
02:39:03:20
02:39:05:12

in so many fields,

that can be really valuable.

And | love when you can show:
"Look, here's what was happening

"Here's what was happening
"They're the same.

"It's the same movement
just taking

this different form."

02:39:07:19

(Wright)

| think a study like this,

you know,
02:39:09:20

are just forming

02:39:11:13

of self-identity,

02:39:13:05
02:39:15:27

at a time when kids
their sense

is extremely important.
And kids can see how, you know,

your understanding of an event

02:39:19:01

or your ability

to communicate an event

02:39:20:24
02:39:23:00

is so heavily influenced
by the cultural restraints

that are put on you.

02:39:25:10

And | think that certainly

translates to influences

02:39:26:21
02:39:28:22

that are playing on children
at this formative stage

in their development.

02:39:40:22
02:39:43:20

In our next example,
a visual art teacher

and a social studies teacher

02:39:46:05

work with a class

of eighth graders.

02:39:48:22
and history

By studying the architecture
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02:39:48:24
02:39:50:01
02:39:51:17
02:39:55:12
02:39:57:22

02:40:11:05
02:40:17:03

02:40:19:21
02:40:21:04

02:40:25:12

02:40:28:16

02:40:32:07

02:40:35:00
02:40:36:13

02:40:39:17
02:40:41:06
02:40:46:04
02:40:47:14
02:40:50:18
02:40:52:27

02:40:55:07
02:40:56:15

02:40:58:16

02:41:02:25

02:41:07:08

02:41:09:17
02:41:11:06

02:41:13:06

02:41:14:27

02:41:16:21

02:41:18:25

02:41:22:19

02:41:25:01

02:39:49:29 of their neighborhood,
02:39:51:15 the students find new ways
02:39:55:10 to understand and value

the world they see every day.

02:39:57:20 As you watch,

consider the connection

02:40:01:00 between the project
and the lives of the students.
02:40:13:03 [horn honks]
02:40:19:19 Well, Jackson Heights
has always been,

02:40:21:02 as long as I've been here,
02:40:24:03 a very culturally diverse
community.

02:40:28:14 | think we have

about 50 nations represented,

02:40:32:05 different nations, children
from different backgrounds.

02:40:34:28 This is our third year

of operation.

02:40:36:11 We've got a great staff here,
02:40:39:15 and we've got

a great student body.

02:40:41:04 We do a lot of things

with the children

02:40:46:02 outside of the normal reading,
writing, and arithmetic.

02:40:47:12 Eight, Seven.

02:40:50:16 Eight, Seven?

02:40:52:25 Eight, Seven,

I'd like everybody over here.
02:40:55:05 Ana.
Everybody, Karina.

02:40:56:13 Everyone.

02:40:58:14 The reason they call these
"garden apartments"

02:41:02:23 is because most of them

have these common gardens.

02:41:07:06 And also because
they have garden space

02:41:09:15 in the front of the buildings
and around the sides.

02:41:11:04 This project started
02:41:13:04 when Gail and | began
to talk a little bit.

02:41:14:25 Both of us

grew up in Jackson Heights,
02:41:16:19 went to schools

in Jackson Heights,

02:41:18:23 and still live and teach
in Jackson Heights.

02:41:22:17 So we began to speak

about how we could work together

02:41:24:29 on a project
with the eighth graders,
02:41:27:02 and | was very anxious
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02:41:27:04

02:41:30:07
02:41:32:17

02:41:34:12

02:41:36:15

02:41:39:07

02:41:41:22

02:41:46:03
02:41:49:00

02:41:51:19
02:41:55:01
02:41:59:21
02:42:03:05
02:42:04:25
02:42:06:26

02:42:08:20
02:42:10:19

02:42:14:17
02:42:16:28
02:42:19:28

02:42:21:18
02:42:22:29

02:42:26:19

02:42:29:24

02:42:37:01

02:42:39:25

02:42:42:10

02:42:45:12

02:42:48:15

02:42:51:07

02:42:58:09

02:41:30:05 to include architecture

in my art program.

02:41:32:15 And so that's how it began.
02:41:34:10 You're such a knucklehead,
you know that?

02:41:36:13 (student)

Jackson Heights

is so cool.

02:41:39:05 (Bonilla)

We chose Eight, Seven primarily
because it was the class

02:41:41:20 that | had the most
that Miss Altan taught.
02:41:46:01 Eight, Seven has some of

the most amazing personalities

02:41:48:28 that you'll see.

02:41:51:17 They're not the top performers

in the school.

02:41:54:29 However, they probably could be
if they put their minds to it.

02:41:59:19 They're a class that gets

extra help in reading and math,

02:42:03:03 depending on what

their weaker point is.

02:42:04:23 They're very, very bright,
02:42:06:24 and they're very creative,
02:42:08:18 and | think

they're doing very well.

02:42:10:17 [bell sounding]
02:42:14:15 The project has a goal
that the students produce

02:42:16:26 a model of one or two blocks
02:42:19:26 of historical Jackson Heights.
02:42:21:16 There are also

social studies goals

02:42:22:27 that go along with that.
02:42:26:17 | did a lesson this morning
on landmarks,

02:42:29:22 and | really wanted them
to understand

02:42:33:07 and appreciate

what landmarks are about.

02:42:39:23 As you know, we've been studying
Jackson Heights.

02:42:42:08 And today we're gonna do
a lesson on landmarks

02:42:45:10 as part of a continuation
of what we had begun.

02:42:48:13 Solaman, can you tell me
what is special

02:42:51:05 about that building,

in your opinion?

02:42:54:29 Why should it not be

knocked down or demolished?
02:43:00:04 Because the person
who bought the house,
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02:43:00:06
02:43:04:21
02:43:06:24
02:43:08:23
02:43:09:23
02:43:11:08

02:43:14:06
02:43:15:20

02:43:19:05
02:43:22:09
02:43:24:01
02:43:26:13
02:43:28:20
02:43:29:20
02:43:31:03
02:43:33:11
02:43:36:25
02:43:39:14
02:43:41:21

02:43:44:16
02:43:46:16

02:43:50:18

02:43:53:21

02:43:57:10

02:43:59:10
02:44:01:21

02:44:03:24

02:44:06:12
02:44:08:10

02:44:09:15
02:44:10:22

02:44:14:02

02:44:16:09

02:44:19:29

02:43:04:19

like, had memories,

and it meant a lot to him.

02:43:06:22

Does your apartment

mean a lot to you?

02:43:08:21

Would you like someone

to come knock it down?

02:43:09:21
02:43:11:06
02:43:14:04

No.
No.
Should it be a landmark

because it's special to you?

02:43:15:18
02:43:19:03

No.
Should it be a place

that the government protects

02:43:22:07

and makes sure

that no one ever touches it,

02:43:23:29
02:43:26:11
02:43:28:18
02:43:29:18
02:43:31:01
02:43:33:09

changes anything around in it?
No.

What's special about that one?
The way it's built.

The way it's built.

(Bonilla)

| think it's important for them

02:43:36:23

both in social studies

and in art to see themselves

02:43:39:12

their community

02:43:41:19

their community

02:43:44:14

in terms of their town,
and then to see

in relationship

to its place in the city.

02:43:46:14
02:43:50:16

And | think that's the overlap
between looking

at the architecture,

02:43:53:19

which is basically

the art of Jackson Heights,

02:43:57:08

and looking

at the social studies aspect

02:43:59:08

which is the community

of Jackson Heights.

02:44:01:19
02:44:03:22

The first element
on your building

vocabulary sheet

02:44:06:10

is this one

up in the top corner.

02:44:08:08
02:44:09:13
Fanlight?
02:44:10:20
02:44:14:00

What element is that? Yes.
(student)

Fanlight, good.
And what is a fanlight?

Can you describe it?

02:44:16:07

Like, a window
over a door?

02:44:19:27

(student)

Okay, so it's a window

on top of a door.

02:44:22:27

And that's probably
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02:44:22:29
02:44:24:16

02:44:26:11

02:44:28:12

02:44:30:05
02:44:32:00

02:44:34:10

02:44:38:12
02:44:40:16

02:44:42:03

02:44:44:03

02:44:47:02

02:44:49:23

02:44:53:07

02:44:54:13

02:44:55:22

02:44:57:20

02:44:59:27

02:45:01:26
02:45:03:09

02:45:05:16

02:45:06:28

02:45:08:16

02:45:10:06

02:45:12:01

02:45:15:11

02:45:17:20

02:45:20:25
02:45:22:10

02:45:24:09

why they call it fanlight,

02:44:24:14 because what happens?
02:44:26:09 It gives in light from, like,
the little thing.

02:44:28:10 Through the window.
Very good.

02:44:30:03 Once they started really doing
their own research

02:44:31:28 on Jackson Heights
02:44:34:08 and they were working
on the art project,

02:44:38:10 that's when they started
to feel that connection.

02:44:40:14 It's absolutely amazing to me.
02:44:42:01 They were always

the kind of class

02:44:44:01 that would want to work
and enjoyed work,

02:44:47:00 but you had to really
encourage them to do it.

02:44:49:21 But now, now that they're
working on their models,

02:44:53:05 they really do want to sit down
and focus.

02:44:54:11 We don't have this

up vyet,

02:44:55:20 and we don't have

that up yet.

02:44:57:18 So it's three

little windows--

02:44:59:25 We have to put the three
little windows in the middle.

02:45:01:24 But not yet, because

we don't have the--

02:45:03:07 So the big windows--
02:45:05:14 Well, it's bigger windows
over here.

02:45:06:26 It's big windows

over here,

02:45:08:14 then it's the smaller
windows again.

02:45:10:04 (Bonilla)

What | had them do was go out

02:45:11:29 and do a drawing

of the buildings

02:45:15:09 and to take

a really wild measurement,

02:45:17:18 because they didn't have
tape measures.

02:45:20:23 So we looked at the tile floors
in the classroom,

02:45:22:08 and they tried to measure
02:45:24:07 how much bigger or smaller
their feet were.

02:45:26:13 And so they went out,

and they walked the facades.



1056

1057

1058

1059

1060

1061

1062

1063
1064
1065
1066
1067
1068
1069
1070
1071
1072
1073
1074

1075
1076

1077
1078
1079
1080
1081
1082
1083
1084
1085

1086

02:45:26:15

02:45:28:17

02:45:31:07

02:45:33:17

02:45:36:05

02:45:38:00

02:45:39:29

02:45:43:02
02:45:46:06
02:45:48:13
02:45:51:07
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02:46:01:22
02:46:03:07
02:46:06:20
02:46:09:12
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02:46:14:24

02:46:16:14
02:46:20:10
02:46:22:19
02:46:24:06
02:46:25:07
02:46:26:17
02:46:27:24
02:46:29:20
02:46:31:12

02:46:33:08

02:45:28:15 We would take steps,
and we would measure,

02:45:31:05 like, the block, and, like,
it was a sort of like a key.
02:45:33:15 We would use, like,
our feet to measure it

02:45:36:03 in, like, 12 inches,
‘cause my--

02:45:37:28 and we would, like--

I would use my foot,

02:45:39:27 because my foot

is almost 12 inches.

02:45:43:00 (Bonilla)

| made them use
the architectural elevations

02:45:46:04 and plans to cut out
all of the coverings

02:45:48:11 that would go over
the foam core.

02:45:51:05 And we have,

like, drawings,

02:45:52:25 but they're sort of
like the models,

02:45:54:17 but it's, like,

the exact size

02:45:57:04 of the windows

that fit on top of the paper.
02:45:58:20 See, like, we know--
02:46:01:20 We know, like, how many floors
02:46:03:05 are in each building.
02:46:06:18 And we know,

like in this picture,

02:46:09:10 we know, like,

the roof, see.

02:46:13:14 And there's, like,
the hole right here

02:46:14:22 right here.
02:46:16:12 And we have to put
this stuff--

02:46:20:08 this right here,

we have to put it on the back.

02:46:22:17 So when you look at it
from the front--

02:46:24:04 It's, like,

the biggest building.

02:46:25:05 It's like this.
02:46:26:15 It's, like, that big.
02:46:27:22 They're connected
like that.

02:46:29:18 And inside it

is the courtyard.

02:46:31:10 And in the courtyard,

these are where the doors are

02:46:33:06 to the entrances
for the people's homes.
02:46:34:28 And there's, like,
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02:46:39:08
02:46:40:23

02:46:42:11

02:46:43:18

02:46:45:19
02:46:47:26

02:46:50:09
02:46:51:29

02:46:54:20

02:46:56:05

02:46:58:18
02:46:59:26

02:47:01:26

02:47:03:28

02:47:05:24

02:47:07:17

02:47:10:17
02:47:12:15

02:47:15:13

02:47:17:22

02:47:19:25
02:47:22:25

02:47:24:23

02:47:29:05

02:47:38:28

02:47:41:21

02:47:43:06

02:47:45:15
02:47:46:26

a tree in the middle.

02:46:37:05 Yeah, but it's, like,
really connected like that,

02:46:39:06 and then these are

the entrances on the sides.

02:46:40:21 Inside is a gate.
02:46:42:09 So, like,

when you come in,

02:46:43:16 it's like those

are the entrances.

02:46:45:17 And right here,

on this side

02:46:47:24 they're doctors' offices.
02:46:50:07 And on this side,

this is where it ends,

02:46:51:27 because on the other side,
02:46:54:18 they have, like, gardens,
and then other houses on it.
02:46:56:03 So it, like,

sort of connects.

02:46:58:16 Over here they have
fire escapes,

02:46:59:24 in case of a fire.
02:47:01:24 So this is only--

we're doing half the model,

02:47:03:26 and then another group
is doing the other half.

02:47:05:22 (Bonilla)

When they started to see

02:47:07:15 that the models

that they were building

02:47:10:15 were actually looking
like the buildings

02:47:12:13 that we've been studying,
02:47:15:11 | think that that

really excited them.

02:47:17:20 Their models

really look fantastic

02:47:19:23 and really identical

to the buildings

02:47:22:23 that we'll be visiting.
02:47:24:21 It makes them feel good
about themselves

02:47:27:09 and proud

that they could do this.

02:47:31:27 [all speaking at once]
02:47:41:19 (Bonilla)

Okay, everybody,
what's the name of this one?

02:47:43:04 (student)

The great pyramid.

02:47:45:13 (Bonilla)

No, what's the name of it?
02:47:46:24 The Towers, good.
02:47:48:05 What can you tell me

about the Towers?
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02:47:50:20
02:47:52:02
02:47:53:10
02:47:54:25
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02:47:59:17
02:48:01:02
02:48:03:00
02:48:04:22
02:48:06:20
02:48:07:20
02:48:09:01
02:48:11:07
02:48:12:22
02:48:15:09
02:48:17:03
02:48:18:24
02:48:20:14
02:48:21:25
02:48:24:12
02:48:26:12
02:48:27:22

02:48:29:13

02:48:33:16

02:48:37:08

02:48:42:08

02:48:46:11
02:48:48:10

02:47:50:18
are they?

02:47:52:00
apartments.
02:47:53:08
apartments.
02:47:54:23

on each floor?

02:47:56:29

What kind of apartments
They're big

They're big

How many apartments

They're, like, one,

like, on each side.

02:47:57:29
02:47:59:15
02:48:01:00

One on each side.
And what happens
because you only have

one on each side?

02:48:02:28

the sun all day.

02:48:04:20

You can get

You can get the sun

all day because why?

02:48:06:18
on this side.
02:48:07:18
02:48:08:29
02:48:11:05

You have windows

And this side.
This side, okay.
So this side is south.

This side is north.

02:48:12:20

Now,

from looking here,

02:48:15:07

what do you think

you have to add to it?

02:48:17:01
right here.
02:48:18:22

right up there.

02:48:20:12

This, the three windows
The three windows

And they have--

look, they have columns.

02:48:21:23
are they?
02:48:24:10

What kind of columns

They look like

either lonic or Corinthian.

02:48:26:10

| can't see from here,

but we have pictures.

02:48:27:20

on the side.

02:48:29:11

Flat, like,

Oh, yeah, they are.

They're pilasters.

02:48:31:15

You're right.

02:48:37:06

They're not three-dimensional.

(student)

That's kind of like
the name of a church.

02:48:42:06

(Bonilla)

Everybody, | want you all
to sit down right here.

02:48:46:09

First of all,

Chloe has the model.

02:48:48:08
02:48:51:21

She's in the Greystone group.

So I'd like for her to tell us
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02:48:51:23

02:48:54:01

02:48:56:20

02:48:58:22

02:49:00:15
02:49:02:28

02:49:07:03

02:49:08:18
02:49:10:22

02:49:12:03

02:49:14:03
02:49:15:10

02:49:17:05

02:49:18:20

02:49:20:17

02:49:23:15

02:49:25:23
02:49:27:09

02:49:29:00
02:49:30:06

02:49:31:22

02:49:34:20

02:49:38:01
02:49:39:13

02:49:41:09
02:49:43:19
02:49:52:26
02:49:54:26
02:49:57:08
02:49:58:19
02:50:00:21

02:50:02:25

just a little bit about it.

02:48:53:29 The building
was built in 1917,
02:48:56:18 and then in 1925,

it was renamed the Greystones

02:48:58:20 because the building
was pushed back,

02:49:00:13 which made the gardens
over here.

02:49:02:26 What makes this one different
02:49:07:01 from the other buildings
we've looked at?

02:49:08:16 The garden

is not in the middle.

02:49:10:20 Like, it's--

02:49:12:01 because all the buildings
are facing each other,

02:49:14:01 so it makes it not go

in the middle.

02:49:15:08 That's right.

02:49:17:03 So they may have

a little bit of garden space

02:49:18:18 in the back

but not that full block

02:49:20:15 that we looked at

in the Towers.

02:49:23:13 The first co-op in

Jackson Heights that was built

02:49:25:21 is a model that one
of the groups in our class
02:49:27:07 is making.
02:49:28:28 Does anybody know
which was the first co-op?
02:49:30:04 Linden Court.
02:49:31:20 Linden Court.
Excellent.

02:49:34:18 | never knew, like,
before I--

02:49:37:29 you know, | used to think, like,

these were just old buildings.

02:49:39:11 They had no meaning to it.
02:49:41:07 Now | could see, like,

how much they're worth

02:49:43:17 and no one could really
destroy them.

02:49:48:13 They have to stay there

for long as they, you know, can.

02:49:54:24 | loved the ending
of the segment,
02:49:57:06 when the young man said

that he could now see the worth

02:49:58:17 of their environment.
02:50:00:19 And by connection,
02:50:02:23 they're also valuing
where they live,

02:50:04:11 wherever that is.
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02:50:06:00

02:50:07:19

02:50:13:09

02:50:16:06

02:50:18:12

02:50:20:13

02:50:23:12
02:50:26:16

02:50:29:19

02:50:33:25

02:50:36:19

02:50:38:27
02:50:40:17

02:50:42:03

02:50:44:02

02:50:45:19

02:50:48:10

02:50:50:14

02:50:52:12
02:50:53:29

02:50:56:25
02:50:59:17

02:51:01:22

02:51:03:18

02:51:05:24

02:51:08:08

02:51:10:08

02:51:11:23
02:51:13:07

02:50:05:28 You know, it might not be
in those buildings

02:50:07:17 but in the neighborhood
somewhere.

02:50:13:07 So their buildings now

are going to be valued by them

02:50:16:04 even if they're not valued

by the larger society.

02:50:18:10 (Wright)

| found the exercise

in defining,

02:50:20:11 "What makes a landmark?"
interesting.

02:50:23:10 The, you know,

students were asked

02:50:26:14 to evaluate their own building
02:50:29:17 as opposed

to some historic landmark,

02:50:33:23 and they came to the realization
that yes, | mean,

02:50:36:17 there are different levels

of value.

02:50:38:25 | think learning the vocabulary
of the buildings

02:50:40:15 really helped the students,
02:50:42:01 because | would be willing

to bet

02:50:44:00 that there were elements

of those buildings

02:50:45:17 that they would never

have noticed

02:50:48:08 if they didn't have words

to think about them.

02:50:50:12 (Schweickert)

And making the models
really made them look

02:50:52:10 at the details

of the buildings.

02:50:53:27 Exactly.

02:50:56:23 There's something powerful about
referring to something local,

02:50:59:15 referring to something here,
02:51:01:20 concrete, that | can look at
and not, you know,

02:51:03:16 "Let's look at the palace

at Versailles.

02:51:05:22 Let's look at the Eiffel Tower.
Let's look at"--

02:51:08:06 Those kinds of things

in architecture are interesting

02:51:10:06 only if you're interested

in architecture.

02:51:11:21 But, you know,

"That's my house.

02:51:13:05 That's my apartment building."
02:51:14:18 You know, that's--
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02:51:18:21

02:51:20:17

02:51:23:15

02:51:26:21

02:51:30:01

02:51:31:28

02:51:34:25

02:51:37:25

02:51:39:26
02:51:41:03

02:51:44:01

02:51:48:25

02:51:53:22

02:51:56:07

02:51:59:28
02:52:01:20

02:52:04:09

02:52:06:25

02:52:09:03

02:52:11:18

02:52:14:16
02:52:15:26

02:52:17:14

02:52:19:01

02:52:20:19

02:52:22:16
02:52:33:07

02:51:16:16 the fact that it's about me
makes it--
02:51:18:19 (Wright)

But then to take
the local knowledge

02:51:20:15 or the knowledge
derived locally

02:51:23:13 and then extend that
and apply that

02:51:26:19 to, say, Versailles

or other world landmarks
02:51:29:29 would make them that much more
relevant to students, | think,
02:51:31:26 seeing that there

are those connections,

02:51:34:23 the historical

and artistic connections.

02:51:37:23 (Grady-Smith)

| loved the fact that they
were outside and walking,

02:51:39:24 and there was the whole
connection physically

02:51:41:01 with the environment.
02:51:43:29 They didn't just look

at snapshots.

02:51:48:23 You know, | think that they were
learning on so many levels.

02:51:53:20 They were having to relate
to each other

02:51:56:05 within producing the actual
structures that they built

02:51:59:26 and also in cooperating enough
to go on a walking field trip.

02:52:01:18 You know what | mean?
02:52:04:07 There were a lot of levels
that they were engaged in.

02:52:06:23 And making it

their own neighborhood

02:52:09:01 tapped into the emotional
aspects of it.

02:52:11:16 And the pride

that they must have felt

02:52:14:14 after discovering

these characteristics

02:52:15:24 in the buildings,
02:52:17:12 | could see that taking them
a long way.

02:52:18:29 (Hoffman-Dachelet)

And learning

02:52:20:17 how to value

their neighborhood

02:52:22:14 also helped them

to value themselves.

02:52:23:15 Right.

02:52:36:04 In our final segment,

we'll see a brief conversation
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02:53:07:12
02:53:09:08
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02:53:12:21
02:53:14:18
02:53:16:26
02:53:19:03

02:53:24:23
02:53:26:21

02:53:29:26

02:53:32:01
02:53:34:20

02:53:36:02

02:53:38:07

02:53:43:17

02:53:46:24

02:53:48:03

02:53:49:18
02:53:51:03

02:53:54:11

02:53:57:14

02:54:01:15

02:54:03:15

02:52:38:16 between Rachael

and one of her students

02:52:41:23 about his artwork

dealing with the Holocaust.

02:52:44:00 As you watch,

consider how the arts

02:52:47:14 provide alternative ways

of communicating.

02:52:59:16 | like the contrast

of the white figures

02:53:00:24 coming really far forward.
02:53:02:14 Mm.

02:53:04:24 And | like the suggestiveness
of the background.

02:53:07:10 How about if you set this aside
and did a second one

02:53:09:06 and colored in

the background figures?

02:53:11:19 And then you could choose
which one was more effective.

02:53:12:19 Okay.

02:53:14:16 | saw a lot of those pictures
02:53:16:24 of them being really thin
and everything.

02:53:19:01 | kind of exaggerated it

a little bit

02:53:24:21 just to make it seem more like
a feeling than it really was.

02:53:26:19 I'm not very good with words,
02:53:29:24 so it's a lot easier

to express things like that.

02:53:31:29 Like, I could never
describe that,

02:53:34:18 but I could draw it.
02:53:36:00 So | guess

it's easier for me

02:53:38:05 to express something
through drawings

02:53:43:15 than it is to write it down

or say it.

02:53:46:22 (Hoffman-Dachelet)

It's interesting that Grant
said that he was not--

02:53:48:01 he didn't like using words,
02:53:49:16 that words made him
uncomfortable,

02:53:51:01 because | would say
02:53:54:09 that he's an exceptionally
articulate young man.

02:53:57:12 And to know

that he doesn't think so

02:54:01:13 and that he can get more--
even more out--

02:54:03:13 Sometimes we think

of the arts

02:54:05:27 as being really useful
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02:54:27:14
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02:54:30:05

02:54:32:15

02:54:34:17

02:54:37:27
02:54:39:20

02:54:42:10
02:54:44:06

02:54:46:03

02:54:47:18

02:54:49:00

02:54:50:11

02:54:52:03

02:54:56:03
02:54:57:21

02:54:59:14

02:55:01:22

02:55:04:01

02:55:08:02

02:55:11:20

02:55:15:05

for unsuccessful students,

02:54:08:11 but sometimes

the really successful students
02:54:10:16 can also go

to greater depth.

02:54:12:23 That's a good point.
02:54:15:24 (Schweickert)

| have a student who hasn't

spoken for four years.

02:54:17:13 No one's really sure why.
02:54:20:21 But he plays the clarinet,
and | can always tell his moods.

02:54:22:17 When he's in a good mood,
02:54:25:10 he'll volunteer

when | ask for volunteers.

02:54:27:12 When he's frustrated

about something else,

02:54:28:18 he sits there and slumps
02:54:30:03 and holds his clarinet

in his lap.

02:54:32:13 It's just a way for me

to gauge his moods.

02:54:34:15 (Hoffman-Dachelet)
Sometimes, as teachers,

02:54:37:25 we only focus

on students' voices.

02:54:39:18 And as you said,
02:54:42:08 it's important that we listen
to what they're saying

02:54:44:04 with the rest of themselves.
02:54:46:01 (Baxley)

A student can tell you a lot

02:54:47:16 about the person

they want to draw

02:54:48:28 or the image

they want to create

02:54:50:09 or the mood

they want to create

02:54:52:01 and, sometimes,

very eloquently,

02:54:56:01 and that same student can't
figure out how to create that

02:54:57:19 even if you talk about it.
02:54:59:12 And sometimes

it takes them more work,

02:55:01:20 and they need that language
to bridge that.

02:55:03:29 How do you deal

with the frustration,

02:55:08:00 the frustration level

that a student might experience

02:55:11:18 when they have the idea;
they're thinking about it,
02:55:15:03 and they don't want to deal

with the mode of communication
02:55:16:21 you've put in front of them?
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02:55:19:11
02:55:21:05
02:55:22:25
02:55:24:12
02:55:26:10
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02:55:31:20

02:55:33:17

02:55:35:03
02:55:36:13

02:55:38:04

02:55:41:04
02:55:42:16

02:55:46:03

02:55:59:26

02:56:02:17

02:56:04:29

02:56:08:12

02:56:10:19

02:56:13:06

02:56:17:04

02:56:19:08

02:56:22:02

02:56:25:14

02:56:32:02
02:56:38:02

02:55:19:09 They want--'cause they can't.
02:55:21:03 They're struggling.
02:55:22:23 (Wright)

| try to put it in the context

02:55:24:10 of learning

a different language.

02:55:26:08 When we go and explore

a different art form,

02:55:29:19 we are learning

a completely different language.

02:55:31:18 And, | mean, kids can relate
02:55:33:15 to learning

different spoken languages.

02:55:35:01 | don't have

a knowledge of French,

02:55:36:11 and yet, you know,
02:55:38:02 through my efforts and things,
| can learn,

02:55:41:02 just as | can learn, you know,
with proper instruction

02:55:42:14 from a dance instructor,
02:55:46:01 how to express myself

in that language.

02:55:49:08 And by doing this,

we create more fluent students.
02:56:02:15 In this program,
we saw how integrating the arts

02:56:04:27 can raise the level

of student engagement

02:56:08:10 and help teachers to address
diverse learning styles.

02:56:10:17 Integrating the arts

can also help students

02:56:13:04 relate what they are studying
to their own lives

02:56:17:02 and help them find new ways
of expressing their thoughts.

02:56:19:06 In our next program,

we're going to look

02:56:22:00 at a variety

of teaching partnerships.

02:56:25:12 We'll see what makes

these collaborations work.

02:56:28:27 For Connecting with the Arts,
I'm Reynelda Muse.

02:56:38:00 [lighthearted music]

02:56:46:00 §8



