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03:00:14:28
03:00:17:28
03:00:45:25

03:00:47:25
03:00:50:01

03:00:52:20

03:00:55:18
03:00:57:02

03:01:00:04
03:01:04:04
03:01:06:12
03:01:08:19
03:01:09:24
03:01:11:22

03:01:14:00
03:01:15:21

03:01:18:27

03:01:21:20
03:01:31:26

03:01:33:16
03:01:34:27

03:01:39:28

03:01:42:23

03:01:45:15
03:01:47:11

03:01:51:19

03:01:53:23

03:01:56:17

03:01:58:06

03:02:00:02

03:02:04:14

03:02:06:08

03:02:08:10

03:00:17:26 [lighthearted music]
03:00:25:25 88§

03:00:47:23 Welcome back

to Connecting With the Arts.
03:00:49:29 I'm Reynelda Muse.
03:00:52:18 In our last program,
we examined the benefits
03:00:55:16 of integrating the arts with
other parts of the curriculum.
03:00:57:00 In this program,
03:01:00:02 we're going to look at

three types of collaborations.

03:01:04:02 We'll discuss the benefits
and challenges of each one.

03:01:06:10 We saw part of a project

in our last program

03:01:08:17 that involved

a language arts teacher

03:01:09:22 and a visual art teacher.
03:01:11:20 They asked eighth graders
03:01:13:28 to show their understanding
of a novel

03:01:15:19 by creating place settings
03:01:18:25 that reflected the inner
journeys of the characters.

03:01:21:18 We're going to look now at how

the two teachers worked together

03:01:23:15 to plan and teach the unit.
03:01:33:14 (Ellis)

Kathy is on the third floor.

03:01:34:25 I'm on the bottom floor.
03:01:39:26 So we really don't get

an opportunity to plan together

03:01:42:21 because our planning
periods are so different.

03:01:45:13 This year, I'm fortunate

in that every other day,

03:01:47:09 | do have a planning period
03:01:51:17 that coincides with

her class going to lunch,

03:01:53:21 so I'll head down to find out
what they're doing

03:01:56:15 and if they have anything
that I can plug into.

03:01:58:04 I love those too.
03:01:59:28 (Adams)

Cindy and |

had been looking for a way

03:02:04:12 that we could create a fairly
complex unit together.

03:02:06:06 And when | told her

about this novel

03:02:08:08 that | had intended to use
with the kids

03:02:11:11 called The Weirdo,

she was really excited,
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03:02:11:13

03:02:13:19

03:02:17:14

03:02:22:04

03:02:25:00

03:02:28:04
03:02:30:04

03:02:33:06
03:02:34:21
03:02:36:27

03:02:39:25
03:02:42:14

03:02:44:21

03:02:48:10
03:02:50:14

03:02:53:23
03:02:56:03

03:02:59:24

03:03:06:23

03:03:09:08

03:03:11:27

03:03:17:03

03:03:21:01

03:03:26:20

03:03:29:27

03:03:32:07

03:03:33:07

03:03:34:20

03:03:36:23

03:03:39:16

03:03:42:06

03:03:45:09

03:02:13:17

saw some ways

03:02:17:12

and she immediately

that she could make some

connections with visual arts.

03:02:22:02

| chose The Weirdo because of

a variety of reasons.

03:02:24:28

The book is centered

on one character

03:02:28:02

called "The Weirdo"

by the people in the community.

03:02:30:02
03:02:33:04

He's 17 years old
and was a victim

of an airplane crash

03:02:34:19
03:02:36:25
03:02:39:23

really respond

03:02:42:12
03:02:44:19
in that place
03:02:48:08

when he was ten years old,
so he's physically disfigured.
Students at this age

to that kind of individual.
They can kind of put themselves

because they're very interested

in body image at this age.

03:02:50:12
03:02:53:21

The book has mystery;
it has suspense;

it has a romance.

03:02:56:01
03:02:59:22

All of those things combine
to make it a perfect novel

for this age group.

03:03:06:21

Kathy asked me, "Do you have

any ideas on what | can do?"

03:03:09:06
| asked her,
03:03:11:25

And at that time,

"What specifically

do you want to get across?"

03:03:17:01

| think to me the underlying

goal, the whole thrust of this,

03:03:20:29

is to have kids take literature,

take words on a page,

03:03:26:18

and to be able to create an

image that shows a deep level--

03:03:29:25

or a really higher level,

| guess | should say--

03:03:32:05

understanding of what an author

is attempting to do

03:03:33:05
03:03:34:18
03:03:36:21

I had in mind

through literature.
Okay.
(Adams)

that | wanted to know

03:03:39:14

what the students knew

about character development,

03:03:42:04

theme development,

and even plot development

03:03:45:07

from something

that they would produce.

03:03:49:00

You know how we talked yesterday
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03:03:49:02

03:03:51:01

03:03:54:08

03:03:56:10

03:03:58:05

03:04:01:28
03:04:04:02

03:04:06:20

03:04:08:15
03:04:10:04

03:04:11:24
03:04:13:09

03:04:14:25

03:04:17:06

03:04:21:24

03:04:24:18
03:04:26:10

03:04:29:05

03:04:30:25

03:04:33:02

03:04:36:20

03:04:39:25

03:04:43:17

03:04:47:08

03:04:52:22

03:04:55:21
03:04:56:27

03:04:58:25
03:05:01:05

03:05:02:29
03:05:04:23

about kids having visual images

03:03:50:29 and how important

that is for them

03:03:54:06 to really read

with understanding,

03:03:56:08 to really comprehend

what they're reading?

03:03:58:03 And we talked

about visual pictures

03:04:01:26 and how it's so important
for them, as they read,

03:04:04:00 to form those visual images.
03:04:06:18 And | think this book

lends itself to that so much,

03:04:08:13 you know, with the images
of the swamp.

03:04:10:02 And, of course, you know,
03:04:11:22 they really get a picture

of the characters

03:04:13:07 because of Chip.
03:04:14:23 When they first meet him,
you know,

03:04:17:04 they find out, you know,
how disfigured he is.

03:04:21:22 Cindy's goals in this unit
were, first of all,

03:04:24:16 to have the students

start thinking out of the box

03:04:26:08 with art.

03:04:29:03 Sometimes students see art
as only representational.

03:04:30:23 Cindy wanted them

to be able to think

03:04:33:00 more symbolically

and abstractly.

03:04:36:18 To evaluate and select

a range of materials

03:04:39:23 for its effectiveness

in communicating ideas.

03:04:43:15 That actually is the key point
I will be hitting on

03:04:47:06 along with

how they can use elements

03:04:52:20 such as color, shape, form,
texture, those type of things

03:04:55:19 to help create the message
they want to send.

03:04:56:25 Right.

03:04:58:23 You've all got messages
or themes

03:05:01:03 that you got from that book.
03:05:02:27 Go back in your mind

to some of the things

03:05:04:21 you learned from the book,
03:05:06:13 and let's compile a list

of your themes.
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03:05:06:15

03:05:09:02
03:05:10:13

03:05:13:09
03:05:15:03
03:05:17:29
03:05:19:02
03:05:20:23
03:05:22:03

03:05:25:00
03:05:26:19

03:05:28:18
03:05:29:27

03:05:33:15
03:05:35:19

03:05:37:26

03:05:40:00
03:05:41:18

03:05:43:28
03:05:46:20
03:05:48:27
03:05:51:06
03:05:52:20

03:05:53:21
03:05:55:16

03:05:59:00

03:06:01:07

03:06:03:07

03:06:05:15
03:06:07:23

03:06:11:00
03:06:13:19

03:06:15:18

03:06:19:06

03:06:22:04

03:06:25:14

03:05:09:00

As we're going through

and compiling this list,

03:05:10:11
03:05:13:07

put together.

03:05:15:01
03:05:17:27
03:05:19:00
03:05:20:21
03:05:22:01
say that?

03:05:24:28

on the bears.

03:05:26:17
03:05:28:16
got for him.
03:05:29:25
03:05:33:13

from the novel.

03:05:35:17
03:05:37:24

you jot down the themes
that you and your classmates

This is a brainstorming session.
Craig?

To never give up.

Never give up.

Craig, what makes you

Because Chip never gave up

Never gave up on the bears
no matter how bad things

Okay, "Never give up"”
is a message or a theme

William?
Always have trust

in your family and friends.

03:05:39:28

Always have trust

in your family and friends.

03:05:41:16
03:05:43:26

William, why did you say that?
(William)

Because Chip had trust

03:05:46:18

in Tom Telford because

they were both, like, friends,

03:05:48:25

and he was almost

like a father to him.

03:05:51:04
03:05:52:18
03:05:53:19
03:05:55:14
03:05:58:28

Okay, who's got another one?
Ooh, lots of them.

Nicole?

Try to overcome your fears.
(Adams)

The themes in The Weirdo
are many and varied.

03:06:01:05
03:06:03:05

The major theme was to show
how one person

can make a difference,

03:06:05:13

no matter their age

or their disability.

03:06:07:21
03:06:10:28

But there are many other themes:
acceptance of others,

personal transformation,

03:06:13:17
03:06:15:16

loyalty to friends and family,
standing up

for your principles,

03:06:19:04

protecting the environment,

and mending relationships.

03:06:22:02

Look back

at your list of themes.

03:06:25:12

Okay, everybody

has a list of themes.

03:06:27:20

Each of those themes
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03:06:27:22

03:06:32:01
03:06:34:02

03:06:36:28
03:06:38:07

03:06:41:06
03:06:45:24
03:06:46:23
03:06:48:22
03:06:50:00
03:06:51:23
03:06:52:23
03:06:53:25
03:06:55:29
03:06:58:13
03:07:01:21

03:07:03:20
03:07:06:05

03:07:08:20
03:07:10:01

03:07:12:14

03:07:15:09
03:07:16:19

03:07:19:04

03:07:20:29

03:07:23:10
03:07:24:20

03:07:27:14

03:07:29:06

03:07:32:15

03:07:36:06

03:07:38:28

03:07:41:11

03:06:31:29 is actually centered
around one or more characters.

03:06:34:00 Am | right?

03:06:36:26 You remember "Don't judge a book
by its cover"?

03:06:38:05 Who would you say--
03:06:41:04 which characters would you say
have something to do

03:06:45:22 or play a role

with that kind of theme?

03:06:46:21 George?

03:06:48:20 Chip?

03:06:49:28 Chip certainly has something
to do with that.

03:06:51:21 Can you think

of any other characters--

03:06:52:21 Samantha.

03:06:53:23 Samantha, okay.
03:06:55:27 What I'd like

for you to do now

03:06:58:11 is to go down

through your themes,

03:07:01:19 and | want you to write
some kind of a little code:

03:07:03:18 Which characters

would you place

03:07:06:03 next to each of those themes?
03:07:08:18 Because they helped you
get that message

03:07:09:29 either through their actions
03:07:12:12 or the way other people
behaved toward them

03:07:15:07 or their thoughts

or whatever.

03:07:16:17 Okay?

03:07:19:02 This information is gonna be
really valuable to you

03:07:20:27 when we get down

to the art room.

03:07:23:08 And Ms. Ellis is gonna share
with you right now,

03:07:24:18 and she's gonna lead you
03:07:27:12 into the next part

of this lesson.

03:07:29:04 (Ellis)

Kathy was explaining to me

03:07:32:13 that she found it difficult

for some of our students

03:07:36:04 to read information

and visualize it.

03:07:38:26 Before the written language
was developed,

03:07:41:09 how did people communicate
their ideas

03:07:43:08 or tell about something

happening?
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03:07:43:10

03:07:45:23

03:07:48:00

03:07:50:02
03:07:51:04

03:07:52:02
03:07:54:02

03:07:55:16
03:07:57:17

03:07:59:07

03:08:01:18
03:08:04:22

03:08:07:27
03:08:09:20

03:08:12:24

03:08:15:25

03:08:20:28

03:08:24:22

03:08:27:13

03:08:29:09

03:08:31:11
03:08:33:04

03:08:37:00
03:08:40:01
03:08:43:25
03:08:46:09

03:08:48:00
03:08:50:03

03:08:52:21

03:08:55:11

03:09:00:05

03:09:02:07

03:07:45:21

(Jo Beth)

They would act it out,
make acting scenes.

03:07:47:28 (Ellis)

Very good, yes.

03:07:50:00 They created folktales

and stories.

03:07:51:02 Okay.

03:07:52:00 (student)

Dance.

03:07:54:00 Dance, very good.
03:07:55:14 You could, like,

draw them pictures

03:07:57:15 to the best of your ability.
03:07:59:05 (Ellis)

So throughout history,

03:08:01:16 stories can be found

in works of art.

03:08:04:20 Kathy approached me about:
03:08:07:25 "What can | do

to get this across?"

03:08:09:18 | immediately said,
03:08:12:22 "I got a great idea,

but you'll think I'm crazy."

03:08:15:23 And | immediately thought,
"Judy Chicago,"

03:08:20:26 and, "Why couldn't the students
portray their characters

03:08:24:20 through the place setting,
just as Judy Chicago did?"

03:08:27:11 | brought in some images
of Judy Chicago's work

03:08:29:07 so | could better explain it
to Kathy,

03:08:31:09 ‘cause she had not seen
her work.

03:08:33:02 She immediately liked the idea.
03:08:36:28 | actually saw this exhibit
in Atlanta.

03:08:39:29 This was completed in 1979.
03:08:43:23 This piece is huge.
03:08:46:07 It would not even fit

in my art room,

03:08:47:28 to give you an idea

of the size.

03:08:50:01 What is it?

03:08:52:19 What I'd like

for them to retain

03:08:55:09

from this or, actually,

any other lesson

03:09:00:03

is to think through things

and think creatively

03:09:02:05

with new ideas

03:09:05:15

so that they can come up

and not just stick with

what is considered the norm.
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03:09:05:17

03:09:07:20
03:09:10:18
03:09:12:14
03:09:13:29

03:09:16:11
03:09:17:20

03:09:19:27

03:09:23:12
03:09:25:09

03:09:27:04

03:09:28:28
03:09:30:02

03:09:31:20
03:09:32:23
03:09:34:04

03:09:37:12
03:09:41:08
03:09:43:00

03:09:46:23
03:09:48:14

03:09:50:22
03:09:55:13
03:09:57:19
03:09:58:19
03:09:59:19
03:10:01:21
03:10:03:27
03:10:06:07
03:10:07:13
03:10:08:20
03:10:10:07
03:10:13:01
03:10:18:12
03:10:21:20
03:10:22:22
03:10:24:25

03:10:28:18

03:09:07:18 Why would she want to use
a dinner party

03:09:10:16 as a theme for artwork
03:09:12:12 or an installation?
03:09:13:27 What do you think?
03:09:16:09 If she showed, like,

at a dinner party,

03:09:17:18 a lot of people come together,
03:09:19:25 and she might be trying

to get a lot of people

03:09:23:10 from different cultures or races
to come together in one,

03:09:25:07 in unison, like.

03:09:27:02 All right, so she's trying

to get together

03:09:28:26 a lot of different cultures
and races.

03:09:30:00 Yes.

03:09:31:18 She's trying to tell

the poor people

03:09:32:21 that there's still room.
03:09:34:02 Okay, that's very good.
03:09:37:10 This is a place setting

from The Dinner Party.

03:09:41:06 Notice that it has a name.
03:09:42:28 What do you think
03:09:46:21 each of these place settings
is representing?

03:09:48:12 A dead person.
03:09:50:20 A dead person,

very good.

03:09:55:11 All right.

That's very good.

03:09:57:17 A different culture

to where people live at

03:09:58:17 and what they do.
03:09:59:17 All right.

03:10:01:19 She could be saying
03:10:03:25 she wanted everybody

in the world to get along,

03:10:06:05 all the different types

of religions and races.

03:10:07:11 Okay, different people.
03:10:08:18 Ashley.

03:10:10:05 (Ashley)

Maybe they could be legends.

03:10:12:29 (Ellis)

Legends, okay.

03:10:18:10 So she might have chosen people
that are important,

03:10:21:18 legends or important people,
03:10:22:20 for her place setting.
03:10:24:23 Yes.

03:10:28:16 It seems like the stuff

in that place setting is--

03:10:31:02 like, it might have
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03:10:31:04

03:10:32:22

03:10:34:13

03:10:37:04
03:10:38:26
03:10:41:04

03:10:44:16

03:10:48:20
03:10:50:17

03:10:55:18

03:10:58:28
03:11:01:02

03:11:05:10
03:11:07:04

03:11:10:12
03:11:12:07

03:11:14:21

03:11:19:28

03:11:21:20
03:11:23:08
03:11:25:07
03:11:27:04

03:11:28:20
03:11:30:05
03:11:32:03
03:11:33:19
03:11:35:16
03:11:38:04
03:11:39:14
03:11:40:14
03:11:41:25
03:11:42:25
03:11:45:00
03:11:46:15

03:11:49:25
03:11:51:16

03:11:53:09

03:11:54:10
03:11:55:23

came from Egypt.

03:10:32:20

stuff in history

03:10:34:11

that happened.

03:10:37:02 Joseph is starting to look
at the different components

03:10:38:24 of this place setting.
03:10:41:02 I'll go ahead and tell you.
03:10:44:14 Judy Chicago

put this piece together.

03:10:48:18 Each place setting
represents a famous--

03:10:50:15 or not necessarily famous,
03:10:55:16 but a female that impacted
Western civilization, okay?

03:10:58:26 Made some sort of impact
on Western civilization.

03:11:01:00 This particular place setting--
03:11:05:08 since Joseph already introduced
he was trying to pick up on

03:11:07:02 and read the work, right?
03:11:10:10 Because has Ms. Chicago
given us a story here?

03:11:12:05 Look at it closely.
03:11:14:19 | want you

to try to figure out

03:11:19:26 what clues Ms. Chicago has given
about this person.

03:11:21:18 She's telling us

about this person

03:11:23:06 who is at her dinner party.
03:11:25:05 Jo Beth.

03:11:27:02 The eye in the center.
03:11:28:18 Okay, the eye

in the center.

03:11:30:03 What else?

03:11:32:01 The sun.

03:11:33:17 Oh, you see a sun?
03:11:35:14 Where do you see the sun?
03:11:38:02 Like, in that round thing.
03:11:39:12 Right here?

03:11:40:12 Yeah.

03:11:41:23 Sunrays, okay.
03:11:42:23 So we have an eye.
03:11:44:28 We have sunrays.
03:11:46:13 | see, like, a arrow
03:11:49:23 pointing, like, south,
southeast from the eye.

03:11:51:14 You see it?

03:11:53:07 It's, like,

some triangle thing.

03:11:54:08 (Ellis)

Right there?

03:11:55:21 Yeah.

03:11:58:26 Okay, all right,

It might be, like,

or stuff in the past
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03:11:58:28
03:12:00:12

03:12:02:03
03:12:04:13
03:12:05:29
03:12:07:14
03:12:10:28
03:12:12:04

03:12:13:29

03:12:16:08

03:12:19:22

03:12:22:03

03:12:25:05

03:12:28:16

03:12:30:29
03:12:33:00

03:12:34:27

03:12:37:02

03:12:38:27

03:12:40:21

03:12:43:18
03:12:45:16

03:12:49:21
03:12:51:10

03:12:52:10
03:12:57:16

03:12:59:25

03:13:04:27

03:13:07:15

03:13:09:19

it looks like a triangle there.

03:12:00:10
03:12:02:01

Nicole.
If you look

at where it says her name,

03:12:04:11

it's like a little stick

in her name right there.

03:12:05:27

a little stick.

03:12:07:12
03:12:10:26
03:12:12:02
03:12:13:27

Look again.

03:12:16:06
It's, like,

from the tripod.

03:12:19:20

Okay, there's

Okay.

What do you think it is?
A telescope?

Do you see that?

(boy)

(Ellis)

Yes, do you see

the tripod?
03:12:22:01

All right,

we have telescope.

03:12:25:03

We have stars.

We have an eye.

03:12:28:14

We have sunbeams.

We have clouds.

03:12:30:27

What do you think

Caroline Herschel

03:12:32:28
03:12:34:25

Ooh! Scientist.

03:12:37:00

A scientist?

03:12:38:25

might have done?
(student)

(Ellis)

Nicole, what kind

of scientist was she?

03:12:40:19

Was she, like,

a astroscientist?

03:12:43:16

Okay, astronomer.

Very good, very good.

03:12:45:14
03:12:49:19

place setting,

03:12:51:08
03:12:52:08
Yes.
03:12:57:14
03:12:59:23

Excellent.
Could you use this idea,

to represent your character?
(students)

Instead of drawing it on paper,
could we create,

like Judy Chicago did,

03:13:04:25

a place setting

and have our own dinner?

03:13:07:13

As Cindy and |

(Adams)

planned this project,

03:13:09:17

we knew we needed to give

some parameters.

03:13:11:16

We didn't want it

to be so open-ended
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03:13:11:18

03:13:14:27

03:13:18:17

03:13:21:23

03:13:24:19

03:13:26:09
03:13:27:25

03:13:30:00

03:13:32:21

03:13:35:08

03:13:38:18
03:13:40:17

03:13:42:28

03:13:44:21

03:13:46:25

03:13:48:08

03:13:50:22
03:13:52:05

03:13:54:23

03:13:57:09

03:13:59:23

03:14:03:10

03:14:07:22

03:14:09:26
03:14:11:19

03:14:13:23
03:14:15:08

03:14:17:26

03:14:20:23

03:14:23:06
03:14:25:00

03:13:14:25

that the students wouldn't

know how to get a handle on it.

03:13:18:15

They will use the place mat

to represent themes of the novel

03:13:21:21

that go along

with that particular character.

03:13:24:17

Then the plate,

as a part of the place setting,

03:13:26:07

will represent

the transformation

03:13:27:23
03:13:29:28

will represent

03:13:32:19

or self-sacrifice

03:13:35:06
in the novel.
03:13:38:16

that the character undergoes,
and the bowl

the self-giving
that the character portrays

As | go around the room

and talk with the students

03:13:40:15
03:13:42:26

about what they're doing
and why they're choosing

the media that they're choosing

03:13:44:19

or the symbols

that they're choosing,

03:13:46:23

be able to tell

03:13:48:06

about that novel

03:13:50:20

| will informally
what they know

and how deeply they understand

and have comprehended

03:13:52:03
03:13:54:21
than | am

03:13:57:07

what we've read.
Cindy is far better versed

in how well students

have used the media

03:13:59:21

to portray

what they want to portray.

03:14:03:08

My assessment

will actually be more involved

03:14:07:20

in having the kids tell me

what they have intended to do.

03:14:09:24
that they say
03:14:11:17
03:14:13:21
looks like,
03:14:15:06
03:14:17:24

I will listen to the words

while | watch them
and see what their final product

but I'll be dependent on Cindy
to know how well

they've actually used the media.

03:14:20:21

What else have you thought about

with this place mat?

03:14:23:04

What's the place mat

supposed to represent?

03:14:24:28
03:14:27:02
The person

Food?
(student)
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03:14:27:04
03:14:28:12
03:14:29:18
03:14:31:22
03:14:34:07
03:14:35:23
03:14:37:28
03:14:40:10
03:14:41:27
03:14:43:10
03:14:44:27
03:14:46:19

03:14:48:22

03:14:51:24
03:14:53:12

03:14:56:23

03:14:59:10

03:15:01:03

03:15:04:08

03:15:06:16

03:15:08:15

03:15:12:27
03:15:14:13

03:15:16:26

03:15:19:11
03:15:21:23

03:15:25:07

03:15:27:18
03:15:30:08

03:15:32:14

03:15:34:25

that you're talking about.

03:14:28:10 Foundation.

03:14:29:16 The foundation,
03:14:31:20 like, who the character is,
right?

03:14:34:05 Yeah, we could, like,

put his face, like, right there.

03:14:35:21 We could put his face

on the plate,

03:14:37:26 and then, like,

on the sides of the place mat--

03:14:40:08 Put, like, different words
that describe him.

03:14:41:25 Yeah, put, like,

a forest--

03:14:43:08 All right, now,

we want to stay

03:14:44:25 as much away from words
as we can.

03:14:46:17 You know,

we've read a lot of words,

03:14:48:20 and so we want this

to be areal art project.

03:14:51:22 We could, like, draw, like,
the trees and stuff.

03:14:53:10 Okay, trees.

03:14:56:21 What are the trees
gonna symbolize for Chip?

03:14:59:08 (Ellis)

It's very helpful
to have two-teacher teams

03:15:01:01 working with these students,
03:15:04:06 because they're each doing
something different,

03:15:06:14 and even though

they're doing the same project,

03:15:08:13 they have different problems
that come up,

03:15:12:25 so having both of us

rotating around the room,

03:15:14:11 we can address the issues.
03:15:16:24 Kathy can help them

rethink about the themes

03:15:19:09 and rethink about the characters
in the novel.

03:15:21:21 | can go around and do that,
03:15:25:05 but | can also assist them
with technical problems--

03:15:27:16 you know, painting the fabric,
cutting the fabric,

03:15:30:06 or putting the clay together.
03:15:32:12 One of the things

that | got out of it

03:15:34:23 was the growing
relationship--

03:15:36:15 Yes, between
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03:15:36:17
03:15:38:07

03:15:40:24

03:15:44:00
03:15:46:01

03:15:49:10
03:15:50:19

03:15:52:23

03:15:55:00
03:15:56:11

03:15:58:16

03:16:02:29

03:16:05:13
03:16:08:19

03:16:11:20
03:16:15:11
03:16:19:14
03:16:22:24
03:16:24:21
03:16:26:14
03:16:30:20

03:16:33:18
03:16:35:16

03:16:38:23
03:16:40:15
03:16:42:25
03:16:46:00
03:16:47:03
03:16:48:24
03:16:50:22
03:16:52:25

03:16:54:26

the two of us.

03:15:38:05 of working with you,
03:15:40:22 because | haven't been able to
in the past two years,

03:15:43:28 so this project, | feel,

has opened a lot of doors--

03:15:45:29 | think it has too.

03:15:49:08 for us in communication

and dialogue in future projects.

03:15:50:17 And it's also--

03:15:52:21 it will pull in some other
people in the building,

03:15:54:28 because they've seen

the two of us work together,

03:15:56:09 and people are already looking
03:15:58:14 for ways that

they can get involved.

03:16:02:27 (Ellis)

It is a lot of extra effort
and a lot of work

03:16:05:11 to collaborate

with another teacher

03:16:08:17 on a given project.
03:16:11:18 However, it enriches
the project itself,

03:16:15:09 and also,

we're able to teach better.

03:16:19:12 The students learn more

when two teachers collaborate,

03:16:22:22 because we all have

different knowledge

03:16:24:19 about different areas,
03:16:26:12 and through collaboration,
03:16:29:00 new doors are opened

all the time.

03:16:33:16 Let's discuss the collaboration

between these two teachers.

03:16:35:14 What did you see?
03:16:38:21 Something | noticed

right off the bat was,

03:16:40:13 each teacher

was making sure

03:16:42:23 their own subject's
standards were addressed.

03:16:45:28 | could easily pull in

other subjects in band class.

03:16:47:01 | could, you know,
03:16:48:22 work on Civil War music
03:16:50:20 while the eighth graders
are studying the Civil War,

03:16:52:23 but if I'm not also teaching
some of my standards,

03:16:54:24 it's not an effective
collaboration.

03:16:56:26 Well, and this collaboration

was interesting
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03:16:56:28

03:16:59:11
03:17:00:25

03:17:02:13

03:17:04:24
03:17:06:23

03:17:08:16
03:17:10:22

03:17:12:07
03:17:13:25

03:17:16:06

03:17:17:23

03:17:20:03
03:17:21:19

03:17:23:26

03:17:26:07

03:17:28:14
03:17:30:01

03:17:31:28

03:17:34:15

03:17:39:08

03:17:41:17

03:17:43:23

03:17:46:08

03:17:49:12

03:17:52:23

03:17:54:24

03:17:58:18

03:18:01:09
03:18:02:19

03:18:04:09

03:18:07:29

03:16:59:09 because the two pieces
they were working with

03:17:00:23 were really unrelated.
03:17:02:11 | mean, | would not put
the dinner table

03:17:04:22 next to a young adult novel
called The Weirdo

03:17:06:21 off the top of my head.
03:17:08:14 That just wouldn't be

my first choice.

03:17:10:20 But it worked.

03:17:12:05 And because the teachers
did associate

03:17:13:23 those two works,
03:17:16:04 it made the kids look at
the dinner table differently.

03:17:17:21 I mean,

as they were talking,

03:17:20:01 they were talking

about themes from the book

03:17:21:17 rather than themes
03:17:23:24 that were necessarily
present in the artwork,

03:17:26:05 which is kind of nice,

to get that sort of challenge

03:17:28:12 coming out of work

from a new place.

03:17:29:29 | don't know.

03:17:31:26 It gives me great ideas

for ways to get kids

03:17:34:13 to look at art that maybe is
familiar in a different way.

03:17:39:06 Part of collaborating that

sometimes doesn't work is when
03:17:41:15 the teacher comes to you
and says, you know,

03:17:43:21 "We want to make

paper airplanes

03:17:46:06 because we're studying
the Wright brothers," you know,

03:17:49:10 and you got, "Well, that might
not really be considered art,
03:17:52:21 "and that might not fit

into the standards that | teach,

03:17:54:22 "but we could go
somewhere else with it,
03:17:58:16 and it's great that

you're even thinking that way."

03:18:01:07 And that open-minded
“Let's see where it goes"

03:18:02:17 has to be there too.
03:18:04:07 (Rosenow)

I'm interested

03:18:07:27 in choice of
collaborative partner.

03:18:11:02 How do you identify
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03:18:11:04

03:18:14:01

03:18:16:07
03:18:17:23

03:18:22:07
03:18:24:12

03:18:26:22

03:18:31:04
03:18:34:02

03:18:37:14

03:18:42:18

03:18:45:19

03:18:47:08

03:18:49:02

03:18:51:07

03:18:55:02
03:18:56:19

03:18:58:02
03:18:59:27
03:19:01:27
03:19:02:28
03:19:05:02
03:19:07:01
03:19:09:27
03:19:12:25
03:19:15:06
03:19:18:13
03:19:20:15

03:19:22:19
03:19:25:20

03:19:27:17

who can assist you

03:18:13:29 without consideration

of just logistics?

03:18:16:05 Why do you choose

one person over another

03:18:17:21 to work with?

03:18:22:05 Well, | know one thing I think
iS just--it's very subtle.

03:18:24:10 It's "Can | trust that person?"
03:18:26:20 Because as soon as you're
working with an individual,

03:18:31:02 you become really vulnerable
in all kinds of ways.

03:18:34:00 They see deep inside of you,
03:18:37:12 and they see, you know,

the pluses and minuses,

03:18:42:16 and you see their assets

and what maybe isn't an asset.

03:18:45:17 | think you're picking up
cues all the time

03:18:47:06 when you're with

that individual.

03:18:49:00 That's why the informal

iS so important,

03:18:51:05 those informal

connections.

03:18:55:00 You see people in

all different situations

03:18:56:17 and how they react,
03:18:58:00 and then you know,

"Yes, | can work through

03:18:59:25 "whatever challenges

there are gonna be,

03:19:01:25 "and I'm gonna gain

more than I'm gonna lose

03:19:02:26 in this relationship."”
03:19:05:00 You have to have a balance
03:19:06:29 between trust and familiarity
on the one hand,

03:19:09:25 and yet, | think

it's really enriching

03:19:12:23 to work with someone who has
different skills than you,

03:19:15:04 that you're different enough
from one another

03:19:18:11 that you have something unique
to bring to it.

03:19:20:13 | think when Rick and |
collaborate,

03:19:22:17 we're in many ways

very different teachers,

03:19:25:18 just personality-wise
03:19:27:15 and in the way that

we speak with students,

03:19:30:12 and yet, it makes it better

because of that,
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03:19:30:14

03:19:33:23

03:19:35:28

03:19:38:15
03:19:39:26

03:19:41:20
03:19:43:02

03:19:44:21

03:19:47:04

03:19:49:04

03:19:51:17

03:19:53:19
03:19:54:29

03:19:58:02
03:19:59:17

03:20:01:08

03:20:04:04

03:20:05:21
03:20:06:22

03:20:08:07
03:20:13:04
03:20:16:01
03:20:17:25
03:20:19:04
03:20:23:19
03:20:26:02

03:20:28:25
03:20:32:05

03:20:34:15
03:20:36:01

03:20:39:15

03:20:42:28
03:20:45:04

03:19:33:21 because we bring

different talents to the table.

03:19:35:26 | can think of situations

where I've tried

03:19:38:13 where, you know, you do have two
very different teaching styles,

03:19:39:24 though, that didn't work.
03:19:41:18 And there has to be

a comfort level together.

03:19:43:00 Teaching styles
03:19:44:19 or the direction

you're trying to take

03:19:47:02 has to be complementary enough
that--1 mean, after all,

03:19:49:02 we are performing,

in a sense,

03:19:51:15 and if you're going off

in two different directions,

03:19:53:17 the show

isn't gonna work.

03:19:54:27 Let's talk for a minute about
03:19:58:00 some of the less successful
collaborations

03:19:59:15 that we may have had.
03:20:01:06 I'd like to hear

a little bit

03:20:04:02 about problems you've had

dealing with other individuals.

03:20:05:19 If we've got any stories
like that,

03:20:06:20 I'd like to hear them.
03:20:08:05 Well, it sounds

kind of obvious,

03:20:13:02 but it turns out that

you can't collaborate alone,

03:20:15:29 that you in fact

need the cooperation

03:20:17:23 of the other teachers.
03:20:19:02 In an old school of mine,
03:20:23:17 | really wanted to do
interdisciplinary work,

03:20:26:00 and | wanted to weave
my curriculum in richly

03:20:28:23 with the classroom curriculum,
but the classroom teachers

03:20:32:03 just weren't interested,
03:20:34:13 and so | sort of

stealthily found out

03:20:35:29 what they were teaching.
03:20:39:13 And | think in many ways,
it was good for my kids

03:20:42:26 that | was working the concepts
from their classroom

03:20:45:02 into my curriculum.
03:20:47:12 (Rosenow)

That leads to
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03:20:47:14

03:20:49:17

03:20:52:12

03:20:54:08
03:20:57:02
03:20:59:17
03:21:01:04
03:21:03:22
03:21:05:03
03:21:06:24
03:21:09:15
03:21:12:00
03:21:13:00
03:21:15:07
03:21:18:12
03:21:21:05
03:21:22:15

03:21:24:01
03:21:25:01

03:21:26:10

03:21:27:27

03:21:29:14

03:21:31:11

03:21:32:28

03:21:37:01

03:21:39:04
03:21:40:22

03:21:42:06

03:21:44:02

an interesting question:

03:20:49:15
necessary
03:20:52:10

Is collaboration

for arts integration

to occur in your classroom?

03:20:54:06
See, | know

from experience

03:20:57:00

(Wright)

that arts integration can work

without collaboration,

03:20:59:15

but you're missing out

on such a vibrant part of it.

03:21:01:02

You know,

you're missing out on,

03:21:03:20

you know, so many of

the benefits of collaborating,

03:21:05:01
new ideas,
03:21:06:22
on things.
03:21:09:13

which is bringing in
different perspectives

You know, we mentioned

the fact that you're modeling

03:21:11:28

how the real world works,

how people interact together,

03:21:12:28
03:21:15:05
03:21:18:10

how we get a job done.
So while it can work,
why not go whole hog

and heap on all the benefits?

03:21:21:03

(Hoffman-Dachelet)

Plus you miss out
on some of the fun.

03:21:22:13
03:21:23:29

Absolutely.
The fun part is

the collaboration.

03:21:24:29
03:21:26:08

It gets lonely

03:21:27:25

all by yourself

03:21:29:12
all the time.
03:21:31:09

It's having someone else--
(Wright)

teaching in a classroom
behind closed doors

It's a wonderful opportunity

to work with another adult.

03:21:32:26

There are a lot

of arts specialists

03:21:36:29

that, when you talk

about integration, they shy off

03:21:39:02

it's just about

03:21:40:20
03:21:42:04
the students
03:21:44:00

learn anything.

03:21:45:20

this activity that

because they feel like

using the art form.
They're afraid

aren't gonna really

It's just gonna be
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03:21:45:22

03:21:47:24

03:21:50:02

03:21:52:13

03:21:54:11

03:21:56:03

03:21:57:24

03:21:59:22

03:22:01:03

03:22:03:08

03:22:05:12

03:22:08:13

03:22:10:24

03:22:14:04

03:22:15:29

03:22:18:12

03:22:20:06

03:22:22:19

03:22:24:12
03:22:26:03

03:22:28:01

03:22:30:18

03:22:33:11

03:22:35:09

03:22:36:29
03:22:38:18

03:22:41:12
03:22:42:29

03:22:44:27

03:22:47:01

03:21:47:22 may help them get
some language arts content,

03:21:50:00 but it's devaluing

what | do and what | teach

03:21:52:11 and what I'm about,

so that there can be

03:21:54:09 that resistance

from the arts specialists

03:21:56:01 as well as from

the classroom teacher.

03:21:57:22 (Schweickert)

Well, historically,

03:21:59:20 the elementary

science teacher

03:22:01:01 would go

to the music teacher

03:22:03:06 and say, "We're studying
the water cycle.

03:22:05:10 Why don't you teach them

a song about the water cycle?"

03:22:08:11 But that's why it struck me
with this collaboration,

03:22:10:22 about actually teaching

the art standards

03:22:14:02 as well as

the language arts standards.

03:22:15:27 One thing that | really

liked hearing was

03:22:18:10 when Kathy made the comment,
"Well, Cindy wanted them

03:22:20:04 "to think symbolically

and abstractly,

03:22:22:17 where they usually think

in a representational way,"

03:22:24:10 and | thought,

"Wow, it's apparent that

03:22:26:01 "they've had this conversation
03:22:27:29 "about 'This is what | want

to teach about the book,

03:22:30:16 "but what do you want

to teach in the art room?

03:22:33:09 What is it you want your art
students to come away with?™

03:22:35:07 And they managed

to try and find

03:22:36:27 a way to do

both of those things.

03:22:38:16 That's going to allow them
03:22:41:10 to do integration

within their own classroom.

03:22:42:27 Even if they're not working
03:22:44:25 with a particular teacher
at a particular time,

03:22:46:29 they're going

to be able to cross

03:22:49:07 the disciplinary
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03:22:49:09

03:22:50:29

03:22:53:07

03:22:57:05

03:22:58:28
03:23:00:18

03:23:02:10
03:23:04:23
03:23:06:26
03:23:08:03
03:23:11:28
03:23:16:00
03:23:18:20
03:23:21:28
03:23:24:29
03:23:27:03

03:23:29:07
03:23:30:22

03:23:34:01

03:23:35:28

03:23:38:11
03:23:39:22

03:23:43:21
03:23:45:13

03:23:48:22

03:23:51:23

03:23:55:04
03:23:56:28

03:24:00:16

03:24:04:23

03:24:06:08

boundaries,

03:22:50:27 and the students

are gonna know that.

03:22:53:05 They're going to hear
different vocabulary,

03:22:57:03 and it's going to keep
opening doors for students.

03:22:58:26 We've been talking

about team teaching

03:23:00:16 and the give and take there.
03:23:02:08 Is that the only

kind of collaboration?

03:23:04:21 What other kinds

of collaboration

03:23:06:24 have we taken part in?
03:23:08:01 Well, at our school,
03:23:11:26 we're lucky to have

an internal email,

03:23:15:28 and we post our lesson plans
every week.

03:23:18:18 And it's just

sort of an overview,

03:23:21:26 nothing that would take

a lot of labor,

03:23:24:27 but it's a hello

to everyone.

03:23:27:01 And at the beginning

of the year,

03:23:29:05 we do what's called

a curriculum map,

03:23:30:20 and we have a retreat,
03:23:33:29 and we lay out everything
that we have to teach.

03:23:35:26 And then anytime

you think you have

03:23:38:09 something that would help
that teacher,

03:23:39:20 you talk about it.
03:23:43:19 But sometimes it's as simple
as my bringing books

03:23:45:11 that are about dance history
03:23:48:20 to a teacher,

and then other times,

03:23:51:21 it might be that I'm going to,
in my planning time,

03:23:55:02 run in and actually get the kids
out of their desks

03:23:56:26 and have them start moving,
03:24:00:14 and all I'm doing

is creating the catalyst.

03:24:04:21 (Percival)

We have a faculty meeting

every week,

03:24:06:06 and some of those

are set aside

03:24:08:09 for what we would call
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03:24:08:11
03:24:09:21

03:24:13:28

03:24:16:24
03:24:18:17

03:24:22:07

03:24:23:21

03:24:27:21

03:24:29:04

03:24:30:22

03:24:32:07

03:24:34:20

03:24:37:27

03:24:40:18

03:24:42:18

03:24:46:08

03:24:48:07

03:24:50:28

03:24:53:05

03:24:56:23

03:24:58:16

03:25:00:18

03:25:02:10
03:25:03:25

03:25:05:01

03:25:06:22

03:25:09:23

03:25:12:02

03:25:14:05

professional development,

03:24:09:19 and a teacher will bring
03:24:13:26 a particular question
that they're exploring,

03:24:16:22 and then we as a faculty,
across all disciplines,

03:24:18:15 will help generate ideas,
03:24:22:05 and they will decide

which they might want to use,

03:24:23:19 which they might not
want to use,

03:24:27:19 so it becomes

an entire faculty focus.

03:24:29:02 (Schweickert)

At our school,

03:24:30:20 we often have
collaborations

03:24:32:05 where we're just

all teaching

03:24:34:18 about the same subject
at the same time.

03:24:37:25 Later this year,
we're doing a Japanese unit,

03:24:40:16 where the theatre teacher
will be talking about Kabuki

03:24:42:16 and Noh and a collage

of theatre techniques.

03:24:46:06 The dance teacher will use
Japanese dance techniques

03:24:48:05 to have her kids

do some choreography.

03:24:50:26 My students will

be writing music

03:24:53:03 based on

the pentatonic scale,

03:24:56:21 and in language arts,
they might be writing haiku,

03:24:58:14 another language arts
class reading

03:25:00:16 Sadako and

the Thousand Cranes.

03:25:02:08 But we still think of that
as a collaboration

03:25:03:23 because we're all focusing
03:25:04:29 on the same thing

at the same time.

03:25:06:20 (Wright)

I'm thinking about ways

03:25:09:21 I've collaborated with fellow
staff members in the past.

03:25:12:00 Sometimes it's just meeting
in the hall and saying,

03:25:14:03 "Hey, I'm doing a unit
here on the Maya.

03:25:17:12 "You know,

just give me some ideas
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03:25:17:14

03:25:19:10

03:25:22:01

03:25:25:28

03:25:29:16

03:25:31:21
03:25:32:27

03:25:34:25

03:25:36:26
03:25:38:05

03:25:40:10
03:25:42:06

03:25:44:15

03:25:48:23
03:25:50:13

03:25:53:17

03:25:55:14

03:25:59:00
03:26:00:14

03:26:02:13

03:26:04:13

03:26:08:18

03:26:11:11

03:26:25:07

03:26:27:06

03:26:29:08

03:26:32:17

03:26:34:13

03:26:37:12
03:26:38:29

03:26:42:12

03:25:19:08 as to how

that may relate to music,"

03:25:21:29 that not being an area

of expertise for myself.

03:25:25:26 Sometimes it's taken the form
of breaking the class in half

03:25:29:14 and working with one half

on a written assignment

03:25:31:19 while the other half

of the class goes

03:25:32:25 up to the dance teacher
03:25:34:23 to try to interpret

the same thing

03:25:36:24 their classmates are
interpreting through writing

03:25:38:03 through dance,

03:25:40:08 just so we can take a look

at the content

03:25:42:04 from two different areas.
03:25:44:13 The arts teachers at my school
all sort of agreed

03:25:48:21 on what the essential vocabulary

for our different disciplines is

03:25:50:11 and made posters
03:25:53:15 that we have

all in our rooms,

03:25:55:12 so if I'm talking

about something,

03:25:58:28 and | notice that it's in

someone else's discipline too,

03:26:00:12 | ask the kids to tell me,
03:26:02:11 "Well, how do you use

this word in theatre?

03:26:04:11 How do you use

this word in dance?"

03:26:08:16 And just something as casual
as that, | think,

03:26:11:09 over the long term,

if everyone is on board,

03:26:14:00 will have, | think,

an impact.

03:26:27:04 We're going to shift

our focus now

03:26:29:06 from collaboration

between teachers

03:26:32:15 to collaboration between

a teacher and a visiting artist.

03:26:34:11 We'll see

a language arts teacher

03:26:37:10 working with a theatre artist
on a project they developed.

03:26:38:27 Students write and perform
03:26:42:10 their own adaptations

of traditional folktales.

03:26:45:18 As you watch,

consider the shared leadership
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03:26:45:20

03:26:57:03

03:27:01:00

03:27:02:25

03:27:05:27

03:27:08:01

03:27:10:06

03:27:12:15

03:27:15:20
03:27:17:04

03:27:19:20
03:27:21:09
03:27:23:23
03:27:25:16
03:27:26:29
03:27:29:24
03:27:31:23
03:27:33:07
03:27:36:01
03:27:40:08
03:27:42:22
03:27:44:01

03:27:45:25
03:27:47:07

03:27:48:22

03:27:50:17

03:27:52:06

03:27:54:03

03:27:56:00

03:28:00:18

03:28:03:28

03:28:07:15

03:28:09:25

03:26:48:24 between the classroom teacher
and the visiting artist.
03:27:00:28 (Stokes)

This year, | work with
Martha Morenstein and class 815.

03:27:02:23 And we are working on a play
03:27:05:25 that's tentatively entitled
All Around the World,

03:27:07:29 and it's a compilation

of folktales,

03:27:10:04 and each folktale

is from a different culture

03:27:12:13 that sometimes reflects
the cultural background

03:27:15:18 of the kids that are in it,
sometimes not.

03:27:17:02 It's a great opportunity
03:27:19:18 to present pieces

of different cultures

03:27:21:07 to other cultures.
03:27:23:21 (Morenstein)

On the board,
| have written a quote

03:27:25:14 which I think is analogous,
probably,

03:27:26:27 to everything in life:
03:27:29:22 "A journey of a thousand miles
03:27:31:21 must begin with a single step."
03:27:33:05 It's a very famous quote.
03:27:35:29 So what | want you to do
03:27:40:06 is to reflect

on how far we've come

03:27:42:20 and where we are going.
03:27:43:29 Folktales are universal,
03:27:45:23 and they lend themselves
to everything.

03:27:47:05 | went up to the book room,
03:27:48:20 and | brought down

a thousand books

03:27:50:15 which had all sorts

of folktales,

03:27:52:04 and they spent

about two or three days

03:27:54:01 looking through the books
and choosing.

03:27:55:28 And then they went through
the process

03:28:00:16 of taking the story

and making it into a play--

03:28:03:26 adding, subtracting,
whatever they wanted--

03:28:07:13 and then, from the play form,
doing the actual rehearsal

03:28:09:23 and making it

a viable piece of drama.

03:28:11:24 All right,
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03:28:11:26
03:28:13:08

03:28:18:09

03:28:20:21

03:28:24:09

03:28:28:18

03:28:32:08

03:28:35:17

03:28:39:11

03:28:41:08

03:28:43:11

03:28:46:04

03:28:48:05

03:28:51:00

03:28:53:00

03:28:54:27

03:28:59:28
03:29:01:11
03:29:02:20
03:29:04:25
03:29:07:16
03:29:10:02
03:29:13:10
03:29:13:10
03:29:15:16
03:29:16:28
03:29:18:15

03:29:20:12

my first question to you is,

03:28:13:06 how did you choose?
03:28:18:07 How did you choose

your skit?

03:28:20:19 How did you make decisions
about what to maintain

03:28:24:07 or to retain

in the story,

03:28:28:16 what to discard,

or what to add?

03:28:32:06 How do you envision

the final piece

03:28:35:15 or the performance,

the thousandth mile?

03:28:39:09 Therefore, what do you think

you have to do to get there?
03:28:41:06 (Stokes)

Something that

| was just adding

03:28:43:09 to what Ms. Morenstein said
was to think about

03:28:46:02 the things that make
each of your stories yours.
03:28:48:03 And for some of you,
it's that you're on, like,

03:28:50:28 the fifth revision

or the fifth story, you know.
03:28:52:28 Or others of you,
you started with a story

03:28:54:25 that you didn't
necessarily really like.

03:28:57:27 (Morenstein)

So number one,

how did you choose your story?

03:29:01:09 We chose

A Fisherman's Luck.
03:29:02:18 And it's

a Russian folktale,

03:29:04:23 and we chose it
because she's Russian,
03:29:07:14 and she had a lot
of background knowledge
03:29:10:00 about the story,
and, yeah.

03:29:13:08 (Morenstein)

How did you put it
into play form?

03:29:15:14 Our play was all about men
03:29:15:14 in the beginning,

03:29:16:26 so we changed that,
03:29:18:13 ‘cause none of us

wanted to play men.

03:29:20:10 We changed it all

into parts for women,

03:29:24:01 and we also added characters

to make it funnier.
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03:29:24:03

03:29:26:22

03:29:28:28

03:29:31:23

03:29:33:13
03:29:35:17

03:29:38:24

03:29:41:22

03:29:44:15

03:29:47:17
03:29:49:11

03:29:50:22

03:29:53:24

03:29:57:18
03:30:00:07

03:30:02:20
03:30:04:15
03:30:06:03
03:30:08:02
03:30:11:02
03:30:12:02
03:30:13:16
03:30:14:22
03:30:16:06
03:30:17:16
03:30:20:02
03:30:21:19

03:30:22:25
03:30:23:27

03:30:25:01
03:30:27:01
03:30:28:05
03:30:30:09

03:30:33:28

03:29:26:20

Well, first,

we had to shorten it

03:29:28:26

for us, originally.

03:29:31:21

because it was too long

Then we really

didn't want to do

03:29:33:11

a regular story

like everyone else,

03:29:35:15
03:29:38:22

so we made it into a rap song,

which is, like--

which people do a lot now.

03:29:41:20

So | guess we wanted

to make it more well-known

03:29:44:13

and easier to comprehend

for other people.

03:29:47:15

And can anybody

answer the last question?

03:29:49:09
03:29:50:20

How is this yours?
(student)

We wrote our story

03:29:53:22

so that each character

fit our personalities.

03:29:57:16

in our group,

03:30:00:05
03:30:02:18

And also, most of us are Chinese

and we felt proud
to do a play

that reflected our culture.

03:30:04:13

(Morenstein)

The Chinese Cinderella

03:30:06:01
03:30:08:00
03:30:11:00

is a perfect example.
What is it about folktales?
Does it really matter

the culture a folktale is from?

03:30:12:00
No.

03:30:13:14
03:30:14:20
03:30:16:04
03:30:17:14
a message.
03:30:20:00

a moral to it.

03:30:21:17
is it?
03:30:22:23
the world.
03:30:23:25
03:30:24:29

(students)

Why not?

What is unique to folktales?
What are they?

They give us, like,

Like, they always have
What kind of a moral

It's all around

What kind of a moral?
What word

am | looking for?

03:30:26:29
03:30:28:03
03:30:30:07

Itis...
Universal?
Yeah, that is

the whole point.

03:30:33:26

to begin with.

03:30:35:25

Narrator has the stick

Narrator, since we only have
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03:30:35:27
03:30:37:11
03:30:39:13
03:30:41:01
03:30:42:25
03:30:45:06

03:30:46:25

03:30:48:00
03:30:49:00
03:30:49:00
03:30:50:21

03:30:53:14

03:30:55:13

03:30:57:02

03:31:00:07
03:31:01:21

03:31:03:08

03:31:04:20

03:31:06:09
03:31:08:07

03:31:09:16
03:31:11:12
03:31:14:18
03:31:16:25
03:31:18:09
03:31:18:09
03:31:20:05
03:31:22:04

03:31:24:02
03:31:25:20

03:31:27:28

one stick--

03:30:37:09 (student)

Chang was also a widow,

03:30:39:11 and having no family,
she was on her own.

03:30:40:29 One day, she received
some garlic

03:30:42:23 from her neighbor,
Mistress Fu.

03:30:45:04 Now, since Chang has
almost no vegetables at all,
03:30:46:23 she took great care--
03:30:47:28 (Stokes)

Has or had?

Past tense.

03:30:48:28 Has?

03:30:50:19 Had.
03:30:50:19 Had.
03:30:53:12 (Stokes)
Once we have a script,
then we start fine-tuning it.

03:30:55:11 We start editing.
03:30:57:00 That's when you start
saying things like,

03:31:00:05 "faster, funnier,

What's the point?

03:31:01:19 Too long."

03:31:03:06 Because, especially

in story theatre,

03:31:04:18 each one of them

can be no longer

03:31:06:07 than, like,

five to seven minutes.

03:31:08:05 So they have to really think,
03:31:09:14 "What is the kernel

that this is about?"

03:31:11:10 And that's where folktales
are wonderful,

03:31:14:16 because there tends to be
a fairly clear message

03:31:16:23 that can be distilled down
pretty tightly.

03:31:18:07 Oh, so that's

what happened.

03:31:20:03 Yeah. Right.

03:31:20:03 Anyway--

03:31:22:02 (Stokes)

So then they've got

their script,

03:31:24:00 and we start

to put it on its feet,

03:31:25:18 and that's the blocking process.
03:31:27:26 In a perfect world,

four to eight weeks

03:31:30:01 would be a blocking

and rehearsal process.
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03:31:30:03

03:31:34:08
03:31:37:02
03:31:38:24

03:31:40:03
03:31:41:21

03:31:43:17

03:31:45:04
03:31:46:05
03:31:47:12

03:31:49:23
03:31:52:01
03:31:53:08
03:31:54:15

03:31:56:18
03:31:58:13
03:31:59:17
03:32:00:29
03:32:02:06

03:32:04:02
03:32:05:07
03:32:05:07
03:32:06:26
03:32:06:26
03:32:08:00
03:32:09:12
03:32:10:12
03:32:12:08

03:32:15:04

03:32:18:02
03:32:19:26

03:32:21:21

03:32:23:18

03:32:25:10
03:32:26:17

03:32:27:20
03:32:28:22

03:32:30:09

03:32:32:18
03:32:34:14

03:31:34:06

Here, | really only have them

for 1 1/2 hours once a week.

03:31:37:00
03:31:38:22
03:31:40:01

of the theatre.

03:31:41:19
03:31:43:15

Okay, so it's...
They have to learn
the navigation system

They don't know
stage left, stage right,

upstage, downstage.

03:31:45:02

They don't know

any of these terms,

03:31:46:03
03:31:47:10
03:31:49:21

for the most part.
So that takes them a while.
You start center,

you do three sticks,

03:31:51:29
03:31:53:06
03:31:54:13
03:31:56:16

and then you cross left.
Okay?

That way?

Where's stage left,

and where's stage right?

03:31:58:11
03:31:59:15
03:32:00:27
03:32:02:04
03:32:04:00

You know.
Um, stage--
Think about it.
That's right?
Actor's left

and actor's right.

03:32:05:05
03:32:06:24
03:32:06:24
03:32:07:28
03:32:07:28
03:32:09:10
03:32:10:10
03:32:12:06
03:32:15:02

second nature,

03:32:18:00

Oh, okay.

So which is left?

That way.

Which is right?

That way.

Where's upstage?

That way.

And where's downstage?
That will all become

and then they have to go back,

sort of, to square one

03:32:19:24
03:32:21:19

and say, internally,
"Why am | saying this

to this other person?

03:32:23:16

What is this

supposed to be about, again?"

03:32:25:08

to the market,

03:32:26:15
03:32:27:18

"Tomorrow I'll bring it

and I'll sell it,"
because you

really want what?

03:32:28:20
03:32:30:07

Money?
Exactly;

you've been really poor,

03:32:32:16

and now the garlic

is your ticket to success.

03:32:34:12
03:32:35:25

It brings them full circle
to where they began

in the writing process,
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03:32:35:27

03:32:37:11
03:32:38:19

03:32:41:02
03:32:42:03
03:32:43:19
03:32:46:06
03:32:48:11
03:32:50:06
03:32:51:22
03:32:54:04
03:32:57:02
03:32:58:29
03:33:00:19

03:33:03:09
03:33:04:09
03:33:05:27
03:33:07:17
03:33:09:13

03:33:10:28
03:33:12:15

03:33:16:07
03:33:18:14
03:33:19:23
03:33:21:02
03:33:23:04
03:33:26:03
03:33:30:07
03:33:32:03

03:33:33:17
03:33:35:01

03:33:36:17
03:33:37:26

03:33:38:29
03:33:40:11

03:32:37:09

which is,

"What is this story about?

03:32:38:17
03:32:41:00
my garlic?

03:32:42:01
03:32:43:17
03:32:46:04

What is it trying to say?"
You! Did you steal

Open your mouth!
No.
| used to worry that,

coming into a classroom,

03:32:48:09
just theatre,
03:32:50:04
03:32:51:20
03:32:54:02

| do everything,

03:32:57:00

| should do one thing,

or another thing, just video;
and sometimes, | do that,
but here in this school,

and Martha is kind enough

and smart enough

03:32:58:27

to figure out a way

to somehow make that work

03:33:00:17
03:33:03:07

with what she's doing.
(Morenstein)

We understand where each other

is coming from,

03:33:04:07
03:33:05:25
03:33:07:15

and if we do disagree,
it's fine,
because we don't

have to pussyfoot around.

03:33:09:11

| can say,

"I don't think that's right,"

03:33:10:26

"this won't work,

03:33:12:13
03:33:16:05

or she'll say,

but let's try something else."
There's times that you can have

an absolutely fabulous idea,

03:33:18:12
doesn't think
03:33:19:21
03:33:21:00
03:33:23:02

with a teacher.

03:33:26:01

and yet, the other person
it's a fabulous idea.

Or in this case,

you're not just collaborating

You're collaborating with

30-some-odd students as well.

03:33:30:05

You have to have a plan

but not an agenda.

03:33:32:01

This was good.

03:33:33:15

This was good.

| mean, | thought

they were gonna freak:

03:33:34:29
03:33:36:15

being in the auditorium
and not having been

in this space before,

03:33:37:24
are off book,
03:33:38:27
03:33:40:09
03:33:41:11

and some of them

and some of them aren't.
| thought it was gonna be
much more
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03:33:41:13
03:33:43:07

03:33:44:14
03:33:45:15

03:33:48:03

03:33:50:10

03:33:53:05
03:33:54:11

03:33:58:02
03:34:01:29
03:34:04:02
03:34:06:15
03:34:08:05
03:34:10:09
03:34:13:03
03:34:14:08
03:34:16:00
03:34:18:03
03:34:19:10
03:34:21:15

03:34:24:00
03:34:25:07

03:34:27:27

03:34:30:05
03:34:31:16

03:34:33:08
03:34:35:16
03:34:37:12
03:34:38:20
03:34:41:00
03:34:42:28
03:34:46:03

03:34:47:25
03:34:49:10

of a stumble-through.

03:33:43:05 | was pretty happy.
03:33:44:12 | think it makes it

much more real to them.

03:33:45:13 Mm-hmm. Yeah.
03:33:48:01 And that's good.

It's closer.

03:33:50:08 The time is closer,

so that part is good.

03:33:53:03 And | think reflecting first
actually helped.

03:33:54:09 Yeah.

03:33:58:00 Because it gave them
an intellectual basis

03:34:01:27 for where they're going
and also solidified--

03:34:04:00 I'm sure they've thought
of all these things,

03:34:06:13 but not solidly

and not together.

03:34:08:03 And they all

have different ideas,

03:34:10:07 so to have them

come together and gel

03:34:13:01 | think helped,

‘cause it's the process.

03:34:14:06 It's the step.
03:34:15:28 So it's a stepping stone.
03:34:18:01 We're halfway there, say.
03:34:19:08 | used to hate it

when they would call,

03:34:21:13 like, the production

the "culminating event,"

03:34:23:28 and | thought, "Uh,

that doesn't sound right,"

03:34:25:05 but if you think about it
03:34:27:25 in the sense

of a culminating something,

03:34:30:03 when something culminates,
it's that it's grown.

03:34:31:14 It's sort of flowered,
03:34:33:06 and you've put it

all together

03:34:35:14 so that all these
different, separate things

03:34:37:10 have become one big thing.
03:34:38:18 It's the thousandth mile.
03:34:40:28 It's that single step

and the thousandth mile

03:34:42:26 and everything

in between.

03:34:46:01 Are you supposed to be

behind the trees or the screen?

03:34:47:23 [metal banging]
03:34:49:08 Whoa.
03:34:50:13 Got to go "Ooh."
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03:35:03:08
03:35:04:26

03:35:06:15
03:35:08:08

03:35:11:02

03:35:12:22

03:35:14:18

03:35:16:18

03:35:18:05

03:35:20:05

03:35:22:27

03:35:25:16

03:35:29:21
03:35:32:03

03:35:34:24
03:35:36:09
03:35:37:28
03:35:41:06
03:35:43:03
03:35:45:14
03:35:47:21
03:35:49:29

03:35:52:06
03:35:53:18

03:34:52:00 Then, after she leaves,
you do that.

03:34:53:17 Are we cued?
03:34:55:19 Unplug that, and let's
just make sure we're cued.
03:34:58:00 The yellow.

Yellow is for video.

03:34:59:29 Oh, no!

My garlic's gone!

03:35:02:01 (Morenstein)

Yes! That's great.

03:35:03:06 Where did it go?
03:35:04:24 Having two teachers,
03:35:06:13 you get

two different perspectives

03:35:08:06 for everything you learn.
03:35:11:00 It combines two, like,
separate worlds together

03:35:12:20 to make it more fun
and interesting.

03:35:14:16 Okay, yeah,

rap is ready to go.

03:35:16:16 Skeleton is getting dressed
so they're ready to go.

03:35:18:03 Okay, you want

to do the rap then?

03:35:20:03 All right,

rap guys, let's go!

03:35:22:25 (Stokes)

| think that it's a great thing
for students to see
03:35:25:14 that things
are not necessarily separate,

03:35:29:19 that in life, you don't go
from the part of your job

03:35:32:01 that is about measuring and math
03:35:34:22 to the part of your job

that is about words.

03:35:36:07 Life isn't like that.
03:35:37:26 Life is integrated,
03:35:41:04 so the arts and education
need to be integrated as well.

03:35:43:01 Pick one cue,

one word that you all

03:35:45:12 put your heads to the side
and let your masks go down.

03:35:47:19 Okay?

One, two, three.

03:35:49:27 Do it.

Mask down.

03:35:52:04 (student)

Well, Ms. Morenstein

and Mrs. Stokes,

03:35:53:16 they put such a twist on it,
03:35:55:14 | think it's helped me

with my language



911

912

913

914

915

916
917

918
919
920

921

922

923

924

925

926

927
928

929
930
931
932
933
934
935
936

937
938

939
940

03:35:55:16

03:35:58:28

03:36:03:13

03:36:05:02

03:36:08:19

03:36:10:24
03:36:12:12

03:36:14:03
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03:36:18:24

03:36:19:29

03:36:21:12

03:36:23:10

03:36:25:08

03:36:26:22

03:36:26:22
03:36:28:24

03:36:30:17
03:36:32:07
03:36:35:20
03:36:37:12
03:36:38:20
03:36:39:20
03:36:40:22
03:36:42:10

03:36:44:08
03:36:45:24

03:36:47:16
03:36:49:04

03:35:58:26 and ability to, like,

put things together

03:36:03:11 and understand stories better
and overall reading.

03:36:05:00 And the arts part

has helped me a lot,

03:36:08:17 because now | can visualize
things better for placement.

03:36:10:22 If ever | want to be
something like an architect,

03:36:12:10 it would be a lot easier now.
03:36:14:01 "Most, like the owl,

were dead as dirt

03:36:15:06 ‘cause they're so dumb."
03:36:16:28 All right, do it.

03:36:18:22 Take it from there,

Justin; take it.

03:36:19:27 (Stokes)

Okay, get ready.
Hands up, masks.

03:36:21:10 (Morenstein)

Take it from there.

03:36:23:08 (Justin)

| guess

it was bad luck.

03:36:25:06 Oh, they're already dead?
Okay, down.

03:36:26:20 (Justin)

| guess

it was bad luck.

03:36:28:22 (Morenstein)

Perfect.

03:36:28:22 Good.

03:36:30:15 Neither one of them is trying
to be too powerful,

03:36:32:05 so they kind of share
the power,

03:36:35:18 and they give us chances
to decide upon things,

03:36:37:10 and we have

a great time overall.

03:36:38:18 If you have

to step over him,

03:36:39:18 that'd be great.
03:36:40:20 Good; perfect.
03:36:42:08 (Justin)

The moral of the story is,
03:36:44:06 you can fool

too many of the people

03:36:45:22 too much of the time,
03:36:47:14 and here's the end
to our play and rhyme.

03:36:49:02 Bravo.

03:36:50:05 (Stokes)

That was great.
Whoo!
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03:37:20:05
03:37:21:26
03:37:24:14
03:37:26:11

03:37:28:05
03:37:29:22

03:37:33:12

03:37:36:09

03:37:38:23

03:37:40:22
03:37:42:21

03:37:43:29

03:37:45:15

03:37:47:21

03:37:52:04

03:37:53:25

03:37:56:22

03:37:59:22

03:38:02:19

03:36:51:20 That was good.
03:36:55:27 Two days to go, and | think
after this morning,

03:36:57:22 | feel much more confident
than | did--

03:37:01:02 | knew it would be fine,

but they had life,

03:37:03:15 they were in character,
03:37:05:04 they were concentrating,
03:37:06:25 and they were having--
03:37:09:04 they were relaxed in a way

that they haven't been before.

03:37:11:08 Yeah, they started to have
a little bit of fun.

03:37:13:02 Six months ago,
03:37:16:10 we were taking these stories
and making them into plays,

03:37:17:20 and who could envision?
03:37:18:20 Yeah.

03:37:20:03 And they

really couldn't,

03:37:21:24 and now they can,

because it's here.

03:37:23:03 They've reached

the moment.

03:37:26:09 Let's talk

about collaborations

03:37:28:03 between teachers

and visiting artists

03:37:29:20 and how they differ
03:37:33:10 from collaborations between

teachers in the same building.
03:37:36:07 Well, you don't have them
with you all the time.

03:37:38:21 You don't have them

as accessible

03:37:40:20 as your teacher

in the building might be,

03:37:42:19 but that's also a plus
03:37:43:27 because when they

walk in the door,
03:37:45:13

to the students
03:37:47:19 that something really special
is going to happen.

03:37:52:02 It's also terribly important
for students to see

03:37:53:23 that there are

careers in the arts

03:37:56:20 and there are

pathways to success

03:37:59:20 by utilizing your talent

and being disciplined

03:38:02:17 and, you know,

just sort of trudging on.

03:38:06:09 And | love it when

that's a signal
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03:38:25:00

03:38:26:14
03:38:28:19

03:38:30:23
03:38:32:12

03:38:35:20

03:38:37:27
03:38:39:05

03:38:41:27
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03:38:46:26
03:38:48:12

03:38:50:16
03:38:53:10

03:38:55:18

03:38:57:18

03:38:59:16

03:39:03:18

03:39:05:02
03:39:06:18

03:39:09:05

03:39:11:14

03:39:13:01

the artist is willing

03:38:09:19 to give some insight
into how they got started

03:38:11:15 and what their
stumbling blocks were,

03:38:13:28 and it's funny because
the students say,

03:38:15:23 "Well, did you ever
want to be a teacher?"

03:38:17:24 You know, and you
have to be careful

03:38:21:18 that teacher is not seen
as less than artist.

03:38:23:17 | think occasionally
allowing the students

03:38:24:28 to have a glimpse

of your own art

03:38:26:12 also can have

a similar effect.

03:38:28:17 I mean, | don't share
03:38:30:21 a lot of my personal art
with my students,

03:38:32:10 but when | do,
03:38:35:18 it is amazing, the difference
in their gaze, you know?

03:38:37:25 They look at me like

a completely different person

03:38:39:03 when they realize that
03:38:41:25 it's not just something

| talk about to them

03:38:45:11 but something that | do.
03:38:46:24 "You mean you're an artist?"
03:38:48:10 Yeah. Yeah.

03:38:50:14 That's how | ended up

in this job, you know?

03:38:53:08 And [ think also inviting in
03:38:55:16 artists who are not

just artists

03:38:57:16 can have

the same effect.

03:38:59:14 | mean,

if you have a parent

03:39:03:16 who maybe is

a banker or a lawyer

03:39:05:00 but who comes in

and shares

03:39:06:16 their personal art--
03:39:09:03 seeing that you can do both
is important as well.

03:39:11:12 (Rosenow)

One of the things
that came up

03:39:12:29 that | thought
was interesting
03:39:15:10 is a statement

by a student:
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03:40:03:02
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03:40:07:27
03:40:10:19

03:40:12:20

03:40:16:17
03:40:18:15

03:40:20:19

03:40:22:11

03:39:16:24
artist is here,
03:39:18:07
03:39:19:05
03:39:20:23
in power."
03:39:22:28

"When a visiting

they share the power."
Yeah, | like that.
"There's a balance

Some of this power issue

seems similar to me

03:39:25:10
03:39:26:29

to a comment you made, Rachel,

about teaming

with another teacher

03:39:28:13
03:39:30:14

when you're team teaching,

that you need to have

a conversation ahead of time

03:39:32:13

about who's going to be

responsible for what,

03:39:33:26
03:39:36:12

and what are you gonna do?
And it's just a part of working

with another person.

03:39:38:29

In that kind of a performance

setting, you need to be aware

03:39:40:25

of what your strengths

and weaknesses are

03:39:43:22

and where you're gonna

be able to interact.

03:39:46:13
What is it

(Rosenow)

about the visiting artist

03:39:50:01

that provides a level

of artistic understanding

03:39:51:09
03:39:53:11

of your school

03:39:57:08

that makes it valuable
to go outside

instead of trying to do

something on your own?

03:39:58:18
composers'
03:40:00:29
03:40:03:00

| like to bring in

commissioned pieces
‘cause most students

think that composers

03:40:04:17

all are dead

and wore white wigs,

03:40:07:25

and it's good for them to see

a real live person.

03:40:10:17
03:40:12:18
some things,
03:40:16:15

And they know I'm a performer;

they know | compose

but seeing somebody else do it

just brings that spark.

03:40:18:13
03:40:20:17

It also works in another way,
that it allows the community,

the outside community,

03:40:22:09

to come in and get

a glimpse at students

03:40:24:01

ordinarily see.

that they might not
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03:40:41:09
03:40:42:17
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03:40:47:21
03:40:49:05

03:40:52:08

03:40:54:07

03:40:56:06
03:40:57:20

03:41:00:13

03:41:02:02
03:41:03:10

03:41:04:22

03:41:07:11

03:41:10:07

03:41:12:16

03:41:14:20

03:41:16:14

03:41:19:04

03:41:22:26

03:41:25:03
03:41:26:13

03:41:28:12

03:40:26:25 | mean, to see this group
of kids working together

03:40:29:12 to put on these folktales--
03:40:31:07 how often do you see
something like that

03:40:33:07 out in the real world

or the nonacademic world?

03:40:34:13 So then, of course,
03:40:36:07 that person acts

as an ambassador and says,

03:40:38:08 "Oh, the things we hear
about adolescents

03:40:39:12 "aren't so bad after all.
03:40:41:07 "They actually can

get together and work,

03:40:42:15 "put their concerns aside
03:40:44:21 and work together

for a common goal."

03:40:47:19 | found it interesting

that the artist

03:40:49:03 was saying in the segment
03:40:52:06 that she relied on the teacher
to make it work,

03:40:54:05 and that's what I've found
has had to happen:

03:40:56:04 that there just isn't
enough planning time,

03:40:57:18 co-planning time,
03:41:00:11 and that it's

necessary for me

03:41:02:00 to do a lot

of the integration

03:41:03:08 and see the connections
03:41:04:20 and emphasize

the connections

03:41:07:09 and move them into
cross-discipline

03:41:10:05 and make the artist aware
of what I'm doing

03:41:12:14 and then, in our conversations,
when possible,

03:41:14:18 saying, "Could this work?
Or what about this?"

03:41:16:12 (Grady-Smith)

Yeah.

03:41:19:02 (Rosenow)

Is it more difficult to
establish that shared vision

03:41:22:24 between a visiting artist
and a classroom teacher

03:41:25:01 than it is between

two classroom teachers

03:41:26:11 at the same school?
03:41:28:10 | think it is.

| think it is harder.

03:41:31:16 But | think the more
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03:42:25:09
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03:42:28:16
03:42:30:12
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03:42:49:28
03:42:52:05

03:42:55:03
03:42:57:06

you can distill your concept

03:41:35:09 or your goal

to really the essence--

03:41:38:02 "This is the concept

that is important to me

03:41:40:13 that the students understand"--
03:41:41:29 then I think

that makes it easier

03:41:43:14 for the visiting artist.
03:41:45:17 (Grady-Smith)

And sometimes
you have to talk

03:41:47:19 about process

as opposed to product.

03:41:51:15 It worries me when
someone comes in and says,

03:41:53:13 "And at the end,

this is what you'll see"

03:41:56:04 because | know enough

to say that

03:41:58:06 that may or may not be
what | see,

03:42:01:23 and it may or may not be
a success or failure

03:42:04:14 because of that, you know,
03:42:06:13 so there's gonna be

a winding road

03:42:08:27 to get to wherever

we end up,

03:42:11:15 and there's gonna be a lot of

lessons learned in the pathway

03:42:15:12 rather than that we're

so honing in on this end product

03:42:19:08 that we're gonna bypass some
of the real essential learning.

03:42:21:29 It's so tempting

to start with the product

03:42:25:07 or to start with the artist

who you really admire,

03:42:27:04 and that's a pull.

03:42:28:14 That's a siren pull,
03:42:30:10 but it needs to start

from the curriculum,

03:42:32:04 and it needs to start

from the concepts

03:42:33:29 that you want

the students to understand.

03:42:37:26 Then find the artist

that matches with that.

03:42:52:03 In our final segment,

we'll take a look

03:42:55:01 at how collaboration can include
resources in the community.

03:42:57:04 At Rick and Rachel's school,
03:42:59:25 the sixth grade team decided

to draw on a local museum
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03:43:18:26

03:43:20:27

03:43:22:27

03:43:25:00

03:43:26:22

03:43:29:04

03:43:31:04

03:43:32:18
03:43:34:09

03:43:36:15

03:43:38:20

03:43:41:03

03:43:43:12

03:43:45:00

03:43:46:19

03:43:48:10

03:43:51:17

03:43:54:02

03:43:56:16

03:44:00:04

03:44:02:03

03:44:05:14

03:44:07:06

03:44:09:10

03:44:11:17

03:43:01:19 as part of an archaeology unit.
03:43:04:08 We'll see the teachers
planning for the trip

03:43:07:08 and how Rachel followed up
in her classroom.

03:43:18:24 We're going

to have to decide

03:43:20:25 who's going to dig up

what cultures

03:43:22:25 and how we're gonna

go about doing that.

03:43:24:28 That's kind of where

we're gonna have to begin,

03:43:26:20 and then, once we start
digging that up

03:43:29:02 and figuring out the universals
of the other culture,

03:43:31:02 getting into how we're

going to display it,

03:43:32:16 and then we wanted

to getatrip in

03:43:34:07 to the Institute of Arts,
03:43:36:13 so kind of

where are we gonna put that in?

03:43:38:18 If we want to present this
for parents

03:43:41:01 for the Learning Fair

at the end of April,

03:43:43:10 we've got to move along
pretty quickly.

03:43:44:28 (Hanzak)

Yes, it does take a while

03:43:46:17 for the kids

to look at the artifacts

03:43:48:08 and to do some inferencing
about it.

03:43:51:15 It's--and then to put it
together, a museum display,

03:43:54:00 that's another

big chunk of time.

03:43:56:14 (Hoffman-Dachelet)

| think we need

to go to the museum

03:44:00:02 and see examples
of how a museum does it,
03:44:02:01 so that when they're
making their choices,

03:44:05:12 they are basing it
on how actual museums curate.

03:44:07:04 And, at the same time,
we can look at

03:44:09:08 both some of the cultures
you've been studying

03:44:11:15 and the cultures I've been
studying in visual art.

03:44:13:00 We need to decide
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03:44:31:12

03:44:33:22

03:44:35:27

03:44:37:28
03:44:40:06

03:44:42:19

03:44:44:19

03:44:46:15
03:44:47:25

03:44:50:13

03:44:52:19

03:44:56:02

03:44:59:18

03:45:03:09

03:45:06:29

03:45:09:01
03:45:11:14

03:45:16:13
03:45:18:17
03:45:22:16
03:45:24:00

03:45:25:16
03:45:27:08

03:45:29:05

what, exactly,

03:44:14:17 we're going to be

requiring of them

03:44:19:03 for both their exhibit

and their catalog,

03:44:21:10 if we have them do one.
03:44:24:28 And, you know, we should have
some kind of treasure hunt,

03:44:26:29 asking them to figure out,
you know,

03:44:28:10 how these things

are presented

03:44:31:10 in an actual museum exhibit.
03:44:33:20 Would it be possible to have
a curator talk to the kids

03:44:35:25 about how one--

or have a curator come here?

03:44:37:26 They would be thrilled

to do that either way.

03:44:40:04 And they have slide collections
03:44:42:17 for each of the different

cultures that I've talked about

03:44:44:17 in my class that we can
show them a little bit,

03:44:46:13 prepare them for what
they're going to see

03:44:47:23 when they're at the museum.
03:44:50:11 That always is

hugely helpful, | find,

03:44:52:17 when you're bringing kids

to the museum.

03:44:56:00 | took all of the sixth graders
to the local art museum,

03:44:59:16 and they had an opportunity

to look at a fabulous collection

03:45:03:07 of art from a variety

of ancient cultures.

03:45:06:27 Tell me one of your favorite
things that you saw

03:45:08:29 on the field trip

at the museum--yes.

03:45:11:12 The sand painting.
03:45:16:11 It had, like,

some animals eating each other,
03:45:18:15 eating the people.
03:45:22:14 (Hoffman-Dachelet)
Who remembers what culture
created the sand painting?

03:45:23:28 Wasn't it the Tibetans?
03:45:25:14 That's right,

Tibetan sand painting.

03:45:27:06 Do you remember anything else
03:45:29:03 about the sand painting,
Xavier?

03:45:33:23 | believe it was, like,

one of the only preserved--
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03:45:58:18

03:46:01:28
03:46:03:12

03:46:06:28
03:46:08:26

03:46:10:07

03:46:13:23
03:46:16:11

03:46:19:07

03:46:22:26

03:46:24:20

03:46:26:25

03:46:29:09
03:46:30:25

03:46:33:10

03:46:35:21

03:46:38:09

03:46:40:21
03:46:42:25

03:46:46:02
03:46:47:20
03:46:50:18
03:46:53:08
03:46:56:14

03:46:58:19

03:45:37:06

| think it was maybe

the only preserved--

03:45:41:13

one of its kind,

and Tibetan sand paintings,

03:45:44:06

they were used in, like,

ceremonies or rituals.

03:45:47:04
03:45:49:02

Excellent.
| also had you write

about what you remember

03:45:51:06
03:45:54:08

about how art is displayed.
And when you're creating

your displays of the artifacts

03:45:56:26

of the culture that you have

sort of been unearthing

03:45:58:16
03:46:01:26

from your classmates,
you're going to need to display

information in a certain way.

03:46:03:10
03:46:06:26

at the museum?

03:46:08:24
03:46:10:05
you know,

03:46:13:21

So what do you remember
about how objects were displayed

Yes.
That you could walk around,

so you could see all different

sides of the artifact,

03:46:16:09
03:46:19:05

not just one specific side.
Some things that would normally

be, like, on the wall or, like,

03:46:22:24

just standing up, there were,

like, some decorated metal doors

03:46:24:18

and, like,

statues of people.

03:46:26:23

A statue

of a person standing up

03:46:29:07

be lying down.

03:46:30:23
03:46:33:08

wouldn't probably

So they kind of--
Things that would normally be

the way they were

03:46:35:19

were kind of sometimes

put the way they were.

03:46:38:07

(Hoffman-Dachelet)

That is an excellent point.

03:46:40:19

All right, the information

next to the objects

03:46:42:23
03:46:46:00

came in a very specific order,
and I'm wondering if any of you

remember what that order was.

03:46:47:18
03:46:50:16
03:46:53:06
03:46:56:12

and the dates.

03:46:58:17

Okay, they had the artist.

They had the culture it's from.
They had the name of the piece,
what it was made out of,

(student)

Information about the artist

03:47:02:00

or about the artifact
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03:47:18:20

03:47:23:04

03:47:25:24
03:47:27:10

03:47:30:20

03:47:32:12

03:47:36:06
03:47:38:15

03:47:40:24
03:47:44:08
03:47:45:29
03:47:48:28
03:47:51:17
03:47:53:10
03:47:55:00
03:47:56:22
03:47:57:24
03:47:59:07

03:48:01:01
03:48:02:20

03:48:05:09

03:48:06:27

03:48:09:26

03:48:12:24

and some extra little things

03:47:06:02

and what, like,

inspired the artist to do it.

03:47:08:24

That is exactly the information

that | want you guys to have

03:47:11:20

on your own artifacts when

you're doing your own displays.

03:47:14:04

The only thing I'm going

to change about what you said

03:47:15:25
03:47:17:01

was slightly the order.
So the things

that you need to have--

03:47:18:18

in your notes--

03:47:23:02

and please take these

you need to have the name of

the artist, if that's available.

03:47:25:22

Now, if you're an archaeologist

looking at artifacts

03:47:27:08
03:47:30:18

from thousands of years ago,
you might not know who

the artist is, and that's okay.

03:47:32:10

You can just put

"artist unknown."

03:47:36:04

Then in your case

as archaeologists,

03:47:38:13
03:47:40:22

as opposed to museum curators,
you're going to probably put

the culture second.

03:47:44:06

Since each group

is doing an exhibit

03:47:45:27

to one culture,

03:47:48:26

that is specific

would they still have to list

the culture for every caption?

03:47:51:15

(Hoffman-Dachelet)

They would not.

03:47:53:08

First of all,

| just wanted to reinforce

03:47:54:28

at the museum.

03:47:56:20

what they had learned

It's important

to review information

03:47:57:22
03:47:59:05
03:48:00:29
that | saw,

03:48:02:18
03:48:05:07

so that they remember it.
Then to think consciously,
"Okay, what were the things

"and how can | then apply that
to my own exhibit

that I'm going to show?"

03:48:06:25

is to back it up

03:48:09:24

The important part

with information

from the actual artwork.

03:48:12:22

You have to say,

"This culture worshipped water

03:48:18:13

"because all of their
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03:49:05:20

03:49:07:16
03:49:09:08

03:49:11:14

03:49:14:00

03:49:16:16

03:49:18:09

03:49:20:06

03:49:23:29

03:49:26:08

03:49:28:12

visual images include water

03:48:21:06 or predominantly use

the color blue,"

03:48:24:16 or whatever your reason

for thinking that is.

03:48:26:26 You have to back

every single statement up

03:48:29:15 with reasons

from the artifact.

03:48:31:07 All right.

03:48:33:28 Once you've got the information,
then you need to figure out,

03:48:35:28 how are you going to
arrange those artifacts

03:48:37:26 within your display?
03:48:41:15 Well, you have to make

the object, like, seen so that,

03:48:45:00 you know, people can see it

to the point that it's made up.

03:48:46:24 Like, small things,
03:48:49:17 you wouldn't just put them on
the floor because they're small.

03:48:51:12 You would probably put them
on platforms

03:48:52:19 S0 people can see them.
03:48:54:18 (Wright)

One of the great things

03:48:55:22 about the collaboration

that we're doing

03:48:57:18 on a project like this is,
03:48:59:11 it affords me the opportunity
03:49:02:23 to watch how other teachers
interact with kids.

03:49:05:18 I've learned a great deal
from watching Rachel

03:49:07:14 and some of the other

sixth grade teachers

03:49:09:06 interacting with their students.
03:49:11:12 You don't want to put

some sort of groovy,

03:49:13:28 wild wallpaper behind

a very intricate sculpture,

03:49:16:14 because then you wouldn't
notice the sculpture, right?

03:49:18:07 You'd be all looking

at the wallpaper.

03:49:20:04 So perhaps

you want to think

03:49:23:27 about what is

the background color.

03:49:26:06 How are we gonna protect it
so people wouldn't, like,

03:49:28:10 be messing around with it,
like, picking it up,

03:49:29:28 playing with it

and stuff like that?
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03:50:05:18

03:50:08:01

03:50:09:18

03:50:14:03

03:50:15:29

03:50:17:21
03:50:19:14

03:50:21:23

03:50:24:11
03:50:26:25

03:50:30:25

03:50:32:21

03:50:34:13

03:50:36:00

03:50:38:21

03:49:32:17

Because you don't want

the things to get damaged.

03:49:33:25
03:49:35:18
the objects?
03:49:38:06

signs that say,

03:49:40:21

And what are some ways
that you could protect

Like, maybe put, like,

"Please do not touch

the artifact" or something.

03:49:43:22

Or maybe put

some sort of, like,

03:49:47:24

glass screen or something so

that people couldn't touch it.

03:49:49:11
03:49:51:15

Excellent.
You need good lighting

to see it, 'cause, like,

03:49:53:25

the colors

can change in shadows,

03:49:55:20

look the same,

03:49:58:23

and then it doesn't

and it doesn't have the same

emotion as it should be.

03:50:01:07
03:50:02:15
a little bit

03:50:04:02

at the museum.

03:50:05:16

Excellent.
Rachel, tell us

about what happened

How do

the things they saw

03:50:07:29

and the things they did

at the museum visit help you

03:50:09:16

to pursue

the unit on cultures?

03:50:14:01

talking overtly

03:50:15:27
are doing
03:50:17:19

those choices.

03:50:19:12
03:50:21:21

We start out in the classroom,
about what museum curators
and why they're making

And the instruction
made the visit to the museum

more meaningful

03:50:24:09

of information

03:50:26:23
03:50:30:23

because that little bit

made them feel powerful,
and it made the students more

motivated to pay more attention

03:50:32:19
consciously
03:50:34:11

because they were thinking

about things they might

have taken for granted.

03:50:35:28
this cycle of:
03:50:38:19
the students,
03:50:40:14

So it's sort of
You have to prepare

and you have to know
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03:51:05:11

03:51:08:09

03:51:10:15

03:51:13:13
03:51:14:28

03:51:18:27
03:51:20:02

03:51:21:22
03:51:22:28

03:51:24:14

03:51:28:03

03:51:34:23
03:51:37:24

03:51:40:14

03:51:43:04

03:51:45:03

03:51:47:25

03:51:49:24

03:51:53:19

03:50:41:24 what it is

you want them to know.

03:50:43:11 And then when they go
to the museum,

03:50:47:13 that reinforces what
you've already been teaching.

03:50:50:17 What other kinds of institutions
or cultural resources

03:50:52:01 might we be discussing here?
03:50:53:16 Certainly,

can you think of any--

03:50:55:23 (Schweickert)

Concerts, of course.

03:50:57:15 What kinds of preparations
do you have to go through

03:50:59:23 with your students

for a concert?

03:51:02:16 (Schweickert)

| just tell them

specific things to look for,
03:51:05:09 like, "Watch how the trumpet
player is holding his trumpet,”

03:51:08:07 on a very basic level,

all the way up to,

03:51:10:13 "Listen for different
styles of articulation.”

03:51:13:11 "Listen for the form

of the music."

03:51:14:26 There's nothin' to compare
03:51:18:25 with lettin' them go see
real people playing.

03:51:20:00 We have a partnership
03:51:21:20 with North Carolina
School of the Arts,

03:51:22:26 which is right in our town,
03:51:24:12 and they do

major productions

03:51:28:01 in opera and ballet,
modern dance,

03:51:34:21 and so | try to have the

students experience production,
03:51:37:22 and that's been a big help,
03:51:40:12 for them to see

what happens behind the scenes
03:51:43:02 and be able

to go backstage and see

03:51:45:01 what the technical
aspects are
03:51:47:23 and how some

of the effects

are created.

03:51:49:22 What | really liked
about the art museum idea
03:51:53:17 was that you didn't just draw
their attention to the pieces.
03:51:56:26 You drew their attention
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03:52:33:05
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03:52:40:06
03:52:41:17

03:52:43:01

03:52:47:25

03:52:50:13

03:52:52:20

03:52:54:06

03:52:56:26
03:52:58:01

03:53:00:07
03:53:01:10
03:53:03:01

03:53:04:19

to how they were displayed

03:51:58:20 and how they were
identified, you know,

03:51:59:25 so that's almost the same.
03:52:01:13 It's the inner workings
03:52:04:02 and how the whole exhibit
gets mounted.

03:52:06:16 (Rosenow)

Can you think

of another resource

03:52:09:00 that could impact

your work in the classroom

03:52:11:15 in a collaborative way?
03:52:14:09 (Wright)

During my first
year of teaching,

03:52:15:13 the Children's Theatre
03:52:17:00 gave our school

that | was teaching at

03:52:19:15 a block of tickets,

and there was some debate

03:52:22:15 as to whether or not we would
waste our valuable time

03:52:25:18 to go to see

A Midsummer Night's Dream.

03:52:26:23 And reason prevailed,
03:52:29:06 and we did in fact

take the time and go,

03:52:31:15 and this was right at a time
where | was wondering,

03:52:33:03 "What am | gonna do
03:52:36:16 to revitalize instruction

in the literary arts?"

03:52:40:04 Well, that ended up totally
changing our curriculum

03:52:41:15 for the remainder of the year.
03:52:42:29 We spent the remainder

of the year

03:52:47:23 studying parody and

studying Shakespeare's plays,
03:52:50:11
of Midsummer Night's Dream,
03:52:52:18 which they called
A Midsummer Night's Scream,

03:52:54:04 and somehow,

we incorporated

03:52:56:24 the Asian tradition

of shadow puppetry,

03:52:57:29 and before we knew it,
03:53:00:05 we had this huge,
elaborate production

03:53:01:08 that the kids had put on,
03:53:02:29 and this all came about
03:53:04:17 just because of

these free tickets

03:53:08:03 that we almost turned down.

and the kids then wrote a parody
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03:53:43:07

03:53:46:27

03:53:49:11

03:53:51:10

03:53:54:00

03:53:56:17

03:53:58:09

03:54:04:02

03:54:06:07

03:54:08:29

03:54:12:04

03:54:16:04

03:54:19:08

03:54:23:10

03:54:26:06

03:54:28:13

03:53:09:15 We went to a mill.
03:53:11:25 In North Carolina, there are
a lot of textile mills,

03:53:14:04 and we actually

were studying

03:53:18:27 the industrialization period
in America's history,

03:53:21:10 and | was trying to get

the kids, the students,

03:53:23:20 to make machines

with their body,

03:53:26:01 and they were having

a really hard time

03:53:27:27 making that connection,
03:53:29:12 so we went to a mill,
03:53:33:10 and we observed

the automated, crunching,

03:53:37:28 noisy kind of environment,
and that really translated

03:53:39:26 into an understanding
03:53:41:07 of how children

were being used

03:53:43:05 during the industrialization
of America,

03:53:46:25 and their understanding of that

was so much more enhanced
03:53:49:09 because they had seen
the magnitude of the machines,
03:53:51:08 and they were imagining
what it would be like

03:53:53:28 to be a child

in similar environment,

03:53:56:15 you know, so they could really
speak to social issues

03:53:58:07 that surrounded

the time period,

03:54:04:00 so it was really quite

a good stimulus for that.

03:54:06:05 Our students do
community service,

03:54:08:27 and one of the community service
sites they chose

03:54:12:02 was a nearby

long-term care facility,

03:54:16:02 and one of the things that
the residents enjoy a great deal

03:54:19:06 is listening
to our students sing.
03:54:23:08 And so our students began

by singing songs from the '20s,

03:54:26:04 which was an era that we were
studying in social studies,

03:54:28:11 and so our students

started doing research

03:54:29:29 and using the Web

and so on
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03:55:13:15

03:55:15:11

03:55:16:28

03:55:19:04
03:55:20:16

03:55:22:09

03:55:25:02

03:55:26:08

03:55:29:01
03:55:30:16

03:55:32:04

03:54:31:20
and the lyrics,
03:54:35:14 so it was a great stimulus
for lots of things happening.

03:54:37:16 (Baxley)

One of the things

that's difficult

03:54:39:04 sometimes in the arts
03:54:41:27 is finding the content

of what the kids are gonna do.

to find these songs

03:54:43:21 The biggest question

a lot of kids have:

03:54:45:06 you can present

a design problem,

03:54:47:04 and they'll freeze up

and look at the paper

03:54:48:22 and say, "l don't know

what to paint"

03:54:50:01 or "l don't know what to draw;"
03:54:51:14 "I don't know where to start."
03:54:55:08 And finding places like that
and people like that

03:54:58:21 in their local environment

is a starting point.

03:55:01:20 It provides them

that initial push,

03:55:05:26 the initial idea that can get

them interested in researching,

03:55:07:25 that made them want

to go back and research.

03:55:09:20 If you had started

the class out saying,

03:55:11:15 "Okay, we're gonna look
at the internet,

03:55:13:13 "and we want you to find
a song from the '20s.

03:55:15:09 "l want you to find out
everything you can

03:55:16:26 "about this song

from the '20s,

03:55:19:02 "and then we're gonna go

to the nursing home over here,

03:55:20:14 and we're gonna sing it."
03:55:22:07 They would've looked at you
like, "Okay."

03:55:25:00 (Hoffman-Dachelet)

And that's really
the crux of the matter.

03:55:26:06 We ask students

to make art

03:55:28:29 and to create out of

their own experiences,

03:55:30:14 but so many of my students
03:55:32:02 haven't had

a lot of experiences.

03:55:34:11 They don't have a rich
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and varied background of life,

03:55:35:23 and they're young.
03:55:39:00 And so sometimes,

it's perfectly valid

03:55:41:05 to just take them out

to have an experience.

03:55:43:12 And it doesn't have to
directly relate to the art.

03:55:45:14 It can just be something
03:55:46:23 rich and wonderful.
03:55:48:16 Then you come back,
and you say,

03:55:50:04 "All right, now,

what did you learn?

03:55:51:06 "What did you feel?
03:55:53:25 "How did you feel

about that?

03:55:56:05 What do you want to say
about that to the world?"

03:55:58:23 Then that's when

the great art comes.

03:56:11:07 In this program, we've explored
arts integration

03:56:13:14 through several types

of collaborations.

03:56:16:06 We've seen how teachers can

benefit from working together,

03:56:18:09 from working

with visiting artists,

03:56:20:25 and from drawing

on community resources.

03:56:22:17 In our next program,
03:56:24:27 we'll look at the different
roles that students take on

03:56:27:07 as part

of the artistic process.

03:56:31:10 For Connecting With the Arts,
I'm Reynelda Muse.

03:56:42:01 [lighthearted music]

03:56:50:00 88§



