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Workshop 5

Teaching Writing as a Process

In this session, you will investigate and apply research-based principles on writing instruction in early literacy.

Learning Goals 
At the end of this session, you will better understand:

• characteristics of effective writing instruction

• components of the writing process

• formats for writing in K–2 classrooms

• writing as an integral part of all curriculum areas

Factors Related to This Session
• Background knowledge

• Phonic skills and vocabulary

• Revisions and editing skills

• Understanding writing conventions

• Understanding writing genres and purposes

Materials Needed for This Session
Participants: The Writing Instruction Chart you completed for homework (see Session Preparation) and your
Handbook for Effective Literacy Practices.

Facilitator: Copies for each participant of Teaching Writing Lecture Posters (pages 125-127).

For very young writers ... the opportunity to plan, to rehearse, to share what they’re going to write before they
write it, can be a critical step in the writing process. —Jeanne R. Paratore
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Video Summary
The video for this session examines how to teach writing as a process. Dr. Jeanne R. Paratore begins her lecture by
distinguishing between the different forms of writing and the various purposes for writing. She reviews the stages
of the writing process and outlines the classroom practices that develop students’ writing. The workshop partici-
pants then watch and discuss two sets of classroom excerpts showing writing instruction in grades K–2. Following
their discussion, they analyze their own instructional practices for teaching and managing their writing programs.

Session Preparation
To prepare for the workshop session, you will tap your prior knowledge, read two articles on writing instruction,
and review important terms.

1. What do you already know?
Copy and complete the Writing Instruction Chart (page 124).

Assignment: Save your Writing Instruction Chart to update and revise throughout the session.

2. Read these articles:
Bromley, K. “Building a Sound Writing Program.” In Gambrell, L., et al., eds., Best Practices in Literacy Instruction,
2d ed., 152–174. New York, N.Y.: Guilford Press, 1999.

Fletcher, R., and J. Portalupi. Writing Workshop: The Essential Guide, 1–33. Portsmouth, N.H.: Heinemann, 2001.

These readings are available as downloadable PDF files on the Teaching Reading K–2 Workshop Web site. Go to
www.learner.org/channel/workshop/readingk2/.

FACILITATOR’S NOTE: Be sure that everyone has access to these readings.
You may want to have a few copies available for those without Internet access.

3. Review these important terms:
Review the following definitions found in the Glossary in the Appendix: Author’s Chair, composition, independent
writing, interactive writing, invented spelling, journal writing, mini-lesson, scaffolded instruction, writing process,
and Writers’ Workshop.

4. Revise your chart:
Return to your Writing Instruction Chart. Add any new thoughts, ideas, or questions based on the readings and
review of important terms.

Before You Watch
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FACILITATOR’S NOTE: When the workshop session begins, you may want to spend a few minutes 
reviewing the readings and the Writing Instruction Chart to prepare for watching the video.

FACILITATOR’S NOTE: Hand out the Teaching Writing Lecture Posters.

Lecture
Throughout the session, questions are posed to guide you through the topic. If you are working in a group, dis-
cuss your responses; if you are working alone, reflect on them in your journal.

In this section, you will watch Dr. Paratore’s lecture on teaching writing as a process.

As you watch the lecture, use the Teaching Writing Lecture Posters to note important information.

Video Segment: Dr. Paratore’s Lecture (approximate times: 2:55–11:15):
Find this segment approximately 2 minutes and 55 seconds after the begin-
ning of the video. Watch for about 8 1/2 minutes. Use the video image at left
to locate where to begin viewing.

In this video segment, Dr. Paratore reviews the principles of effective writing
instruction. The lecture focuses on writing as a process and Writing Work-
shop practices that support the process.

An accompanying lecture transcript is also available as a downloadable 
PDF file on the Teaching Reading K–2 Workshop Web site. Go to
www.learner.org/channel/workshops/readingk2/.

At the end of the lecture, review your notes and consider these questions:

• When do students write without using the full writing process?

• What stages of the writing process do your students find most difficult: planning, drafting, revising, or
editing?

• When do you assign topics for students to write about? When do you have students choose their topics?

• How do you support your students as they move through the writing process?

Video Segment: Questions and Concerns (approximate times:
11:15–13:53): Find this segment approximately 11 minutes and 15 seconds
after the beginning of the video. Watch for about 2 1/2 minutes. Use the
video image at left to locate where to begin viewing.

Following the lecture, the workshop participants discuss their questions and
concerns about teaching writing.

Now return to your Writing Instruction Chart. Add any new questions or challenges that have come from watching
the video segment.

Watch the Video



Workshop 5 - 110 - Teaching Reading K–2 Workshop

Classroom Excerpts
In this section, you will relate Dr. Paratore’s lecture and the readings to teaching practices in classroom excerpts.

Video Segment: Kindergarten Classroom Excerpts (approximate times:
13:55–25:11): Find this segment approximately 13 minutes and 55 seconds
after the beginning of the video. Watch for about 11 1/2 minutes. Use the
video image at left to locate where to begin viewing.

Observe two kindergarten classes during writing time. As you watch, pay
close attention to how the teachers prepare students to write and support
them as they draft and revise text.

After watching the classroom excerpts, consider these questions:

• How was the writing instruction of both teachers similar? How was it different?

• What was the purpose of asking children to label their pictures before writing?

• How did John Sinnett address individual needs within his whole-class setting?

• How did Cindy Wilson enable students in the class to support each other in their writing?

Discussion
In this section, you will watch the workshop participants discuss the classroom excerpts.

Video Segment: Discussion (approximate times: 25:15–35:35): Find this
segment approximately 25 minutes and 15 seconds after the beginning of
the video. Watch for about 10 1/2 minutes. Use the video image at left to
locate where to begin viewing.

Following the kindergarten classroom excerpts, the workshop participants
discuss the lessons. Compare your ideas with theirs.

After watching the workshop participants’ discussion, consider these questions:

• Several workshop participants commented on John Sinnett’s modeling of the writing process. Some believed
he could have made his writing more visible to the students, while others believed he was modeling the
process, not the product. What do you think? How did you perceive his purpose for this lesson?

• Participants discussed the various teaching strategies demonstrated for supporting students in their plan-
ning. What ways have you assisted children as they prepare to write? How do you decide how much support
children will need?

• What might you do differently after watching these classroom excerpts?

Watch the Video, cont’d.
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More Classroom Excerpts
In this section, you will relate Dr. Paratore’s lecture and the readings to teaching practices in classroom excerpts.

Video Segment: Grades 1 & 2 Classroom Excerpts (approximate times:
35:40–44:45): Find this segment approximately 35 minutes and 40 seconds
after the beginning of the video. Watch for about 9 minutes. Use the video
image at left to locate where to begin viewing.

Now you will observe a first-grade and a second-grade classroom during
writing time. Each teacher focuses on the steps in the writing process, but
uses different methods to teach and support their children.

After watching the classroom excerpts, consider these questions:

• How did each teacher address individual needs of students during writing instruction?

• How did the students in these classrooms support each other in their writing?

• What was accomplished in Becky Pursley’s editing group?

• What was accomplished in Martha Duran-Contreras’s teacher-student conference?

• How will you apply what you viewed in your own teaching?

Optional Viewing (approximate times: 44:50–49:48): Find this segment
approximately 44 minutes and 50 seconds after the beginning of the video.
Watch for about 5 minutes. Use the video image at left to locate where to
begin viewing.

You may want to watch the workshop participants’ discussion.

Watch the Video, cont’d.
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Extend Your Knowledge 
In this section, you will expand your understanding of writing instruction by comparing the ideas from the work-
shop video with passages from various publications. Read and respond to the ideas presented as they relate to
your own teaching practices.

Teachers in grades K–2 plan writing instruction by reflecting on the purposes for writing, the forms of writing, the
needs of their students, and the assistance required to develop students’ writing skills. While this session focuses
on the process of writing and Writers’ Workshop, other forms of writing occur throughout a typical day in grades
K–2 to foster writing development. Young children write each day to reflect on their own experiences, in response
to literature, to construct stories, and to communicate and document ideas.

Read the following passage and guidelines that promote both process writing and informal writing.

School offers many opportunities for both formal and informal writing. In recent years, a particular approach
to teach writing—the process approach—has been widely explored, and recent evidence (National Center for
Educational Statistics, 1996) indicates that students in classrooms that include more elements of the process
approach indeed become better writers than those in less process-oriented classrooms. We think this evidence
is convincing, and we strongly endorse the process approach as a method of teaching writing. However, a good
deal of the writing students do in relation to their reading is less planned, less lengthy, less polished, and less
formal than that for which the process approach is appropriate. As Gail Tompkins (1996) has pointed out, effec-
tive reading teachers give students plenty of opportunities to do both process writing and informal writing.

Guidelines for Creating a Positive Writing Environment
• Establish a predictable writing time.

• Provide opportunities to write throughout the day in all the subject areas for a variety of purposes and
audiences.

• Create a writing center equipped with writing necessities—writing materials, dictionaries, a thesaurus,
and books on the writer’s craft.

• Stock the classroom library with texts in a variety of genres—magazines, picture books, biographies,
informational books, novels, beginning chapter books—that reflect a wide range of interests and read-
ability levels.

• Read aloud quality literature—fiction, nonfiction, and poetry.

• Guide students to write about topics that are important to them—writing that has a genuine purpose
and a real audience.

• Model writing forms and techniques.

• Provide direct instruction on matters of mechanics—grammar, usage, spelling, and punctuation—and
the writer’s craft—dialogue, characterization, voice, engaging beginnings, and so on—as the need arises.

• Provide students with guidance and constructive feedback.

• Become a writer yourself, and share with your students your writing and the struggles you experience in
writing.

Examine the Topic

Passage and guidelines are from Graves, M. F., C. Juel, and B. B. Graves, Teaching Reading in the Twenty-First Century.
Published by Allyn and Bacon, Boston, MA. Copyright © 2001 by Pearson Education. Adapted by permission of the
publisher.
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• Provide opportunities for students to share their writing with their peers and receive constructive feed-
back from them.

• Consider background knowledge (general store of information on a topic), prior experiences with
writing, and models of literacy students have been exposed to at home. —Adapted from Graves, M. F., C.
Juel, and B. B. Graves, Teaching Reading in the Twenty-First Century, 413–414. Boston, Mass.: Allyn and
Bacon, 2001.

Apply Guidelines to a Classroom
In this section, you will explore an activity to better understand the Guidelines for Creating a Positive Writing 
Environment.

In all curriculum areas, teachers provide opportunities for students to learn and communicate their ideas by
writing. Children improve their writing skills by recording their own experiences and responding to classroom
activities.

The activity Apply Guidelines to a Classroom uses the guidelines to analyze classroom writing activities.

Examine the Topic, cont’d.

Try It Online! Apply Guidelines to a Classroom can be explored as an
Interactive Activity. Go to the Teaching Reading K–2 Workshop Web site
at www.learner.org/channel/workshop/readingk2/.
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Apply Guidelines to a Classroom

Page 1

Guidelines for Creating a Positive Writing Environment

Writing Routine

• Establish a predictable writing time.

• Plan for writing throughout the day,  

   in all subject matters.

Writing Environment

• Create a well-stocked writing center. 

• Stock the classroom library with 

   varied texts.

Writing Opportunity

• Guide students to write about topics  

   that are important to them.

In this activity you will read two sets of descriptions, one of a kindergarten classroom and  
the other, a second-grade classroom. Identify which of the following Guidelines for Creating a  
Positive Writing Environment are best represented in each classroom example. 

Writing Instruction

• Read aloud quality literature.

• Model writing forms and techniques.

• Provide direct instruction on matters      

   of mechanics and the writer’s craft.

• Provide guidance and constructive 

   feedback.

Sharing Writing

• Become a writer yourself and share  

   your struggles with writing.

• Provide opportunities for students  

   to share their writing. 

Adapted from Graves, M. F., C. Juel, and B. B. Graves. Teaching Reading in the Twenty-First Century, 413-414.  

Published by Allyn and Bacon, Boston, MA. Copyright © 2001 by Pearson Education. Adapted by permission of the publisher.
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Page 2

Read the descriptions and check off which guidelines are best represented in the classroom  
example. Then compare your answers to the sample answers on page 4.

Kindergarten
Jim St. Clair explores the properties of sand and water with his kindergarten class. 
Later he works with Thalia to help her write about the experiment.

Jim St. Clair: "We try to spend a lot of time talking 

about what we're reading. We also try and think about 

the things we do; the sand being an example. When 

they go to the sand table, by and large they're making 

sand castles. But we can begin to extend their thinking 

by doing things like observing what they did, observing 

how the sand holds together -- when it has water, when 
it doesn't."

Jim St. Clair: (talking to small group) "But remember 

how we're trying to write something about sand?"  

Thalia: (describing her picture) "This is the machine…. 

This is my Mom…These are my clothes. I forgot to  

draw me."

Jim St. Clair: (looking at Thalia's picture) "Is that the 

sand? Is that a sand castle?"

Thalia: (writing) "I went. Wh…Wh…"

Jim St. Clair: "Leave a space. I went…to"

Thalia: "To…to…the number?"

Jim St. Clair: "No. Not the number. It's a word"

Thalia: "Tee"

Writing Routine

Writing Instruction

Writing Environment

Sharing Writing

Writing Opportunity
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Page 3

Read the descriptions and check off which guidelines are best represented in the classroom  
example. Then compare your answers to the sample answers on page 4. 

Second Grade
Every Monday Stacey Soto's second-grade class writes about their weekend. William reads his  
entry about a weekend party. 

Stacey Soto: "Every Monday they write about their 

weekend. It's something they own, it's their history. 

When they write about their weekend, they have to 

give it a rating: 4 being spectacular, 1 being not so 

good. So it teaches them how to differentiate so that 

when we see their writing and we say to them, 'This is a 

three,' that means it's very good: it's not bad, but 

it's not spectacular."

Stacey Soto: "Conferencing with them is the number 

one way that they can learn because we're right there 

to help them, to show them."

Stacey Soto: (listening to William read his journal) 

"That's one of our words from this weekend. And 

what's that letter? Remember like 'other'…'Another'."

Stacey Soto: "William puts a lot of details in. We've 

really been working on vivid vocabulary and using 

interesting words, so the reader doesn't get bored. 

And he's meeting every single goal more than I had 

anticipated."

Writing Routine

Writing Instruction

Writing Environment

Sharing Writing

Writing Opportunity
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Page 4

Here are sample answers for the guidelines best represented in the kindergarten and second-grade  
classroom examples.

Kindergarten Sample Answers

Second-Grade Sample Answers

Writing Routine

Writing Instruction

Writing Environment

Sharing Writing

Writing Opportunity

Teachers plan writing 
activities in all subject 
matters, such as a response 
to the science experiment.

Small writing groups allow 
the teacher to monitor 
students closely and  
provide direct instruction 
when needed.

Students write at well- 
stocked work centers with 
accessible materials.

Although writing in  
response to the sand 
experiment, students  
are able to expand 
their writing to their own 
experiences with sand.

Writing Routine

Writing Instruction

Writing Environment

Sharing Writing

Writing Opportunity

Weekend Journals  
establishes a weekly 
writing activity.

Teachers are able to  
give each student direct 
instruction and address 
specific mistakes. 

Weekend Journals allow 
students the freedom to 
write about their own 
experiences and topics 
that are important to 
them.

© 2003 WGBH Educational Foundation.
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After exploring the classrooms, consider these questions:

• What was the purpose of the writing activity?

• What else might you have done during this writing time? How might you encourage the students to take their
writing through the writing process?

Analyze Your Teaching
In this section, you will analyze your own teaching practices and share your knowledge with teachers of other
grade levels.

If you are working alone or with teachers from the same grade-level, join Channel-Talk, the email discussion
group, to share your ideas with teachers from other grades.

Summarize a writing lesson you have taught. Include a description of the lesson, its purpose, writing format, and
specific student outcomes. Then analyze this lesson by answering the following questions:

• How did this lesson support the curriculum?

• How did you confer with students to address their individual needs?

• How did instruction reflect the research principles presented in the lecture and the readings?

Use your notes on Dr. Paratore’s lecture, your Writing Instruction Chart, and other activities to complete this
assignment.

In order to understand the continuum of writing development across grades K–2, share your lesson analysis with
teachers of other grade levels.

• What was similar about your lessons?

• What was different? Why?

• How does instruction differ from kindergarten through second grade?

Assignment: Submit your writing lesson summary.

Examine the Topic, cont’d.
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Reflect on Your Learning
In this section, you will review and complete your notes on writing instruction.

Review the notes you have taken during this session. Return to the Writing Instruction Chart you completed in
Session Preparation. Add any new ideas and insights about teaching writing on your chart. Use your revised chart
and the following questions to reflect on the ideas presented in this session. In a paragraph, respond to the fol-
lowing questions:

• Has your view of writing instruction changed? How?

• What questions were answered during the session?

• What teaching practices did you observe or read about that you will implement in your classroom?

• What questions or issues do you still have?

• What will you continue to do in your instruction?

Assignment: Submit your written reflection.

Put It Into Practice

Choose Activities 
In this section, you will apply what you have learned to your own teaching. The three activities are designed to
assist you in developing resources for your writing instruction. Choose one or more of the activities from the list
below.

Activity 1: Assess Your Writing Program
Review your current writing instruction, then implement new writing routines from ideas generated by the
workshop participants.

Activity 2: Develop a Mini-Lesson 
Identify topics for writing instruction and develop one into a mini-lesson.

Activity 3: Create a Handbook 
Collect literacy resources for each workshop session in a Handbook for Effective Literacy Practices.

Wrap Up
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1. Assess Your Writing Program
In this activity, you will review your current writing instruction and develop new practices you would like to 
implement.

• Copy the Planning for Writing Workshop form (page 128).

• List your classroom routines and strategies that:

• foster a love of writing time

• encourage children to take risks in writing

• help teachers manage the volume and review of children’s writing

Think about their purposes. Next, watch the workshop participants discuss how they prepare for Writing Workshop.

Video Segment: Writing Workshop (approximate times: 49:55–56:52): Find
this segment approximately 49 minutes and 55 seconds after the beginning
of the video. Watch for about 7 minutes. Use the video image at left to locate
where to begin viewing.

FACILITATOR’S NOTE: Show the clip before the end of the session,
or loan out the tape for participants to watch.

After watching the discussion, revise your Planning for Writing Workshop form. Add any new routines and strate-
gies you would like to incorporate into your writing program.

Consider the following questions:

• How will you incorporate these new ideas into your existing program?

• What support will you need to successfully implement these new practices?

Assignment: Submit your completed Planning for Writing Workshop form and a written response to the 
questions.

2. Develop a Mini-Lesson
In this activity, you will identify and develop specific topics for mini-lessons in writing.

In a mini-lesson, you teach students something important about writing and demonstrate an aspect of the writing
process; however, mini-lessons are not all “telling.” Effective mini-lessons are interactive, with students con-
tributing ideas and examples (Fountas and Pinnell, Guiding Readers and Writers Grades 3–6, 66). Create a list of
topics for mini-lessons that will address your students’writing needs either as a whole class or as small groups. You
may want to categorize topics like:

• Writing process: e.g., how to effectively plan, draft, edit, and revise writing

• Writing conventions: e.g., spelling, punctuation, capitalization, sentence structure, and paragraphs

• Writing time management: e.g., using writing resources and Writing Workshop procedures

Put It Into Practice, cont’d.
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From your list, identify a topic to develop into a mini-lesson.

Copy the Lesson Plan Template (page 129) and use it to develop the mini-lesson. Make sure your mini-lesson
addresses how you will:

• introduce and model the routine

• provide for students’ guided practice

• plan for independent application

Assignment: Submit your mini-lesson.

3. Create a Handbook
In this ongoing activity, you will collect literacy resources in a Handbook for Effective Literacy Practices (see page 6)
to use in your classroom.

Today, you will create a section focused on writing instruction. Include resources you already use and plan to use
in the future. Place them in the section for Teaching Writing as a Process. You may want to include:

• the Planning for Writing Workshop form developed in Activity 1

• the list of writing mini-lesson topics created in Activity 2

• specific lessons in writing you have taught, or you planned in Activity 2

• graphic organizers for planning and drafting writing in response to reading

• a list of books for read-aloud to stimulate student writing

• management procedures for writing time

• questions to use in teacher-student conferences

• editing and revision checklists for teachers and students

Assignment: Submit a copy of your completed Handbook at the end of the workshop series. Idea: Do this
activity with your colleagues to create a comprehensive collection of resources and instructional plans.

Put It Into Practice, cont’d.
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If you are taking this workshop for credit or professional development, submit the following assignments for 
session 5: Teaching Writing as a Process.

1. Session Preparation 
Complete the Writing Instruction Chart.

2. Analyze Your Teaching
Summarize and analyze a writing lesson you’ve taught.

3. Reflect on Your Learning
Review and complete your notes. Write a final reflection on the session.

4. Assess Your Writing Program 
Review your writing program and develop new practices to include in your writing instruction.

5. Develop a Mini-Lesson
Design a mini-lesson centered on a writing topic.

6. Create a Handbook
Submit a copy of your completed Handbook at the end of the workshop series.

For Next Session
Go to session 6: Before You Watch. Review the Video Summary and complete the Session Preparation activities.

Assignments
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