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Teaching Reading, K–2 1

We all agree that learning to read is a critical step in a child's education. But teaching children to read is contro-
versial. In classrooms, legislatures, universities, school districts—even courtrooms—there is debate about what
makes a good literacy program. Is phonics the answer? Whole language? A mix of both?

Amid the controversy, it can be difficult to know how to approach literacy instruction. In developing this video
library, we focused on "what works" by featuring the instruction of exemplary teachers who, year after year, suc-
cessfully teach students to read. Collectively, these teachers represent a range of teaching styles and practices.
Each teacher's instruction, crafted to meet the needs of students, blends the best from different approaches.
These teachers show, by way of example, that there is not one way to teach reading.

As you watch the videos, use the Observational Checklist (page 128 in the Appendix), to help you focus on impor-
tant aspects of a literacy classroom. The Literacy Teaching Practices (page 4) require varying levels of teacher sup-
port, from more (as in read-aloud) to less (as in independent reading). Each practice addresses one or more of the
Essential Components of Literacy Development (page 2), which we've adapted from the findings of the National
Reading Panel.

Lens on Literacy



2 Teaching Reading, K–2

These components are listed in order of development, from beginner to more advanced.

Oral Language: A fundamental element of literacy is the development of oral language. Teachers encourage stu-
dents' language development through informal and guided conversation, by asking questions and providing
opportunities for students to explain their learning or thinking. Teachers model and discuss vocabulary and
formal English grammar while reading, writing, or sharing experiences, without correcting or evaluating students'
speech patterns.

Phonological Awareness: Developing literacy requires an awareness that the spoken language can be taken
apart in many different ways: sentences broken into words, words divided into syllables (sis/ter), and syllables
divided into smaller, individual sounds (phonemes) such as /c/ /a/ /t/. Words can also be separated into onsets and
rimes /c/ /at/. Phonological awareness includes knowledge of rhyming, alliteration (hearing similarity of sounds,
as in "Peter Piper picked a peck of pickled peppers"), and intonation.

Phonemic Awareness: Phonemic awareness is one small part of phonological awareness. Spoken words are
made up of individual sounds (phonemes) that can be heard and manipulated. For example, the word for has
three phonemes, help has four; cane has three phonemes, as does same or make. Phonemic awareness activities
include listening for, counting, and identifying distinct sounds (not letter names); hearing, matching, adding,
chopping off, or rearranging sounds; and separating or blending sounds to make words. Phonemic awareness can
be taught explicitly or indirectly through games, manipulative activities, chanting, and reading and singing songs
and poems.

Word Study: Word study includes both vocabulary/concepts and word identification/phonics.

Phonics: Sometimes referred to as sound/symbol connections, or graphophonics, phonics is the understanding
of how letters or spelling patterns (graphemes) represent sounds of speech (phonemes). It involves awareness of
the sounds of individual letters or letter combinations. Phonics requires the understanding that sounds can be
blended to make a word, and a mastery of some rules about certain sound patterns. Phonics can be taught in
many ways. All learners do not require the same amount or sequence of phonics instruction. Phonics should be
balanced with instruction on language and meaning. A student may be able to sound out a word, but not under-
stand its meaning. In order to read with accuracy and understanding, words to be read must be part of a student's
oral language.

Word Identification: This refers to the strategies or skills readers use to figure out words when reading and
spelling. In this video library, word identification includes phonic analysis, structural analysis, context clues, sight
word recognition, use of configuration, and picture clues.

Strategies readers use to identify words include:

• Recognizing or identifying whole words that follow irregular spelling patterns (sometimes called "sight words"),
like have, their, or of; recognizing high-frequency words that appear in early texts, like and, for, and this.

• Using configuration clues. Sometimes the distinct shapes of words can help readers figure them out.
Elephant is a long word, and unusual in its shape; up is a little word. Because many words have the same
shape, readers cannot rely solely on configuration.

• Recognizing the formation of words (also called morphology or structural analysis). Beginning readers
need to be taught to identify and understand the meaning of word parts—roots, prefixes, and suffixes. For
example, begin with simple words such as play and play-ing, and then move to more complex words like
agree and dis-agree-ment.

• Using context clues. Good readers think about the meaning of what they are reading and use their under-
standing of the surrounding words, sentences, or even paragraphs to help them read an unfamiliar word.

• For English language learners, using cognates, words that are similar in two languages. Sometimes this
strategy needs to be explicitly encouraged, as English language learners may not use cognates spontaneously.

Essential Components of Literacy
Development
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Composition: The process of "arranging ideas to form a clear and unified impression and to create an effective
message" is composition (The Literacy Dictionary, IRA, 1995, p. 38). In this video library, teachers help young writers
develop and write down their ideas to convey a message to an audience. Purposes for writing include describing,
sharing feelings and thoughts, expressing opinions, and creating a story or narrative.

Comprehension: Finding and constructing meaning in a text is the reason for reading. If readers can read the
words but do not understand what they are reading, they are not really reading. Comprehension comes from
engaging with ideas and constructing a sense of the whole. Students who are good at monitoring their compre-
hension know when they understand what they read and when they do not. Research shows that instruction,
even in the early grades, can help students become better at monitoring their comprehension and developing
strategies to build understanding. Explicit modeling and instruction can help students be aware of what they do
understand; identify what they do not understand; and use appropriate "fix-up" strategies to resolve problems in
comprehension.

Teachers build students’ comprehension by predicting, asking questions, helping students access background
knowledge, and making connections during read-alouds, shared reading, or in guided-reading groups. (Adapted
from Put Reading First, The Partnership for Reading, 2001, pp. 48-49.)

Vocabulary: Vocabulary encompasses the words we must know to communicate effectively, including oral or
reading vocabulary. Oral vocabulary includes words we use when speaking or words we recognize when listening.
Reading vocabulary includes words we recognize or use in print. Students learn the meanings of most words indi-
rectly through their experiences and conversations with each other and adults in school and their communities.
They also develop vocabulary as they read on their own and listen to adults read aloud. In this video library,
teachers help students develop reading and oral vocabulary during read-alouds or shared and guided reading,
and other carefully designed activities. (Adapted from Put Reading First, pp. 34-35.)

Fluency: Fluency is the ability to read text accurately and quickly. During silent reading, fluent readers recognize
words automatically and group them so they can understand what they read. Fluent readers do not concentrate
on decoding words. Instead they focus their attention on what the text means. In short, fluent readers recognize
and comprehend words at the same time and their reading is effortless and expressive. Shared reading with the
teacher and classmates, and repeated readings of text, as in Readers' Theater, help beginning readers develop flu-
ency. (Adapted from Put Reading First, pp. 22 and 24.)

Automaticity: Fast, effortless, and accurate word recognition grows out of repetition and practice. Automaticity
does not refer to reading with expression or evidence of comprehension. Games and activities using lists of high-
frequency words, personal word lists, and word walls help students develop automaticity. Automaticity allows a
student to concentrate more on other aspects of reading, such as comprehension. (Adapted from Put Reading
First, pp. 22 and 24.)

For further reference:

Armbruster, B. B., F. Lehr, and J. Osborn. Put Reading First: The Research Building Blocks for Teaching Children To Read.
Jessup, Md.: National Institute for Literacy, 2001.

Harris, T. L., and R. E. Hodges. eds. The Literacy Dictionary. Newark, Del.: International Reading Association, 1995.

Savage, J. F. Sound It Out: Phonics in a Balanced Reading Program. Boston, Mass.: McGraw Hill Higher Education,
2001.

Vacca, J. L., R. T. Vacca, and M. K. Gove. Reading and Learning To Read. 4th ed. Boston, Mass.: Addison Wesley, 2000.

Yopp, H. K., and R. H. Yopp. "Supporting Phonemic Awareness Development in the Classroom." The Reading
Teacher 54, no. 2 (2000): 130-143.

Zarillo, J. J. Ready for RICA: A Test Preparation Guide for California's Reading Instruction Competence Assessment.
Upper Saddle River, N. J.: Prentice Hall, 2002.

Essential Components of Literacy
Development, cont’d.



4 Teaching Reading, K–2

These practices are listed in order of independence on the part of the student, from less to more, first for reading, then
for writing.

Read-Aloud: In read-aloud, the teacher reads to the whole class, building on students' existing skills while intro-
ducing different types of literature and new concepts. Read-aloud models fluent and expressive reading, develops
comprehension and critical thinking strategies—including the ability to make connections, visualize stories, and
formulate questions—and builds listening skills. A read-aloud can be conducted without interruption or the
teacher can pause to ask questions and make observations.

Shared Reading: In shared reading, the teacher leads the class in reading or chanting a text—a book, poem, or
message on a chart—that is often enlarged for the whole class to see. Shared reading allows students to observe
the reading process and to practice reading strategies or concepts in the safety of a group. The same enlarged text
is read and reread several times over a few days. Initially the teacher takes the lead, and then gradually pulls back
as students progressively master the text. In each reading, children are encouraged to focus on or discover new
concepts about print (see page 6).

Guided Reading: In guided reading, the teacher guides small groups of students in reading short, carefully
chosen texts in order to build independence, fluency, comprehension skills, and problem-solving strategies. The
teacher often begins by introducing the text and modeling a particular strategy. Then students read to them-
selves in quiet voices as the teacher listens in, noting strategies and obstacles, and cuing individual students as
needed. Students then discuss content and share problem-solving strategies. Guided-reading materials usually
become increasingly challenging and are often read more than once. The teacher regularly observes and assesses
students' changing needs, and adjusts groupings accordingly. Guided reading allows a teacher to provide dif-
ferent levels of support, depending on the needs of the students.

Guided Reading/Instructional Reading Level: At the guided reading/instructional reading level, students read
with some classroom instruction and teacher support, and approach new texts with some independence.
Although criteria vary, 95% word-identification accuracy and 60% to 70% comprehension are typical standards for
judging whether a student is reading at this level.

Independent Reading: In independent reading, students read books on their own, exploring different kinds of
texts and applying new learning. Students should be able to read these books easily, without assistance. In this
video library, students often choose their reading materials, but independent reading can be organized by leveled
book baskets or recommendations from the teacher. Teachers confer individually with students during inde-
pendent reading or model their own silent reading. Independent reading is sometimes called DEAR (Drop Every-
thing and Read) or SSR (Sustained Silent Reading).

Independent Reading Level: At the independent reading level, students read with little or no support from the
teacher and independently solve problems while reading for meaning. Although criteria vary, 95% to 100% word-
identification accuracy and 80% comprehension are typical standards for judging whether a student is reading at
this level.

Interactive Writing: In interactive writing, the teacher helps groups of students compose and write text together,
usually on large chart paper. With guidance from the teacher, individual students take turns writing, as classmates
offer ideas and suggestions. Students practice writing strategies and skills modeled by the teacher, including
letter formation, phonemic awareness and phonics, and concepts about print. Interactive writing is sometimes
called "sharing the pen."

Independent Writing: In independent writing, students write about literature or other topics on their own. In this
video library, students write and illustrate creative stories or journal entries on topics of their own choosing. Often
followed by a time to share written work with a partner or with the whole class, independent writing allows stu-
dents to be recognized as authors and to receive feedback.

Literacy Teaching Practices



Teaching Reading, K–2 5

Physical Space: Physical space refers to the arrangement of the classroom (furniture and wall space) and the
organization of materials that support literacy and encourage independence in students. The classroom arrange-
ment can encourage varied encounters with print and facilitate large and small group conversations (in a library
area, comfortable reading spaces, meeting area with easel, or literacy centers). The wall space can display attrac-
tive, organized, environmental print that reflects students' lives and backgrounds. Placing students' artwork and
writing on the walls gives students ownership in their classroom. Reading and writing materials can be arranged
to be inviting and accessible.

Materials and Tools: Materials and tools are the objects and print materials used to engage students in literacy
activities. Examples include word walls that foster word recognition and correct spelling; an attendance chart that
builds name recognition and initial letter identification; work boards or job charts that allow students to move
independently through tasks; enlarged poetry or other charts that model reading strategies and encourage inde-
pendent practice; pointers for reading that help students attend to and build concepts about print; and stamp
pads and letter cubes that help students practice building words.

Techniques and Management Practices: Classroom routines, organizational techniques, and management
practices can establish a productive learning environment that promotes literacy while also encouraging student
independence and community responsibility. Examples include daily attendance using a pocket chart with stu-
dents' names to encourage responsibility for checking in, while building name recognition and letter awareness;
daily morning meetings that provide opportunities for language development and for specific instruction in
reading and writing; classroom jobs; and opportunities for student leadership of daily routines.

Tone and Atmosphere: The tone and atmosphere of a classroom are conveyed through the teacher's voice, word
choice, body language, and physical positioning, as well as through the arrangement of the room and organiza-
tion of classroom routines. The tone and atmosphere can communicate the belief that all students can learn and
are capable of taking responsibility; enthusiasm for all forms of literacy; the clear purpose of each instructional
activity; a clarity of expectations; an appreciation of individual differences; and responsiveness and flexibility. A
teacher sitting next to the students on the floor, or helping shy students communicate their work through draw-
ings are situations that create such an inclusive atmosphere.

Elements of the Classroom Environment
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Concepts About Print: Coined by New Zealand educator Marie Clay, concepts about print (CAP) refers to what
emergent readers need to understand about how printed language works and how it represents language. Suc-
cessful beginning readers develop concepts about print at an early age, building on emergent literacy that starts
before formal schooling.

• Print carries a message. Even when a child "play reads" text using pictures and memory, the child demon-
strates an understanding of this concept, even if she cannot read the words, or reads them backwards or
front to back.

• Books are organized, with a cover, title, and author, and reading in English flows in a particular and consis-
tent direction, left to right and top to bottom. When young students successfully point to or otherwise track
the print as someone reads aloud, they demonstrate their understanding of orientation and directionality.

• Printed language consists of letters, words, and sentences. The emergent reader gradually learns to distin-
guish between these forms, learns the concepts of "beginning" and "end," and understands punctuation
that marks text (e.g., period, comma, and question mark).

• Recognition of matching or upper- and lower-case letters, as well as some common spelling sequences, are
slightly more complex concepts of print mastered by more experienced beginning readers.

Concepts about print can be taught using shared reading of Big Books, enlarged charts and poems, or other kinds
of engaging texts. It can also be taught through interactive writing, language experience dictations, or exploring
print in the classroom environment.

Many teachers use Clay's Concepts About Print assessment tool in late kindergarten or beginning first grade to
assess students' concepts about print.

Cuing Strategies: Used by effective readers to figure out unfamiliar words and to make meaning, cuing strategies
include knowledge of syntax, semantics, words and word meaning, and graphophonics (letter/sound associa-
tions). Teachers can guide students to use cuing strategies by reminding them to ask themselves, "Did it sound
right? Did it make sense? Did the word look right?"

English Language Learner: An English language learner (ELL) is a student who speaks one or more languages
other than English and who is just developing proficiency in English. In this video library, both dual language
learning and careful scaffolding of literacy experiences in English enhance ELL students' learning of oral and
written English.

Invented (or Temporary) Spelling: A child's attempt at spelling a word using what they know about the English
spelling system is referred to as invented or temporary spelling. Invented spelling allows emergent writers to
explore written language and experiment with writing at a very early stage. Early writing is a valuable develop-
mental indicator of the conventional spelling patterns and the sound/symbol relationships the child has internal-
ized. It can be used to help the teacher's instruction. (Adapted from The Literacy Dictionary, p. 128.)

Metacognition: Metacognition is the awareness individuals have of their own mental processes and the subse-
quent ability to monitor, regulate, and direct themselves to a desired end. A student demonstrates metacognition
if she can articulate what strategies she used to read and understand a text. Metacognition helps readers monitor
and control their comprehension on an ongoing basis and adjust their reading strategies to maximize compre-
hension. (Adapted from The Literacy Dictionary, p. 128.) (See Self-Monitor.) 

Miscue: Coined by Ken Goodman in the mid 1960s, a miscue is any departure from the text when reading orally.
Use of miscue instead of error suggests that mistakes are not random, but occur when the reader tries to use dif-
ferent strategies to make sense of text, and emphasizes that not all errors are equal—some errors represent more
highly developed reading skills than others. Miscues can be analyzed to suggest what strategies the reader is
using or lacking, and what kinds of additional instruction might be helpful. (See Miscue Analysis.)

Miscue Analysis: Miscue analysis is a way of closely observing, recording, and analyzing oral reading behaviors
to assess how the reader uses specific cuing strategies, like the use of syntax, semantic information, and grapho-
phonics. The teacher uses a specific code to record actual reading. Miscue analysis is usually done with an unfa-
miliar, longer text, followed by a taped retelling. Scoring and analysis is more complex than with a running record,

Other Important Terms
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and is usually done at a later time. While running records are most often used with beginning readers, miscue
analysis can be used for more advanced readers.

Onset and Rime: Most words and many syllables can be separated into onsets (the initial consonant sound such
as /c/ in cat) and rimes or phonograms (the vowel and letters which follow, such as /-at/). Whole words can be sep-
arated into onsets and rimes, such as /f/ /-or/, as can syllables, such as /tr/ /-ans/ /f/ /-orm/. Some words and syl-
lables have only rimes, such as /on/ or /-ing/.

Print-Rich Environment: A print-rich environment refers to classroom displays of written language—both
teacher-made, student-generated, and published materials—like books, charts, students' work journals, and sto-
ries. A print rich-environment helps students acquire concepts about print as they learn how print is used. Stu-
dents can "read the room." For example, the calendar, lunch menu, list of classroom jobs, or the morning message
all emphasize that print carries meaning. Students can refer to print displays to help their reading and spelling.
(Adapted from Ready for RICA, pp. 27-28.)

Running Record: A running record (RR) is a method for closely observing a student's oral reading of a complete
story or book, or 150 to 300 words excerpted from a longer text. Running records can be taken spontaneously, on
the fly, without advance preparation, using whatever text the student happens to be reading; or they can be taken
using a photocopy of a prepared text. Running records differ from miscue analysis because they are simpler to use
on a day-to-day basis in the classroom.

Running records can be used to assess familiar text for accuracy and fluency. Or they may be used with new texts
to see how the student applies reading strategies. Running records may be taken weekly or monthly to document
growth over time, or periodically (two or three times a year ) as part of an assessment profile to place students in
reading groups or to document progress along specific benchmarks.

To take a running record, the teacher sits close enough to see the text as the student reads aloud and uses a spe-
cial code to mark the precise reading response. Without comment, the teacher marks a check for each word read
accurately and notes any substitutions, omissions, additions, and self-corrections. This process usually takes about
10 minutes, but it may take less time with an emergent reader.

At the end of the reading, the teacher quickly totals the number of miscues and self-corrections, then calculates
the rate of reading accuracy and self-correction. The calculation helps the teacher determine whether reading
material is at an appropriate level and what subsequent texts might be chosen. The teacher can also analyze the
types of miscues made on the RR to understand what reading strategies the child uses and what kinds of addi-
tional instruction might be helpful.

Self-Monitor: Students self-monitor when they pay attention to their own work to make sure that it is clear and
makes sense. During reading, students attend to meaning and use fix-up strategies such as re-reading or reading
ahead to clarify meaning. During writing, students check and reflect on the clarity of the message and on features
of text (words, grammar, and conventions) they need to communicate effectively with an audience. In this video
library, students self-monitor during interactive writing when they discuss and analyze their writing, and during
independent writing when they check for meaning and grammar. Students also self-monitor during shared and
guided reading when they think aloud to share their understanding of a text with the teacher or with other stu-
dents. Self-monitoring is an aspect of metacognition. (Adapted from The Literacy Dictionary, p. 229.)

Word Wall: A word wall is made up of carefully selected and displayed lists or groups of words used by students
to build familiarity with common sight words. They serve as visual scaffolds, provide students with familiar word
patterns to assist them in decoding unfamiliar words, and are useful when students write. Word walls do the 
following:

• build word recognition;

• facilitate word analysis;

• serve as a reference for commonly misspelled words; and

• build vocabulary for a new text or content area.

Other Important Terms, cont’d.
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Word walls are used by students and teachers to see and monitor what has been taught and learned. They are
used for planned instruction and as a resource for unplanned instructional opportunities, or "teachable
moments," that arise unexpectedly during the day. (Adapted from Brabham, E. G., and S. K. Villaume. "Building
Walls of Words." Reading Teacher 54 no. 7, April 2001, pp. 700-702.)

For further reference:

Armbruster, B. B., F. Lehr, and J. Osborn. Put Reading First: The Research Building Blocks for Teaching Children To Read.
Jessup, Md.: National Institute for Literacy, 2001.

Harris, T. L., and R. E. Hodges. eds. The Literacy Dictionary. Newark, Del.: International Reading Association, 1995.

Vacca, J. L., R. T. Vacca, and M. K. Gove. Reading and Learning To Read. 4th Ed. Boston, Mass.: Addison Wesley, 2000.

Zarillo, J. J. Ready for RICA: A Test Preparation Guide for California's Reading Instruction Competence Assessment.
Upper Saddle River, N. J.: Prentice Hall, 2002.

Other Important Terms, cont’d.
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Teaching Reading, K–2: A Library of Classroom Practices takes you to classrooms around the country to docu-
ment the excitement and rigor of learning to read. The video collection captures the dedication, enthusiasm, and
skill of teachers as they do the challenging and rewarding work of teaching reading.

The nine classroom videos and three student case study videos in this video library let viewers observe teachers
and students in real, unscripted classrooms. The viewing activities and background information in this guide (also
available online) provide grist for teacher discussion and reflection.

The secret to success for many excellent teachers is learning from other educators. As Becky Pursley, one of our
featured teachers, explains, "The very best of what I do, I've learned from other teachers." We hope each of these
videos offers you a window into an exemplary classroom and the opportunity to learn from the successful prac-
tice of other teachers.

"I don't often get to go into other teacher's classrooms. If you can show me a video that's going to give me that
moment with another teacher—that's huge!"  —Focus group participant

Teaching Reading, K–2: A Library of Classroom Practices includes:

Overview Video

(1 video, 27 minutes)

An overview of the collection and its components

Classroom Programs

(9 videos, 27 minutes each)

Literacy practices in action

Student Case Studies

(3 videos, 27 minutes each)

Student progress over time

The Library Guide

In print or on the Web—at www.learner.org/channel/libraries/readingk2/

About Teaching Reading, K–2

Video Library Components
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Overview Video
The overview video summarizes the content and the literacy issues of the entire video library. Included in the
overview are clips from the classroom and student case study videos, as well as reflections from teachers and the
project's advisors.

Kindergarten Programs

Becoming Readers and Writers
Kindergarten teacher Sheila Owen's literacy routines gradually develop student independence in reading and
writing activities. Focusing on oral language development, Ms. Owen creates a classroom atmosphere where stu-
dents are "never encouraged to be quiet."

Writer's Journal
John Sinnett emphasizes the three Rs—respect, responsibility, and relationships—in his kindergarten classroom.
Following a careful, step-by-step process, his students write an entry in their journals, beginning with an illustration.

Building Oral Language
In kindergarten teacher Cindy Wilson's classroom, oral language development is a primary literacy focus. The-
matic classroom activities help her students make connections with their own—and each other's—linguistic and
cultural backgrounds.

Thalia Learns the Details (student case study)
At the start of this case study, five-year-old Thalia, a student in a two-way bilingual kindergarten, loves books and
writing, but needs to focus more on the details of the reading process. Over the course of the year, Thalia develops
the pre-reading and writing skills she will need for first grade.

First-Grade Programs

Assessment-Driven Instruction
In her first-grade classroom, Hildi Perez links ongoing assessment to instruction. Ms. Perez's students learn to solve
problems they encounter when reading or writing, and to articulate the strategies they use.

Cassandra Becomes a Fluent Reader (student case study)
Over the course of her first-grade year, seven-year-old Cassandra builds fluency in reading by practicing reading
with the class, in small groups, with a partner, and at home. Cassandra's teacher and mother collaborate to sup-
port her literacy development.

Connecting Skills to Text
Learning to read in Charmon Evans's first-grade classroom is skills-oriented but fun. Ms. Evans plans her phonics
instruction based on ongoing assessments of students' reading and writing skills, and integrates that instruction
into literature activities.

Promoting Readers As Leaders
In Valerie Kostandos's first-grade classroom, students are readers, writers, and leaders who manage their daily rou-
tines. Her explicit teaching helps students reflect on their learning and develop independence.

Video Summaries
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Students Making Choices
First-grade teacher Becky Pursley uses reading and writing workshops to emphasize student choice throughout
her literacy curriculum. Balancing student freedom with a commitment to meeting state standards, Ms. Pursley
uses teachable moments to present skills and concepts.

Second-Grade Programs

William Finds His Base (student case study)
William enters second grade as a struggling reader. His teacher places him in a reading group where he works on
strategies to build understanding. By the end of the year, William has made significant progress. "He went from
not liking reading to liking it and being able to do it," says his mother.

Staying on Topic
Martha Duran-Contreras creates a community of learners in her second-grade class by establishing predictable
routines, mutual respect, and clear expectations. Ms. Duran-Contreras comfortably uses both English and Spanish
to support individual students and to provide explicit instruction.

100 Days of Reading
In Shari Frost's multi-grade classroom, literacy activities have a real-world emphasis. Dr. Frost creates strong con-
nections between language arts and other content areas.

Video Summaries, cont’d.



12 Teaching Reading, K–2

Videos at a Glance

Student Case Studies Teacher Grade

Thalia Learns the Details X X Jim St. Clair Kindergarten

Cassandra Becomes X X X X Hildi Perez First Grade
a Fluent Reader

William Finds His Base X X X X Stacey Soto Second Grade

Classroom Programs Teacher Grade

Becoming Readers and Writers X X X X X X Sheila Owen Kindergarten

Writer's Journal X X X John Sinnett Kindergarten

Building Oral Language X X X X Cindy Wilson Kindergarten

Assessment-Driven Instruction X X X X Hildi Perez First Grade

Connecting Skills to Text X X X X Charmon Evans First Grade

Promoting Readers As Leaders X X Valerie Kostandos First Grade

Students Making Choices X X X X Becky Pursley First Grade

Staying on Topic X X X Martha Duran-Contreras First Grade

100 Days of Reading X X X X Shari Frost First and
Second Grade
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This guide (also available online at www.learner.org/channel/libraries/readingk2/) features pre- and post-viewing
activities and discussion questions to help you use the videos. For each video, the guide includes the following
components:

Video Summary: A short synopsis of the contents of the video.

The Teacher and the Class: Background information on the teacher, the community, and the class to set the con-
text for viewing. Includes quotations from the teacher, a Day at a Glance chart, and details about the teacher's
strategies, philosophy, and professional experiences.

Before Viewing: A series of activities that help you prepare to observe the video, and to become familiar with the
viewing tools, including the Observational Checklist and the KWL Chart.

First Impressions: Questions and activities to use after viewing the video.

Looking Closer: Questions focusing on specific video segments or teacher materials to encourage deeper exam-
ination of specific literacy components or teaching strategies.

Summing Up: Questions to ask at the end of the viewing experience, probing the relationship between what you
saw and your own teaching.

Making Connections: Suggestions for applying and extending what you've seen and discussed, including
reading a relevant article, watching more videos in the Teaching Reading library, and considering which literacy
strategies would work in your classroom.

Selected Resources: Books, articles, Web resources, and other materials used by the teacher or students, or 
recommended as further reading.

Using This Guide
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The following tools, which can be found in the Appendix, will help focus your viewing and reflection on the
videos. Make copies for each video you watch.

Key Questions: Overarching questions that help viewers examine important aspects of a literacy classroom,
including classroom environment, assessment, the diverse needs of learners, and the connection between
reading and writing.

Observational Checklist: A checklist for recording what you see demonstrated in the videos, including the
Essential Components of Literacy Development, the Literacy Teaching Practices, and the Elements of the Class-
room Environment. Each classroom will have some—although not necessarily all—of the practices and compo-
nents listed on the checklist.

KWL Chart: A Know-Wonder-Learn chart for accessing prior knowledge and recording what you already know
and what you would like to learn about the topics in the video. Groups can use the KWL chart to generate dis-
cussion and questions to consider while viewing.

Classroom Strategy Planner: A record of a strategy—or strategies—you would like to try out in your classroom.

Literacy Development Chart: A chart to record your observations of the students' strengths and weaknesses
when watching the student case studies.

How you view Teaching Reading, K–2: A Library of Classroom Practices will depend upon your needs and interests.
You can view all 12 programs, groups of programs, or an individual program. You can organize your viewing by
grade level, teacher focus, or student population. You may choose to follow the guide, step by step, or choose a
particular set of questions and viewing tools. You can view the tapes alone or in a group. Whichever video(s) you
choose to watch and however you choose to watch it, the following suggestions should enhance your viewing:

• Read the Video Summary, The Teacher and the Class, and the Before Viewing sections prior to watching the
video. Use the Video Summary to help you decide if a particular video is going to meet your needs. The
Teacher and the Class will give you some contextual information you may find helpful as you watch the
video. If you are in a study group or running a workshop, you can copy this information for others to read.

• Make copies of the tools you will use before you view and reflect on the video: the Key Questions, Obser-
vational Checklist, KWL Chart, Classroom Strategy Planner, and Literacy Development Chart (for the student
case studies).

• Watch the video once in its entirety. After the first viewing, answer the questions in First Impressions. Then,
watch the selected video segments featured in the Looking Closer section to focus on important teaching
and learning moments in the video. To find these video segments, zero the counter on your VCR when you
see the Annenberg/CPB logo at the beginning of the video, then fast-forward to the image shown in the
guide.

• Extend your viewing by doing some of the activities in Making Connections. Read the suggested article,
watch relevant videos in the collection, or try out a strategy you saw in the video.

Viewing Tools

Viewing Suggestions
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• Classroom teachers—alone, in workshops, or in study groups—to deepen your understanding of literacy.

• Preservice teachers—as a practical resource to observe literacy instruction in action and connect theory
with practice.

• Teacher educators—to enhance your instruction and provide visual examples in workshops and courses.

• Administrators, including supervisors, principals, and group or team leaders—to strengthen your under-
standing of literacy and build your capacity to provide instructional support to teachers.

• Parents—to introduce yourself to literacy instruction and learn about ways to support your children's 
literacy development at home.

Who Should Watch


